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ABSTRACT 
Title of the study: 
"Contribution of Christian Missionaries Towards Development of 
Secondary Education in Assam Since Independence" 
Education is the core of all religions, because it prepares the 
heathen mind for the proper understanding and acceptance of the 
supremacy of his Creator. Thus, acquisition of Knowledge and learning is 
considered as an act of salvation in Christianity. The revelation in Bible 
clearly indicates that the Mission of Prophet of Christianity, Jesus Christ, 
is to teach his people about the tenets of Christianity and to show them 
the true light of God. 
As a true follower of Christ, it becomes the duty of every Christian 
to act as a Missionary of Christianity. The Missionaries took educational 
enterprise because they saw it as one of the most effective means of 
evangelization. 
In India, the European Missionaries were regarded as the pioneers 
of western education, who arrived in the country in the last phase of the 
fifteenth century A.D. The Portuguese Missionaries were the first, who 
initiated the modem system of education in India, when St. Xavier started 
a University near Bombay in 1575 A.D. Gradually, other Europeans such 
as the Dutch, the Danes, the French and the English started their 
educational efforts. 
Assam, one of the North-Eastem States of India, also got a 
comprehensive system of Missionary education. The Christian 
Missionaries arrived in the state right from sixteenth century A.D. But 
their educational efforts started only when Assam came under the British 
rule in 1826 A.D. The American Baptist Missionaries were first to initiate 
educational efforts in the state in 1829 A.D. But, at present, most of the 
Missionary schools in Assam are under the supervision of Catholic 
Missionaries. 
Though the percentage of Christian population in Assam is only 
3.7%, but, they were regarded as the pioneer of modern institutional 
education in the state. After independence, the Missionary schools 
developed and flourished in every nook and corner of the state. They 
rendered unique service towards the development of secondary schools in 
Assam. 
The present thesis consists of the following six chapters: 
1. Introduction. 
2. Review of the Related Studies. 
3. History of Missionary Education in Assam. 
4. Development of Secondary Education in Assam. 
5. Analysis of Data. 
6. Findings and Suggestions. 
OBJECTIVES OF THE STUDY: 
The following are the mam objectives of the study: 
1. To study the development of Christian Missionary schools in 
historical perspective in Assam. 
2. To study the infrastructural facilities available m Missionary 
schools. 
3. To study the financing pattern of Christian Missionary schools. 
4. To compare the performance of Christian Missionary schools 
with that of Government schools. 
Apart from the collection of data through questionnaire, the 
researcher also had interviews with eminent persons and scholars in the 
field of Missionary education and incorporated their opinions in the 
interpretation of the data. 
CHAPTER-WISE SUMMARY OF THE THESIS: 
The first chapter includes the objectives, sources of data, 
methodology and justification of the problem. 
In the second chapter, the review of related studies has been 
made. The review includes the Ph.D. thesis, journals, encyclopaedias and 
books. 
The third chapter deals with the history of development of 
Missionary's educational enterprise. The chapter starts with the beginning 
of Christian Missionaries educational effort, which started from the days 
of Jesus Christ itself, with the divine revelation to him, which directs the 
Prophet to teach his people about the tenets of Christianity and the 
mystery of creation of the Universe. The history of Missionary education 
in India has been discussed under the following two headings: 
I. Missionary Education in India. 
II. Missionary Education in Assam. 
The history of Missionary Education in India has been studied 
under the following sub-headings: 
1(a) Missionary Activities by Early European Settlers. 
1(b) Missionary Activities Under the British East India Company. 
1(c) Danish Missionary's Effort in the South. 
1(d) Missionary Efforts of Serampore Trio in Bengal. 
1(e) Missionary Education in Late Eighteenth and Early Nineteenth 
Century. 
The present researcher made an attempt to cover different stages of 
development of Missionary's education in India. Due attention has been 
given to study the educational policy of East India Company, The 
Missionaries enterprises in Bengal, Madras, Bombay, etc. and the famous 
Anglicist-Classicist controversy. 
The Missionary education in Assam covers its history right from 
the sixteenth century till date. It also highlights the present scenario of 
Missionary education and their administrative organization. 
In the fourth chapter, the development of secondary education in 
Assam at different stages is discussed. 
The chapter begins with the development of secondary education in 
India right from the early British period. The recommendations of various 
Committees and Commissions appointed for the development of 
secondary education in India, right from early British period till present 
time, are briefly discussed. 
The development of secondary education in Assam is divided into 
two parts: (a) Development in Pre-Independence Period and (b) 
Development in Post-Independence Period. 
The impact of various Committees and Commissions towards the 
development of secondary education in Assam with statistical data has 
also been discussed in this chapter. 
In the fifth chapter, analysis of data has been made. The 
researcher collected the data related to the various aspects of Missionary 
schools located in different districts of Assam. The following aspects 
have been covered in the analysis of data: 
(1) Establishment of Missionary Schools and its Location; 
(2) Infrastructural Facilities; 
(3) Curriculum; 
(4) Medium of Instruction; 
(5) Annual Income; 
(6) Annual Expenditure; 
(7) Teaching and Non-Teaching Staff; 
(8) Administrative Set-up; 
(9) Comparison of Results of Missionary Schools and the Government 
Schools. 
After the analysis, it was found that Assam has a very well-
organized chain of Missionary schools. The Missionary schools started 
since early British period and are continuing till today. The Missionary 
Schools are financially more stable and the commitment and devotion of 
their teachers are found to be remarkable. Moreover, the performance of 
Missionary Schools in the X'*' class final examination is found to be much 
better than other private and government schools affiliated under 
Secondary Education Board of Assam (SEBA). 
The sixth i.e., the final chapter deals with the findings of the 
study and suggestions to improve the functioning of the Missionary 
schools in Assam. 
Findings: 
1. The history of Christian Missionary's educational effort is very 
old. It started fi-om the days of Jesus Christ itself, with the divine 
revelation to him, which directs the Prophet to teach his people about the 
tenets of Christianity and the mystery of creation of the Universe, which 
would led them to understand the true light of the truth. 
In India, the Missionaries were regarded as the pioneers of western 
education, who arrived in the country as Chaplains to the Christian 
employees of the European Traders. The Portuguese Missionaries were 
the first, who initiated the modem system of education in India, when St. 
Xavier started a University near Bombay in 1575 A.D. Afterwards, the 
other Europeans such as the Dutch, the Danes, the French and the English 
Missionaries started their educational efforts. 
As far as the Missionary's educational effort in Assam is 
concerned, it got initiated in the early 19^ ^ century, when the British 
Baptist Missionaries started a Mission in Guwahati in 1829 A.D. But the 
Missionary's presence in the State can be traced back to early 17*'^  
century, when two Catholic Missionaries, named Cabrel and Cacella 
reached Hajo and Guwahati on September 26, 1626 on their way to Tibet 
from Hooghly. The educational efforts by the Missionaries started in 
Assam only when it came under the British rule in February 24, 1826 
A.D. 
The American Baptist Missionaries were first to work in Assam. 
They started their Mission work from Sadiya (now in Tinsukia district), a 
frontier town near Indo-Chinese border in 1836, with a view to preach the 
Gospel to the Shans (a Mongoloid tribe) and Chinese. Soon, the 
Missionaries found that Sadiya was not the proper place to teach the 
Shans and their attention was naturally turned to the people of the plains 
and their work in the plains of Assam began from 1846. The Missionaries 
established their centres in the important towns along the south bank of 
Brahmaputra River like Nagaon, Guwahati, Sibsagar, etc. 
But, since 1850, the Catholic Missionaries from different European 
countries also became actively involved towards educational upliftment 
of the region. At present, most of the Missionary schools in Assam are 
under the supervision of the Catholic Missionaries. 
Thus, it is found that the history of Missionary Education in Assam 
is neither a very old nor a new one, and they are the torch bearers of 
modem education in the state, who rendered unique services towards the 
promotion of both English and Vernacular schools and for the upliftment 
of the tribal areas of Assam. 
2. Development of Secondary Education in Assam can be traced 
back in 1826, when Assam came under the East India Company. The first 
English school in Assam was established at Guwahati by the General 
Committee of Public Instruction in Bengal on 15'*^  June 1835. It was 
known as the 'Gauhati Seminary' which is at present the 'Cotton 
Collegiate School'. 
The real progress in the development of secondary education in 
Assam began only after 1912, when Assam was separated from East 
Bengal and given the status of separate province. Again, in 1937, when 
Assamese was made the medium of instruction in secondary schools of 
Assam instead of English, it led to the rapid increase in the number of 
students in secondary schools. 
In post Independence period, the Government of India appointed 
different Commissions on education like University Education 
Commission (1948-49), Secondary Education Commission (19532-53), 
Indian Education Commission (1964-66) to make recommendations for 
improvement and development of education. The National Policy on 
Education (1986) was strong enforcement for the development of 
education in the whole country. In Assam too, as a result of these 
Commissions and NPE (1986) recommendations, there was rapid growth 
in field of secondary education both in terms of quality as well as 
quantity. It can be judged from the fact that in 1947-48, the number of 
high schools in Assam was 191, with 1,02,894 students, which in 1991-
92, rose to 3,085 schools with 8,50,882 students. At present, there are 
more than 4000 high schools in Assam with the total strength of more 
than 12 lakhs students. 
3. The beginning of the Missionary schools in Assam in a 
systematic manner is traced back in the early 19'*" century. But it paced up 
in the 20'*^  century, especially after independence. Maximum number of 
Missionary schools came into existence after 1947. Out of 125 (one 
hundred twenty five) Missionary schools on which the study was 
conducted, 117 (one hundred seventeen) were established after 1947. The 
rate of growth of Missionary schools was more rapid during the last two 
decades, i.e., 49 (forty nine) Missionary schools were established 
between the period 1987 to 2007. 
4. It was found that the Missionary schools have very satisfactory 
infrastructural facilities. The school buildings are properly planned with 
pleasing architectural features. The buildings have sufficient number of 
rooms to facilitate separate rooms for library, conference hall, staffs 
room, principal's room etc. 
Some of the important points regarding the infi-astructural facilities 
available in the Missionary schools are mentioned below: 
(a) The Missionary schools in Assam are generally located outside the 
municipality area or in the sub-urban region. They are located in the areas 
which have congenial and healthy surrounding, and are free from noise 
and disturbances. 
(b) In most of the Missionary schools, classrooms are adequate and 
meet the requirement of the student's strength. The classrooms have 
proper ventilation facilities and sufficient provisions of lighting and fans. 
(c) In contrast to the classroom facilities, the hostel facilities in the 
Missionary schools of Assam are found below the standard in comparison 
to the other public schools. Nearly one-fourth of the Missionary schools 
do not have hostel facilities. Most of the hostels have dormitory system, 
in which several beds are arranged in rows in a single large hall and 
maximum number of students are allotted to reside therein. 
5. Maximum numbers of the Missionary schools are English 
medium schools, which are affiliated to Secondary Education Board of 
Assam (SEBA). Apart from the books prescribed by SEBA, most of the 
Missionary schools include compulsory moral and computer education in 
its core curriculum. The syllabi also include teaching of mother-tongue, 
Assamese and Hindi, which is compulsory upto VIII standard. It was 
found that co-curricular activities get special attention in school 
programmes. Sports and social services are compulsory for all the 
students. 
6. The medium of instruction in most of the Missionary schools of 
Assam is found to be English, Out of 125 (one hundred twenty five) 
Missionary schools, 115 (one hundred fifteen) are English medium 
schools, 8 (eight) are Assamese medium and 2 (two) are Bodo medium 
schools. 
7. The main source of income in Missionary schools is from 
student's monthly tuition and annual admission fees. All the expenses of 
the school, such as staff salaries, hostel expenditure, printing charges and 
other miscellaneous expenses etc. are all met, mainly out of the income 
generated through the tuition and admission fees of the students. They are 
not getting any financial assistance from the Government or any other 
non-governmental agencies. However, most of the schools are found to 
get some financial support from foreign Missionary trustees and also 
from aristocrat individual foreigners having Missionary zeal. Generally, 
these financial aids are utilized for bearing the expenses of poor students 
of Christian converts residing in the hostels of the school. 
8. It was found that the teaching staff in most schools are sufficient 
with satisfactory qualifications. But their salaries and other service 
conditions are not at all satisfactory as compared to the teachers of 
government schools. The salaries of the teachers are very low and they 
lack security of service. In most of the schools, there is much work load 
on the teachers in the form of teaching and co-curricular activities. 
However, there are no any fixed criteria of selection or eligibility 
condition for recruitment of teachers in Missionary schools of Assam, as 
a result some schools recruit substandard teachers with very low salaries. 
9. Some Missionary schools, located in the backward and hilly 
districts of Assam are found to be suffering due to non-payment or 
irregularities in the payment of fees by the students. On the contrary to 
this, renowned Missionary schools are located in the urban headquarters 
of the important districts. The students in these schools belong to upper 
class and aristocrat families. 
10. Admissions in Missionary schools are made on the basis of 
admission test and interview. The interviews of parents are also 
conducted in order to assess their educational qualification and their 
economic status to know whether can afford the high fees of the school. 
Some seats are reserved for the children of the V.I.P's and state or central 
government employees. 
11. Nearly half of the Missionary schools provide bus facilities to 
both the students and teachers. The bus fare is charged from the student 
on monthly basis while the teachers are provided this facility free of cost. 
In some schools, bus facilities are provided by private bus owners on 
contractual basis for transportation of both the teachers and students. 
12. Missionary schools emphasizes continuous pattern of 
evaluation of the student's performance by teachers with active 
cooperation from the parents. The teachers write the student's progress 
and abilities on the student's school diary at regular interval and the 
psirents had to provide remarks and feedbacks to confirm their awareness 
about the progress of their ward. The school diaries of the students are 
checked by the class teacher at regular intervals. Students are assigned 
homework and their assessment is made by the concerned subject teacher 
on daily basis. 
13. After independence, Missionary education in Assam is 
dominated by the Catholic Missionaries. All the important schools, 
established after Independence, are run by them. The foreign 
Missionaries, who initiated Missionary education in Assam, had left the 
region due to government restrictions. But their associates are still active 
and they manage most of the schools. At present, the caretakers and 
workers, in these Missionary schools are Indian Christian, who mainly 
belongs to the southern Indian states of Kerala, Tamil Nadu, Andhra 
Pradesh and Kamataka. Beside them, there are some local converts who 
mainly belongs to Bodo, Santhal, Adivasis, Kachari, Miri, Garos, Rabhas, 
Naga and Mishmi groups. 
14. The administrative set-up of the Missionary activities in Assam 
is found to have a systematic ladder. They have both administrative and 
academic bodies to administer and run the Missionary schools in a 
systematic manner. The External Administrative Body (Administration) 
and the Internal Administrative Body (Academic) perform their duties in 
collaboration with each other to run the schools in accordance with the 
rules framed by these bodies. The External Administrative body is very 
well organized and centrally controlled. The whole of the Missionary 
educational activities in the state of Assam is under the Archdiocese of 
Guwahati, which have four Suffragans (sub-centres); i.e. the Dioceses of 
Bongaigaon, Dibrugarh, Diphu and Tezpur. Each of them is having the 
adjoining districts under its control. 
The Missionary schools of Assam faces a number of problems. 
They are criticized as non-indigenous, undemocratic, regarding their 
admission procedure, high fees, medium of instructions, etc. Remedial 
measures have been suggested and the same should be properly 
implemented for bringing about improvement in Missionary schools of 
the State. 
SUGGESTIONS FOR FURTHER STUDIES: 
• A Comparative Study of Curriculum of Christian Missionary 
Schools in Assam and Other States of India. 
• A Comparative Analysis of Educational Programmes, 
Infrastructural Facilities and Financing Pattern of Christian 
Missionary Schools and Government Schools in Assam. 
• The Contribution of Christian Missionaries Towards Development 
of Secondary Education in Assam in Pre and Post Independence 
Period: A Comparative Study. 
• The History of Contribution of Christian Missionaries Towards 
Development of Modem Education in North East India. 
1^ 
• Analytical Study of the Present Scenario of Christian Missionary 
Schools in Assam. 
• The Contribution of Christian Missionaries Towards Educational 
Development in Various Tribes of Assam: A Comparative Study. 
• A Comparative Study of the Contribution of Christian Missionaries 
Towards Development of Secondary Education in Assam and 
Other States of North-East India. 
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CHAPTER-1 
INTRODUCTION 
Education is the harmonious and integrated development of total 
personality of an individual. It is a means to develop hidden potentialities 
which prepares him to learn to adopt himself to his physical, social and 
spiritual environment. Educated man is supposed to behave properly with 
others and endeavours towards establishment of peace in individual, 
social and global life. Right and wrong can easily be distinguished by an 
educated person and he can adjust himself with the changing conditions 
of time. Education preserves the basic values and transmits them from 
one generation to another. 
Education is the core of all religions, because it is the basis of 
supremacy on other creations. It has been emphasized by all the religions 
since it enables a person to think in totality. Christianity, too, emphasizes 
education, as it believes that it helps for the attainment of salvation. The 
importance of education in Christianity can be understood by the 
following verses from the Bible 'In Matt 9.35-38, it read "And Jesus went 
about all cities and villages teaching preaching and healing."' 
The above verse of the Bible clearly indicates the importance of 
education in Christianity. The Mission of the prophet of Christianity, 
Jesus Christ, was to teach his people about the tenets of Christianity and 
the mystery of creation of the Universe, which would lead them to 
understand the true light of the truth. Apart from this, with his spiritual 
power of miracle, he healed the diseases of the people. Thus, "it became 
the duty of every Christian, to represent himself as the ambassador of 
Christ and to lead the non-Christians back to innocence, i.e. to show them 
the light of God through Christianity." 
Now the question arises, that why the Missionaries undertook 
educational activities as an integral part of their work in India. The first 
and foremost objective of the Missionaries was to convert people to 
Christianity. "The early Missionaries took educational enterprise because 
they saw it as one among the many of the possible means of 
evangelism." "In fact, there was a time in early Missionary history when 
the Home Authorities of Missions refiised to support educational 
institutions and opined that the priests had no business to found schools. 
But the practical experience of the early Missionaries soon convinced 
them that they had to start schools as an important means of 
proselytization."'* As Reverend Dr. D.O. Allen, an eminent Missionary of 
the American Board, observed: "In commencing their operations. 
Missionaries have generally seen the propriety and importance of 
establishing schools. One of the reasons for them is to educate the minds 
of the people, so that they may be more capable of understanding and 
appreciating the facts and evidences, the doctrines and duties of the 
Scriptures. Another reason for them is to increase the influence of the 
Missionaries on the people, by communicating the intelligent perception 
of its doctrines which contains reason for the performance of all its 
duties. The other factor for such an education is in its procuring means 
and opening ways of access to the people, and providing opportunities of 
preaching to them. One great difficulty which Missionaries often 
experience, is in obtaining access to the people. In such circumstances, 
schools become very important, as a means of communication with 
different classes of people. The school- houses also become important as 
places for becoming acquainted with people for social intercourse and 
religious worship. School- houses become Chapels under the control of 
Missionaries. Their use for this purpose is often more important then for 
education."^ 
In the same way, it soon became equally important for the 
Missions to establish schools for the converted population. "The early 
converts to Christianity came mostly fi"om the lowest rung of the Hindu 
society. They were generally illiterate, and as reading the Bible was held 
to be essential for salvation, the Missionaries were required to establish 
schools in order to teach new converts to read and write. For the same 
reason, they were also compelled to introduce the printing press and to 
print the Bible in the Indian languages." 
The Portuguese Missionaries can well be regarded as the founders 
of modem system of education in India. "Among the earliest Missionaries 
to arrive, and the best known among them, was St. Francis Xavier, who 
arrived India in 1542."^ In 1575, he founded a University i.e., St. Anne 
University, at Bandra, near Bombay and established a press at Cochin. 
"Another religious Missionary was Robert De Nobili, whose services in 
o 
the cause of Christianity was remarkable." With the coming of the 
English, the Protestant entered the field. Soon after establishing factories 
at Surat (1612) and Masulipatam (1623), the East India Company began 
to send out Protestant Chaplains to India, in as early as 1614. Soon they 
took steps to recruit Indians for the propagation of the Gospel among 
their countrymen and to give them such education at the Company's 
expense as would enable them to carry out effectively the purpose for 
which they were enlisted. "They also sent an Indian youth to England for 
Missionary training. He was Christened 'Peter' by King James I himself, 
and was educated there at the Company's expense."^ 
In 1638, a post of Professor of Arabic was created at the University 
of Oxford by Archbishop Laud with the object of giving special training 
to Missionaries to work in India. "In 1659, the Court of Directors of the 
East India Company declared their earnest desire by all possible means to 
propagate the Gospel, and allowed Missionaries to embark on their 
ships."'^ "In 1670, they made inquiries about the education of children of 
Fort. St. George at Madras and in 1673, appointed a Scotch preacher 
named Pringle to teach the children of Portuguese and British 
Eurasians."" 
The above discussion throws light on the initial stages of 
Missionary's educational enterprise in India. In the beginning, the 
Missionaries had to pass through various stages of ups and downs and 
gradually their educational institutions spread all over the country. 
The State of Assam: 
"The province of Assam lies in the North-East comer of the 
Republic of India. It lies between the twenty-second and twenty-eight 
degrees of north latitude and between eighty-ninth and ninety-seventh 
degrees of east longitude." Its capital is Dispur, a suburb of Guwahati 
city in Kamrup district. It comprises of three natural divisions- the 
Brahmaputra River Valley, the Barak River Valley and the Karbi 
Anglong and North Cachar Hills, with an area of 78,438 square 
kilometers. Assam is surrounded on all sides by mountain barriers, 
hitherto it remained practically isolated. "It is connected to the rest of 
Ihdia Dy a narrow strip in )ffps\ Bengal popularly known as the 'Chickens 
Neck.' "'^ Assam is the sentinel of the north-east India, and the gateway 
to the north-eastern states. "It is the biggest state of India in north-east 
region, and has some independent sovereign countries as its neighbours 
like Bangladesh and Bhutan. To its north lies the Indian state of 
Arunachal Pradesh. Nagaland and Manipur are on the east, Meghalaya 
and Mizoram to its south, and West Bengal is to its west. It has a 
common International border with Bangladesh in its south-west side."''* 
Situated at the confluence of several routes, Assam has become 'a 
museum of races'. Through the mountain passes in the north and north-
east, she receives various racial elements including Tibeto-Burmans of 
the Indo-Chinese stock, Alpine-Aryan, Negrito and Austro-Asiatic. 
Physical features and other aspects of culture definitely indicate that the 
great bulk of population of both hills and plains consisted of the Tibeto-
Burmans of the Indo-Chinese Stock. Of these the first are the Khasis; 
they are believed to be the isolated remnants of one of the earliest waves 
of migration fi-om the South Pacific. The second great division includes 
the hill Kacharies or the Dimasas, the Bodo or the plains Kacharies, the 
Rabhas, the Garos, the Lalungs, and the eastern sub-Himalayan groups 
consisting of the Daflas, Miris, Abors and Mishmis. Another group 
comprises the Lusais (Mizos) who migrated from the South and seem to 
be connected with Manipuris. The Nagas, whose extraordinary ferocity 
differentiates them in some degree from the other Hill tribes, consist of 
three main sub-groups inhabiting, the western, central and eastern parts of 
the Naga hills. "Of the two Valleys, the population in the Barak Valley 
consists mainly of the Bengalees and in the Brahmaputra Valley 
comprises the Assamese with a few lower rungs of the Hindu social 
ladder."'^ 
"The word 'Assam' as interpreted by some scholars is derived from 
the name of the 'Ahoms', the dynasty that ruled the land for six hundred 
years prior to its annexation by the British." '^  The advent of the Ahoms 
across the eastern hills in 1228 A.D., was the turning point in Assam's 
history. "From the middle of the eighteenth century, the Ahom monarchy 
was on decline. While the throne was occupied by a number of weak and 
worthless rulers, the court became the hot-bed of intrigues and 
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conspiracies." This was followed by political insurrections and repeated 
invasions of the Burmese in 1816, 1817 and 1821, which ravaged the 
whole Brahmaputra Valley. The Ahom forces were defeated in each of 
their attempt to prevent the onslaught of the Burmese forces. The 
Burmese then trespassed into the British territory and the British declared 
offensive on March 5, 1824 and pushed back the Burmese invading army 
to their territory. "On February 24, 1826 a treaty was signed at Yandaboo 
and the Brahmaputra Valley was annexed by the East India Company. 
Although the Valley was annexed in 1826, its north-eastern parts 
comprising present Sadiya sub-division and Dibrugarh, Dhemaji and 
Tinsukia districts were under the Khamti and Matak chiefs 
respectively."'^ Similarly, the present eastern Assam districts of 
Golaghat, Jorhat, Sibsagar and Lakhimpur were allowed to be ruled by 
the Ahom vassal prince in 1833. By 1839, all these areas were brought 
under direct British rule. The western part of the Brahmaputra Valley and 
Garo Hills had been earlier annexed by the British from the Nawab of 
Bengal. Thus, in 1839, the whole of Assam became a part of British 
India. In 1874, a separate Chief Commissioner's Province of Assam was 
created with its capital at Shillong. Earlier, it was a part of Bengal 
Province. 
Assam was amalgamated with Eastern Bengal (now Bangladesh) at 
the time of Bengal's partition in 1905, but was again made a separate 
province in 1912. "Assam became a constituent state of the Indian Union 
after Independence and has had many states carved out of it since: 
Nagaland in 1963, Meghalaya and Mizoram in 1971, and Arunachal 
Pradesh in 1972."'^ 
A map showing Administrative Area of the Chief 
Commissionership of Assam, (1920-21) is given on the next page; 
ADNIIIMISTRATIVE AREA OF THE 
CHIEF CQMMISSIONERSHIP f 
OF ASSAM / . 
SCALE.-1 IN 
N 
I < - . ' -
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) 
V 
; 
Source: Bhattacharjce,K.R., ''North Hast India-P-./lcal and Administrative History", 
Cosmo Publications. N'ew Delhi, 1983. 
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Assam comprises of 3.7% Christian population. According to the 
National Census of 2001, the Christian population is 9,86,589 out of the 
total population of 26,655,528. The literacy rate of Assam's Christian 
population is 56.4% which is remarkably low in comparison to the 
national norm of Christian literacy, i.e. 80.3%. 
"The low rate of literacy among Christians of Assam is due to the 
fact that Christian population of Assam is largely made up of tea garden 
labourers and ex-tea garden labourers chiefly drawn from Bihar, Orissa 
and Andhra i.e. they comprises of 80% of the Christians in Assam." 
"The entrance of Christians in Assam can be traced back from 16'^  
century onwards when two Portuguese Jesuit Missionaries, named Cabrel 
and Cacella reached Hajo and Guwahati on September 26, 1626, on their 
way to Tibet from Hoogly." They were the first Christian Missionaries 
to set foot in Assam. 
At present Assam consists of twenty seven (27) districts. Map 
showing the districts of Assam is given on the next page. 
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MAP SHOWTNG THE DISTRICTS OF ASSAM 
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Districts of Assam: 
l.Tinsukia, 2. Dibrugarh, 3. Sibsagar. 4. DhemajL 5. Jorhat, 6. Lakhimpur, 
V.Golaghat, 8. Sonitpur, 9. Karbi Anglong, 10. Ncjjjaon. ll.Maiigaon, 12.Darrang, 
13. Kamrup Rural. 14. Nalbari, 15. Barpeta, Ift.^ioiigaigaon, 
I y.Goalpara, 18.Kokrajhar. 19. Dhubri, 20. Nor . 'achar Hills, 
21 .Cachar,22.Hailakandi, 23.Kar:rr.ganj, 24. ^ ap Metropolitan,25. Baksa, 
26.Chirang and 27. Udalguri. 
(Source: http://en.wikipedia.org,''V t-. Assam;) 
The Christians of Assam can be divided into two sects: 
(i) The Baptists and 
(ii) The Roman Catholics 
Over 80% of the Baptists comprise mainly of tea-garden labourers. 
Apart from this, they are also comprised of Kachari or Bodo tribes, and 
Mundaris. Remaining few are chiefly from Garo, Oriya, Santhali, Mikir, 
Miri, Saura, and Nepali communities. "The few Assamese converts are 
also scattered in the town areas of important districts of the state. The 
Roman Catholic Church chiefly have constituencies among the tea and 
ex-tea garden labourers." 
Missionary Education in Assam: 
"The modem Missionary educational work in Assam can be traced 
back to the British Baptists, who in 1829 started a branch of Serampore 
Mission in Guwahati at the request of David Scoot, the first agent to the 
Governor General in the North East Frontier." Simultaneously, the 
Gauhati Mission School was founded at the initiative of Mr. Adam 
White, Assistant to the Commissioner in Lower Assam. This school was 
a result of collaboration of local authorities and Missionaries, where Mr. 
White was assisted by Reverend James Rae, a British Baptist Missionary 
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from Serampore and some other European gentleman from Guwahati, 
"The Gauhati Mission School was first school started by Missionaries in 
Assam." '^* The Gauhati Mission School had an identical aim with the 
Government policy of improving the general scale of education in the 
province. Besides imparting Bengalee translation from elementary 
European works of Science, The Bible was a part of the syllabus in this 
school but it was not compulsory to the students. "The school was well 
attended initially and as reported by Reverend James Rae, it enrolled 
twelve students in 1830, three Khasis and nine Garos."^^ 
"From the beginning of the British rule in Assam, i.e. from 1826, 
the Government officials always patronized the Missionary educational 
activities in the state." ^^  The British authorities contemplated that the 
education among the tribal and hill people of Assam would change their 
mindset. The means of education within their reach would gradually 
elevate their minds from superstition and would ultimately bring them to 
receive with sincerity the doctrine of the Christian faith. This 
accomplishment of moral change in the distinct tribes and races would be 
a cormecting link with the Government, and it would enable gradually to 
place the vast hill areas of Assam to the domain of the British rulers. 
Thus, the Missionaries were regarded as the pioneers of western 
education in Assam. The main objectives of theL educational activities 
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were religious and philanthropic. They established schools in the state 
with the objective of educating the people to enable them to understand 
and appreciate the facts and evidences, the doctrines and duties of the 
people as enshrined in the Christian Holy Scriptures. 
The American Baptist Missionaries commenced Mission work in 
Assam in 1836 with a view to preach the Gospel to the Shans (a 
Mongoloid tribe) and the Chinese beyond the eastern hilly frontier. "The 
Mission Centre was opened at Sadiya, a town on the north bank of the 
Brahmaputra River, close to the present Arunachal Pradesh border, then 
known as NEFA, at the extreme end of the upper valley of Assam." The 
selection of Sadiya for the establishment of an American Baptists Mission 
was not only for the purpose of evangelizing the inhabitants of that area. 
"It was accompanied by two reasons of strategic importance, firstly, its 
proximity to Burma where Missionary's work had already been done, and 
secondly, it would be easier to step into the 'Celestial Empire', i.e. 
China." But due to the strong opposition from the Chinese authority, the 
idea of reaching the Shans and the Chinese was given up and the work in 
the plains of Assam began from 1841. "Mission centres at important town 
along the south bank of Brahmaputra River like Nagaon, Guwahati, 
Sibsagar, etc. were established."^^ 
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"In 1844, the American Baptist Missionaries, under Reverend 
Cutter, set up nearly 14 schools in Sibsagar."^" From 1853-63, the Welsh 
Missionaries started many schools in Khasi-Jayantia Hills, Garo Hills, 
Darrang and Nagaon districts. "The first Assamese news magazine 
'Arunudai' (The Sunrise) was published by the American Baptist 
Missionaries in 1846." '^ They also tried to replace the then prevailing 
Bengali with local Assamese at the law courts and schools etc. "Reverend 
Miles Bronson, the pioneer American Baptist Missionary, was credited 
with upholding the Assamese language at a crucial time. He composed 
the first Assamese-English dictionary, which was published in 1867." 
The Missionaries entered into the interior places of hills and plains and 
learnt the Assamese language. They also wrote books and translated the 
Bible into Assamese. Besides religious lessons and knowledge of 3 R's, 
the Missionaries gave instruction in some industrial arts also. Names like 
Nathan Brown, Miles Bronson, E.W. Clark, O.L. Swanson, James Rae, 
Oliver Cutter, William Robinson, Cyrus Barker and so on are 
remembered today as the pioneer Missionaries of Assam. 
At present, the Catholic Missionaries runs most of the Missionary 
schools in Assam. During the last two decades, it was found that there 
was a tremendous growth in the development of English Medium Schools 
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in Assam and the bulk of them were established by the Catholic 
Missionaries. 
Missionary's education contributed much towards language, 
literature and culture of the people of Assam. They were the pioneer of 
modern institutional education in the state. There was a rapid growth of 
Missionary educational institutions in Assam in the post-independence 
period. It is needless to say, that the primary, secondary and higher-
secondary schools developed and flourished in every nook and comer of 
the state are due to much dedicated efforts of the Missionaries. 
STATEMENT OF THE PROBLEM; 
The title of the problem is: 
''Contribution of Christian Missionaries Towards Deveiopment 
of Secondary Education in Assam Since Independence.^ 
OBJECTIVES OF THE STUDY: 
1. To study the development of Christian Missionary Schools in 
historical perspective in Assam. 
2. To study the infrastructural facilities available in Missionary 
Schools. 
3. To study the financing pattern of Christian Missionary Schools. 
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4. To compare the performance of Christian Missionary Schools 
with that of Government Schools. 
5. To suggest measures for improvement of Missionary education 
at the secondary level in Assam. 
JUSTIFICATION OF THE SELECTION OF THE PROBLEM: 
Secondary education is supposed to be the most important stage of 
education because a good quality of education at the secondary level will 
help to raise the standards of higher education. It was the Christian 
Missionaries, who took the initiative for establishment of modem 
secondary schools in India in the later part of 18'*^  century. In Assam, too, 
the Christian Missionaries did excellent work in the field of Secondary 
Education through their well organized chain 6f Missionary schools in 
every nook and comer of the state. In the.post Independence period, there 
was mushrooming of Missionary schools in Assam and maintenance of 
good quality therein assumed crucial significance, as it provided real 
boost to the improvement of whole of the educational system in the state, 
and more specifically the secondary education. 
The investigator of the present study went through different 
research studies in the area of Missionary education. He consulted a 
number of 'books', 'joumals', 'encyclopedias' and 'surveys on 
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education' related to Christian Missionary education. He found that there 
is a dearth of researches in the field of Missionary education, specially, in 
Assam. However, he could find out some related studies which are 
mentioned here: 
Josephine, S. (1952) studied the "Catholic Education in the 
Province of Bombay."^^ Coelho, E.P. (1958) studied "Four Centuries of 
Christian Education in Bassein With Special Reference to Educational 
Contribution by the Archbishop T. Roberts."^'* Shukla, S.C. (1958), in his 
thesis entitled "Educational Development in British India (1854-1904),"^^ 
worked on analyzing the system of education in India under British rule 
from Wood's Despatch of 1854 till the Government of India Resolution 
on Education of 1904. Gumashta, B.K. (1969), studied "The Contribution 
of Christian Missionary Institutes to Indian Education (1800-1900),"^^ in 
which he reviewed the history of Missionary education in the province of 
Bengal, Bombay and Madras. Joseph, O.M. (1972), studied "The 
Contribution of Christian Missionaries Towards Education in Jabalpur 
Division From 1869 to 1964."^^ The major objectives of the study were to 
investigate historically the contribution of the Christian Missionaries 
towards education and to assess its exact extent in India in general and in 
Jabalpur division in particular. Debi, Renu (1971), studied "Progress of 
Education in Assam (1882-1937)."^* The study aimed to survey and 
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critically analyse the progress of Education in Assam during the period 
from 1882 to 1937. Chakravarti, A. (1972), studied the "History of 
Education in Assam (1826-1919)."^^ Das, L. (1973), studied 
"Development of Secondary Education in Assam From 1874-1947 and its 
Impact on the Social Development"'*^ in which the major objective was to 
study in depth the progress of Secondary education in Assam from 1874 
to 1947. Masih J. (1976), studied "Contribution of Foreign Christian 
Missionaries Towards Education in India.""*' Devi, R. (1977), studied 
"Education in Assam During Nineteenth Century" with the major 
objective of highlighting the nature and progress of education in Assam 
during the nineteenth century. Eapen, K.V. (1981), studied "The 
Contribution of Church Mission Society to the Progress and Development 
of Education in Kerela.""*^ Hluna, J.V. (1986), studied "Education in 
Mizoram 1894-1947: A Historical Study With Special Reference to the 
Role of Christian Mission."'*'* The main objective of the study was to 
provide a comprehensive history of the progress of education in the 
erstwhile Lusai Hills in context of the British rule in India. Ray, P. 
(1986), studied "An Assessment of the Educational Enterprise of 
Christian Missionaries in the District of Nadia: Its Legacy and Present 
State."^^ Behera, M. (1988) studied "Growth and Development of 
Education Under the Baptists Missionaries in Orissa 1822-1947,""*^ with 
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the major objective of emphasizing the various educational efforts of the 
Missionaries to evangelise and civilize Orissa and raise it from the deep 
slumber of ignorance and illiteracy. Ahmed, Samiruddin (1992), studied 
the "Educational Progress of Muslim Community in Assam After 
Independence With Special Reference to Mori-Gaon District." "*' 
The above mentioned research studies indicate that there has not 
been any effort to undertake studies relating to the contribution of 
Missionary's education to the development of secondary education in 
Assam since Indian independence. Therefore, the investigator feels that, 
the study about the history of Missionary education in Assam and the 
present scenario related to the infrastructural facilities, educational 
programmes, financial pattern, etc. of the Missionary schools of Assam 
will be of great help towards the development of secondary education in 
the state. Moreover, the present study will set an example for the 
Government and other private organizations to undertake such studies to 
develop and improve the secondary education in Assam. This justifies the 
selection of the problem. 
SOURCES OF DATA: 
The following sources of data have been used in the present study: 
• books on Missionary Education by eminent scholars 
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• reputed research journals and Ph.D. thesis 
• encyclopaedias of education and religion 
• questionnaire used for collection of data from Christian Missionary 
schools of Assam 
• interviews with the experts in the field of Missionary's as well as 
other Minority education. 
METHODOLOGY OF STUDY: 
A questionnaire was prepared to collect as much data as possible 
on educational programmes, infrastructural facilities, financing pattern, 
curriculum and the methodology of teaching in the Christian Missionary 
schools of Assam. 
The respondents of the questionnaire were individuals in the field 
of Missionary education, principals, the teachers and the Vicars and 
members of Governing Body of the Parishes within which the institute is 
located. 
The data was collected from 125 respondents. The data was 
collected by the researcher himself so as to get the accurate information. 
In some cases, the researcher had to explain the items in the questionnaire 
to the respondents. After collecting the data, it was tabulated, analyzed 
and interpreted. The tabulation of the data was in accordance with various 
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aspects of education in the Missionary schools of Assam. The tables 
contain the description of each aspects carried in the study for each of the 
institution sampled for study, for example, year of establishment, 
infrastructural facilities, curriculum, medium of instruction, description of 
staff, etc. The copy of the questionnaire is given in appendix-I. Apart 
from the collection of data through questionnaire, the researcher also had 
interviews with eminent persons and scholars in the field of Missionary 
education and incorporated their opinions in the interpretation of the data. 
A list of interviewees is enclosed in appendix-Il. 
DELIMITATIONS: 
1. Contribution of Missionaries in the development of secondary 
education in Assam has been undertaken in this study. 
2. The investigator took up all the important Missionary schools of 
Assam for the collection of data and ignored the insignificant 
very small numbers of them located in the very remote areas. 
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C H A P T E R - I I 
REVIEW OF RELATED STUDIES 
Since the beginning of human civilization, knowledge gets 
accumulated as a result of constant human effort from one generation to 
another, which in due course of time takes the form of research. So a 
Researcher always get encouraged by the efforts of his past ancestors in 
the process of solving a problem. A careful review of all the studies, i.e., 
journals, books, dissertations, theses and other sources of information on 
the problem to be investigated is one of the important steps in 
undertaking any research work. 
So, the present investigator scanned the literature relevant to the 
present study as far as possible. The related studies in the area are 
discussed under the following headings: 
(I) Doctoral Theses; 
(II) Studies in Journals and Encyclopedias; 
(III) Books on Christian Missionary Education. 
I- Doctoral Theses: 
Josephine, S. (1952) studied on "Catholic Education in the Province of 
Bombay".' 
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The objective of the study was to critically evaluate the educational 
work of the Catholics, through schools or by means of associations or 
other cooperative agencies in the province of Bombay from its beginning 
to date. The data was collected by visiting the institutions in person or by 
corresponding with their heads and by consulting the records of the 
Bombay Catholic Examiners. 
The result of the study concluded that Catholic education was first 
started in Bassein, Salsette, Caranya and Choul early in sixteenth century. 
In the beginning, it appeared to progress well but during first half of the 
eighteenth century, all Catholic schools ceased to exist. Towards the end 
of eighteenth century again the Catholic schools began to flourish. The 
increase in the number of schools went uninterrupted with the 
establishment of St. Xaviers, St. Joseph Convent, the Parel Convent, the 
Girls Orphanages and Schools at Poona and Bandra. By that time, all 
important places in Bombay, Salsette and elsewhere had their primary 
schools. The study was based specifically between early sixteenth century 
till Independence. 
Coelho, E.P. (1958) studied on "Four Centuries of Christian Education in 
Bassein With Special Reference to Educational Contribution by the Arch 
Bishop T. Roberts".^ 
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The objective of the study was to have a critical survey of Christian 
education in Bassein from the middle of the sixteenth century to the 
present times. He made an attempt to study the establishment of the five 
different missions in the Bassein region. 
The religious groups, worked for Christian education, were 
Franciscans, Jesuits, Dominicans, Augustinians and the Hospitallers. He 
found out the pattern of financing by the state and society. He also 
studied the factors which were responsible for the ultimate downfall of 
the Portuguese in India. 
Shukla, S.C. (1958) studied on "Educational Development in British 
India (1854-1904)".^ 
His attempt was to trace the growth of education and educational 
enterprise of Missionaries during the British period. 
The major findings were:-
The indigenous elementary education was fairly widespread. In the 
institutions maintained by the Hindus, the content of elementary 
education was secular and did not have any cultural elements. But it was 
not so among the institutions run by the Sikhs and the Muslims who 
incorporated the Granth and the Quran respectively. On the whole, the 
schools did not function as a distinct social agency and education played 
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a minor role in promoting social mobility. The study also revealed that, 
during the period 1854-1904, two important factors shaping educational 
development emerged- one, close association of education with state 
apparatus and two, the desire of the ruler to Anglicize and Westernize the 
middle class for rapport between rulers and the ruled. Towards the close 
of this period, this very middle class developed a national consciousness 
and became critique of government educational policy. 
Goel, B.S. (1968) studied on the "Development of Education in British 
India (1905-1929)".^ 
The major objectives of the study were (i) to produce a faithful and 
richer record of the educational development which took place during 
1905-1929; (ii) to gain better insight into the educational policies of the 
government; (iii) to have an increased understanding of the relationship 
between education and factors such as economy, religion, politics and 
culture in the context of which education operated during the period. 
The major findings were that whenever some conflicts occurred 
between the nationalist elements and the governments, in which 
education was also involved directly, two things happened. One, there 
arose tendencies for new experiments in education, some of which got 
translated in practice. Two, the educational values of the people received 
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fillip after such conflicts, thus, causing spurts in the expansion of 
education immediately thereafter. 
Gumashta, B.K. (1969) studied on "The Contribution of Christian 
Missionary Institutes to Indian Education (1800-1900)".^ 
His study was limited to review the history of Missionary 
education in the province of Bengal, Bombay and Madras only. Historical 
method of research has been employed. 
The major findings were that, during the year 1800-1900, 
Missionary education made efforts for the (i) establishment of vernacular 
schools; (ii) establishment of residential schools and orphanages; (iii) 
development of English education; (iv)development of contact with the 
western knowledge and science; (v) change in the educational system; 
(vi) quantitative expansion of education; (vii) beginning of co-education; 
(viii) initiation of women education; (ix) development of training for 
teachers; (x) establishment of press; (xi) publications of newspapers and 
magazines; (xii) translation of the Bible into different languages; 
(xiii) modernization of Indian society. 
Raj, A.S. (1969) studied on "Educational Policy of the Government of 
India During the British Period".^ 
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In his work, he studied about the evolution of the educational 
policy, the educational controversies between Missionary and 
government and the growth of education during the British period. The 
researcher also studied the various agencies of education, financial 
policies with reference to grant-in-aid and the expenditure on education, 
controversy of the medium of instruction, and policies pertaining to mass 
education, secondary education, higher education and technical education 
during the British period. 
Joseph, O.M. (1971) studied on "The Contribution of Christian 
Missionaries Towards Education in Jabalpur Division From 1869 to 
1969".'' 
The major objectives of investigations were to study historically 
the contribution of the Christian Missionaries towards education and to 
assess its exact extent in India in general and in Jabalpur Division in 
particular. 
The data were collected by the perusal of records, interviews 
conducted and by observations. 
The major fmdmgs were that, the Christian endeavour gave India 
over 150 colleges, 2177 high schools, 214 technical schools, 153 teachers 
training colleges and schools and several institutions for the blind, the 
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deaf and handicapped. The Christian Missionaries were running 27 
primary schools, 12 middle schools, 15 higher secondary schools, 2 
colleges and one training college, besides running numerous orphanages, 
hospitals, dispensaries and hostels in Jabalpur Division. 
Debi, Renu (1971) studied on "Progress of Education in Assam (1882-
1937)".* 
The objective of the study was to survey and critically analyse the 
progress of Education in Assam during the period 1882-1937. 
The old records, reports, minutes and review publications of the 
government were consulted as source material. 
The major findings of the study were that the secondary schools in 
Assam were under the jurisdiction of Calcutta University and the progress 
in quantity and quality at this stage was slow. Till 1930, collegiate 
education in Assam was imparted only in two colleges. Progress in the 
field of professional and technical education was rather slow and any of 
the specialized institutions relating to law, medicine and technical and 
industrial education did not attain maturity even by 1937. The small 
percentage of trained teachers for the entire period of the survey revealed 
a sorry state of affairs. Government also closed down some training 
schools for a number of years. 
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Upreti, D.C. (1972) studied on "Political Development and Growth of 
Education in British India (1904-1947)".^ 
The major objective of the study was to reinterpret the evolution of 
education policies in British India in relation to the contemporary 
political development. He also studied the conflict between the 
Missionary's education and government educational policies in relation to 
the political scenario in British India. 
The major findings of the study were that the educational thinking 
in British India was also affected by the major international events like 
Japanese victory over Russia in 1905, First World War and the Bolshevik 
revolution and the Second World War. The main effects of the political 
changes brought by the Second World War were to expose and pinpoint 
the weak spots in the educational system of India and to introduce a sense 
of urgency for reconstructing the whole educational structure. 
Chakravarti, A. (1972) studied on "History of Education in Assam 
(1826-1919)".'^ 
The major objective of the study w£is to survey the progress of 
education in Assam from 1826 to 1919. 
The old records, documents, reports, journals and periodicals were 
consulted as source materials. 
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The major findings of the study were that, after the annexation of 
Assam in 1826, the Britishers followed a dual policy. The English 
education was restricted to a selected few while the vernacular, 
particularly, Bengali was popularized for the masses. A comprehensive 
educational code was drawn in the Despatch of 1854, but certain 
modifications in the policies were made in Education Commission of 
1882, the Resolutions of 1904 and 1913. The standard of the primary 
education was low and there was more wastage at primary level. At the 
secondary level, too, there were attempts to increase the number of 
schools rather than to raise them qualitatively. The secondary education 
was excessively literary and insufficiently vocational in character. The 
progress in the field of higher education was negligible, though there 
were two colleges in the province. 
Das, L. (1973) studied on "Development of Secondary Education in 
Assam From 1874-1947 and its Impact on the Social Development".'' 
The main objective of the investigation was to study in depth the 
progress of secondary education in Assam from 1874 to 1947. 
The data were collected from all available primary and secondary 
sources. Original documents, records, reports and manuscripts served as 
useful source materials. 
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The study revealed that the condition of the secondary education 
was far from satisfactory. The salaries, social status, tenure of service of 
teachers were in bad shape and their treatment by the management, in 
many cases was inconsistent with their dignity. Moreover, the buildings, 
particularly of private institutions were in deplorable condition and the 
standard of the school programmes was generally low. Her study also 
revealed that the Missionaries were responsible for the spread of 
education among girls and started a network of female schools all over 
the state and maintained a high standard of efficiency in their institutions 
and they were pioneer in organizing the training of female teachers. 
Nagar, R.S. (1975) studied on "Development of Education in Manipur 
From 1891 to 1970".'^ 
The major objectives of the study were; (i) to trace the cultural 
background of Manipur and its relation with various aspects of Indian 
culture, (ii) to study Missionaries educational effort and also the growth 
of the western education and its impact on Manipur, (iii) to trace the 
growth of education from 1891 to 1970 and (iv) to study the educational 
administration in Manipur. 
The sources of data were the records of the government, the books 
written by the local authorities and the information collected by the 
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statistical department. The research methods used were the historical and 
library methods. 
The major findings were: 
(i) Some of the major problems facing the educational development 
in Manipur were underdeveloped economy, unemployment among the 
educated, the lack of qualified teachers, the introduction of tribal 
languages in schools and lack of continuity of school syllabus from the 
primary to the high school stages, (ii) The courses of study of the school 
stage were inadequate and ill planned, (iii) The teacher's training 
institutions were inadequate in number and pre-service and in-service 
teacher education programmes needed revamping. 
Dixit, U.N. (1976) studied on "Impact of Educational Policy of Britain on 
1 "^ 
Indian Education". 
The major objectives of the study were (i) to study the 
development of education in India since 1854 to the government 
resolution on educational policy of 1904. (ii) To study the contemporary 
developments in education in England (1954 to 1904). 
Historical method was employed for the study. Historical materials 
in the form of primary and secondary sources were studied from; 
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(a) National Archives of India (b) Central Secretariat Library (c) British 
Council Library, New Delhi, and (d) National Library, Calcutta. 
The major findings of the study were that; as regards primary 
education, the study revealed that the earliest phase of British educational 
policy in India was a period of non-involvement when Missionaries 
played an active role, and finally into a phase of greater involvement. 
Regarding the secondary education, the study revealed that the 
transplantation of secondary school was introduced on the 
recommendation of Wood's Despatch. As regards to University education 
the study found that the Wood's Despatch not only suggested for the 
setting up of University but also presented the model on which to plan 
those Universities. 
Masih, J. (1976) studied on "Contribution of Foreign Christian 
Missionaries Towards Education in India".''* 
The major objective was to investigate the systematic horizontal 
growth, the vertical growth, variety in the field of education (technical, 
special, women, tribal and teacher education), and the characteristics 
features like curriculum, supervision, examination and fixed time-table 
(both yearly and daily) introduced by Christian Missionaries in their 
institutions. 
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The major findings were: 
(i) Missionaries had enjoyed marked chronological precedence in 
practically all the significant areas of educational development in the 
country, (ii) The Missionaries had evolved a system of supervision which 
served mainly the purpose of ensuring both, the proper teaching of their 
religion and qualitative instruction, (iii) Reconstructing the curriculum 
was evidently the first expressed concern of the Missionary educators in 
the dimensions of new education, (iv) Tuitional excellence of Missionary 
enterprise was universally accepted as a determinant of the widest and far 
enduring influence on the development of education, including their own, 
in the country, (v) They made available suitable inexpensive textbooks, 
(vi) Printing, translation, literature, journalism and preparation of 
textbooks were found to have been applied by the Missionaries as 
effective tools of the innovating functions of their education. 
Devi, R. (1977) studied on "Education in Assam During Nineteenth 
Century".'^ 
The major objective of the study was to highlight the nature and 
progress of education in Assam during the nineteenth century. Both 
primary and secondary sources were used for data collection. 
The study revealed that:-
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(i) The educational system in Assam was in the formative stage during 
the nineteenth century, (ii) About eighty five percent of the population 
living in villages failed to accept the educational pattern as their own. 
(iii) Tradition and conservatism stood in the way of availing the 
education both at the primary and the secondary stages and so its progress 
was very slow. 
Eapen, K.V. (1981) studied on "The Contribution of the Church Mission 
Society to the Progress and Development of Education in Kerala".'^ 
The major objectives of the study were (i) to assess the 
contribution of the Church Mission Society (CMS) to primary, secondary 
and higher education, (ii) To study the Missionary activities relating to 
women's education, education of the backward classes and hill tribes. 
Both primary and secondary sources of data were gathered and 
their documentary analysis done. Reports of Missionary conferences and 
other CMS publications as well as the Government gazette were mainly 
used for the study. 
The major findings were, (i) The Church Mission Society (CMS) 
founded in 1799 in England played a vital role in spreading modem 
education in Kerala between 1816 and 1947. The CMS Missionaries 
considered education a part of their evangelical and social work, (ii) It 
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was in the field of primary education that the Missionaries made their 
maximum efforts (iii) The Missionaries were the pioneer of modern 
secondary education in Kerala, (iv) The CMS established the oldest 
institution of higher education in Kerala. 
Dwivedy, J.K. (1983) studied on "British Educational Policy in Orissa 
(1803-1936)".'^ 
The main objectives of the study was to analyse the 
implementation of the educational policy followed in Orissa Division of 
Bengal Presidency, comprising the districts of Cuttack, Puri and Balasore 
from its inception (1803) to the days of transfer of the control of 
education to the newly created province of Orissa in 1936. 
Data were collected from the National Archives of India, New 
Delhi, different State Archives and government reports. 
The major findings of the study were: (i) The evangelical works of 
the Baptists Missionaries led to the beginning of western education in 
Orissa. (ii) They were more progressive with regard to women's 
education, establishment of printing press and prepsirations of textbooks, 
(iii) British educational policy was affected by immigration of Bengalis to 
Orissa. (iv) Oriyas were deprived of opportunities for participating in the 
administration of the state. 
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Pati, K. (1984) studied on "Education in Orissa During the British 
Period: A Systems Analysis of Constraints, Resources and Trends"."* 
The major objectives were to study the history of primary, 
secondary, higher education, Missionary education, teacher education and 
women's education in Orissa from 1803 to 1912. 
The data were collected from gazetteers, official correspondence, 
quinquennial reports and books on the history of education. 
The major findings of the study were; (i) The British 
administration committed a grave mistake by completely overthrowing 
indigenous education in Orissa in the beginning of their rule, (ii) The 
downward filtration theory of Lord Bentick was a misconception, (iii) 
Missionary activities were a mixed blessing for the spread of education in 
the province, (iv) The economic degradation of Oriyas by the British 
administrators was responsible for slow progress in education during the 
19* century. 
Hluna, J.V. (1986) studied on "Education in Mizoram 1894-1947: A 
Historical Study With Special Reference to the Role of Christian 
Missions".'^ 
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The main objective of the study was to provide a comprehensive 
history of the progress of education in the erstwhile Lusai Hills in the 
context of the British rule in India. 
The historical survey method was used. The study was primarily 
based on official documents, contemporary works by Mizos and Non-
Mizos, personal contacts, correspondence with former Missionaries now 
living abroad and personal interviews. 
Some of the major findings were that the western education, 
introduced among Mizos during British rule, made significant progress. 
Missionaries played an important role in educational progress of the state. 
They were also pioneers in the fields, like female education, and 
vocational and professional education. 
Ray, P. (1986) studied on "An Assessment of the Educational Enterprise 
of Christian Missionaries in the District of Nadia: Its Legacy and Present 
State".^° 
The major objectives of the study were to find out (i) the beginning 
of the Christian Missionaries and their educational activities in the district 
(ii) whether the Protestant or the Catholic Missionaries were first to 
arrive to the district? (ii) the factors which attracted the Christian 
Missionaries to the district (iv) the reasons that led the Missionaries to 
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take education as an instrument for conversion of the natives to 
Christianity. 
The study was based on primary sources, such as various 
documents kept in the Missionary archives, autobiographies, diaries and 
journals. 
The major findings of the study were that, Nadia was a seat of 
ancient Sanskrit learning but gradually, the place began to lose its image 
as a seat of learning, and this decline made it easier for English education 
to make its impact on the traditionally literate caste of the district. The 
Christian Missionary Society (CMS) made Nadia district a seat of their 
activities in April 1845. The second outcome of the study was about the 
history of the Protestant Christian Mission and its activities in the district. 
The Protestant came to Nadia in 1831. Roman Catholic Missionaries 
came later in the district, following the footprints of the Protestants; 
evangelization, preaching the gospel and conversion of the local people 
was their overall aim. 
Jala, J. (1987) studied on "An Investigation Into the Development of 
Secondary Education in Meghalaya Since Independence".^' 
The major objectives of the research were; (i) to study the 
development of secondary education in Meghalaya since Independence in 
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historical perspective (ii) to critically examine the role played by 
Missionaries in development, administration and control of secondary 
education in Meghalaya (iii) to suggest measures for future development 
of secondary education in Meghalaya. 
Some of the major findings were; (i) The type of oral and 
traditional education of the Khasis and Jaintias imparted in the past 
greatly differed from the modem and contemporary education system. 
(ii)The Christian Missionaries were the first to start modem education in 
the Khasi, Jaintia and Garo hills (iii) Expansion in secondary education in 
Meghalaya between 1972 and 1984 showed encouraging trends, (iv) 
Educational development in Meghalaya was faced with a number of 
problems. Developrnent of education in mral and urban areas was not 
uniform in various districts of the state. 
Behera, M. (1988) studied on "Growth and Development of Education 
Under the Baptist Missionaries in Orissa 1822-1947".^^ 
The major objective of the study were: (i) To bring into the 
limelight the dark and deplorable condition prevalent in Orissa when the 
Baptist Missionaries launched their operation in 1822, and (ii) to 
emphasize the various educational efforts of the Missionaries to 
evangelize and civilize Orissa and rouse it from the deep slumber of 
ignorance and illiteracy. 
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The major findings of the study were: (i) The Baptist Missionaries 
first arrived in Orissa in 1822 (ii) The East India Company did not 
encourage the idea of spreading Christianity in India. Sometimes, they 
even refused the entry of Missionaries to India, (iii) The British Baptist 
Missionaries came immediately after the East India Company's 
occupation, (iv) Both curricular and co-curricular activities were 
effectively and efficiently organized in Mission schools, which brought 
honour and glory to these institutions. 
Kaur, Charanjit (1990) studied on "Education in Punjab From 1707 to 
1849: A critical Study".^^ 
The major objectives of the study were (i) to highlight the various 
systems of education in Punjab from 1707 to 1849, with special reference 
to the Hindus, Muslims, Sikhs and Christian Missionaries (ii) to explore 
the begiimings of modem education in Punjab during the early nineteenth 
century. 
The major findings of the study revealed that the Sikh educational 
system developed with the birth and growth of Sikhism. Likewise, 
military education and training began with the Sixth Guru, Shri 
Hargobind Singh, in the form of Miri and Piri till it was perfected under 
Guru Gobind Singh and modernized under Maharaja Ranjit Singh. The 
study also revealed that inspite of being the region of regular invasions 
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from the north-west and of civil wars, Punjab did not lag behind in 
preserving the Hindu and Muslim educational heritage. 
Ahmed, Samiruddin (1992) studied on "Educational Progress of 
Muslims in Assam".^ "* His major findings were: 
(1) Educational backwardness of Muslims in Assam originated with 
their settlement in Assam and varied with their settlement and 
establishment. Poverty as well as laziness and unwillingness to 
work made them more educationally backward. Non acceptance 
of English education also added fuel to the fire; 
(2) Pre-primary education in Muslim areas did not expand. Muslim 
enrolment at all levels from primary to post graduation level 
remained much low; 
(3) Madarsas that are the main sources of religious education were 
also not in a good position. Their condition need to be 
upgraded. 
Siddiqui, Areeza (2000) worked on "Contribution of Sir Syed Ahmad 
Khan in the Spread of Modem Education in India".^^ 
Major objectives were: 
(1) To identify the socio-economic conditions of Muslims after 
1857 Revolt and its effect on Sir Syed Ahmad Khan. 
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(2) To find out Sir Syed's contribution to modern English education 
in India. 
(3) To analyse the role of Sir Syed in social reforms. 
The investigator employed historical method and consulted 
relevant writings of Sir Syed. She also consulted the writings of eminent 
scholars on Sir Syed. Religious books on Islam and other religions were 
also consulted by her. 
Major findings were: 
(1) Sir Syed became very sad to see the pathetic conditions of 
Muslims of India after the 1857 Revolt. 
(2) He neither made a plan to migrate from India nor he lose 
courage, but planned the regeneration of the Muslims. 
(3) Sir Syed wanted to reform the Muslim Society. He persuaded 
people to give up habits and practices which were hurdles in 
their social and educational advancement. For this purpose, he 
started a magazine 'Tahzibul-Akhlaq'(Social Reformer) in 
1864. 
Ahmad, Mohd. Hanif (2002) studied on "The Secular Content of the 
Prominent Madrasas of U.P."^^ with major objective of analyzing 
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Madrasa Education as a parallel system of education which is imparting, 
over and above the traditional education as well as modern education too. 
He found that contrary to the motivated and sustained propaganda 
that madrasas are producing I.S.I, agents and international terrorists, 
some positive facts have been established, like no police raids have ever 
proved the allegation. Madrasas are running well with the historically 
well defined and well known flinction of imparting religious and secular 
subjects and producing good human beings. The view that madrasas are 
imparting only traditional religious instruction, excluding modern 
education, proved to be wrong. Madrasas are giving much more 
importance to modern education in these days. 
Choudhury, A.Q. Suhail Ahmed (2009) Studied on "Development of 
Madrasah Education in Assam Since Independence With Special 
Reference to Barak Valley Region." 
The major objectives of the study were: 
1. To study the development of Madrasah system of Education in 
Assam in historical perspective with special reference to Barak 
Valley Region; 
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2. To study the contribution of Government and private enterprises 
towards the development of Madrasah System of Education in 
Assam, specially in Barak Valley Region; 
3. To study the present scenario of the Madrasahs in Barak valley 
region keeping in view their different aspects; 
4. To study the institutional and non-institutional problems related 
to the Madrasahs system in Assam, specially those located in 
Barak Valley Region. 
The major findings of the study were: 
(1) The history of Madrasah System of Education is very old. It 
started from the days of Prophet of Islam (SAW). The System 
of Islamic Education started with the divine revelation to the 
Prophet (SAW). The Madrasa system of Education in Barak 
Valley Region started in a systematic manner in the 19'*^  century 
itself and is continuing in full flow now a days. 
(2) The contribution of different Government and Non-Government 
enterprise towards the establishment and development of 
Madrasahs in Assam, specially, those located in Barak Valley 
Region seems to be spectacular. Both the agencies took great 
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interest and showed sincere commitment towards the better 
performance of the Madrasahs. 
(3) There exist the following two types of Madrasahs in Barak 
valley Region: 
A. Government Madrasahs are known as the Pre-senior Madrasahs, 
senior Madrasahs and Title Madrasahs. 
B, Non-Government Madrasas, popularly known as Qaumi or 
Khariji Madrasas run by public contributions and donations. 
Il-Journals and Encyclopedias: 
Pearn, B.R. (1938) in his paper "Felix Carey and the English Baptist 
Mission in Burma", gave a biographical sketch about the life and 
dedication of Felix Carey, who was the eldest son of William Carey, one 
of the founders of the famous Serampore Mission of Bengal. He gave a 
brief account of the dedication and sacrifice which Felix Carey made 
towards the spread of Christianity among the natives of Burma. He also 
pointed out that Felix Carey was a renowned Missionary, who dedicated 
his life for Serampore Mission. He is the writer of the famous book, 'The 
Goldsmith's History of England,' which indeed is considered as the most 
notable individual contribution of Felix Carey. 
54 
Spear, T.G.P. (1938) in his paper "Bentinck and Education",^^ discussed 
about Lord Bentinck policy on Missionary education during his rule, as 
the Governor General of British India in early nineteenth century. He 
pointed out that during the administration of Bentinck, Christian teaching 
in Mission schools in Bengal was done mainly by non-Christian teachers. 
However, Missionaries during the academic session made frequent visits 
to the schools and gave explanations and exhortations of the religious 
teaching. He also found that during the rule of Lord Bentinck maximum 
number of Mission schools grew in India. So, the period of Lord Bentinck 
is rightfully called as the 'Period of Mission Schools.' 
Barpujari, H.K. (1952) in his paper "A Short History of Higher 
Education in Assam, 1826-1900", ^^  identified the nature and progress of 
education in Assam from the commencement of East India Company's 
rule in 1826 till the grant of provincial autonomy in 1919. He emphasized 
the role of the American Baptists Missionaries towards the development 
of modem English education among natives of Assam at the initial stage 
of British rule in the state i.e. in early 19**^  century. He identified the 
background wherein the salient features of the indigenous system of 
education as prevailed under the former Government were indicated. 
James, B.C.L. (1955) in his paper "The Background of Education in 
India", studied about the education system that emerged in accordance 
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with Indian Constitution, enacted in the beginning of 1950. He derived 
the social and individual aims of education in the light of the Constitution 
and suggested measures for the implementation of these aims. He also 
traced the background of modem education in India, which was 
developed by the European Missionaries during the early stages of British 
rule in India. He further studied the governmental framework within 
which education was to be administered. 
Latourette, K.S. (1959) in his paper "Missions", gave a detailed 
account of various Individuals or organized Missionaries efforts devoted 
in spreading Christianity globally from its very beginning till the present 
time. He studied that during the last four centuries, which have witnessed 
the development of Christian Missions to a degree of organization 
hitherto unprecedented. He also pointed out that Christian Missions 
manifested changing trends during the last four centuries. Roman 
Catholic Missionaries activities had been increasing, which was partly 
due to the active support of Popes, especially Pius XI, and partly to a 
Missionary awakening among American Catholics. 
Shewell, M.E.J. (1961) in her paper "Religious Education in 
Birmingham Board Schools",^^ studied about the various controversies 
that arose regarding imparting of religious education in Birmingham 
Board Schools. She pointed out that, at the first school Board elections in 
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Birmingham in November, 1870, the majority of votes went to the 
Liberal candidates, but their distribution was such that the Anglican i.e. 
the Christian Missionary's representatives gained a working majority on 
the Board. This majority enabled the introduction of a system of religious 
instruction and worship in the Board Schools similar to that adopted by 
the London School Board. The Bible was to be read by the teachers and 
taught, and periods of worship were allotted. The worship included the 
singing of hymns and offering of prayers. 
Cox, Edwin (1964) in his paper "Trends in Religious Education",^'' 
studied about the content of Religious Education in School Syllabus of 
England since 1944, the year when Religious Education was made 
compulsory subject for all children in schools, except for those who were 
withdrawn by their parents on the grounds of conscience. He suggested 
tentatively the mode of religious Education that might profitably be 
imparted in the coming two decades i.e. from 1964-84. He also suggested 
that in the primary schools, the aims of Religious Education must be to 
develop in children the right attitudes regarding the concept of God, the 
Church, the people, the universe, the Bible and worship which would 
prepare him to think in a genuinely religious way in the later stage of his 
life. In the secondary school, it is possible to provide direct religious 
teaching. 
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Smith, G.E. (1964) in his paper 'Patterns of Missionary Education: The 
Baptist India Mission 1794-1824",^^ studied the pattern of religious 
education which Baptist India Mission Society imparted in the schools 
run by the society in various centres of India, when it was ruled by the 
British East India Company. The Baptist India Mission Society was 
founded in late eighteenth century, and during early nineteenth century it 
became increasingly active in its proselytization activities in various part 
of British India. Its main objective was to translate and circulate the 
Christian Holy Scriptures in as many Indian languages as possible, and it 
worked closely with the other foreign Missionary societies working in 
India in its contemporary period. 
Emmott, D.H. (1965) in his paper "Alexander Duff and the Foundation 
of Modem Education in India",^^ studied the life of Alexander Duff, who 
was considered as the founder of Modem Education in India. He found 
Duff, as the greatest Missionary of early nineteenth century, who started 
an English School in Calcutta in 1830. The school was indeed first of its 
kind, in which teaching of Bible was made compulsory, and that gave the 
Missionaries an excellent and probably their only opportunity to contact 
the boys and girls of the higher castes and to preach the Gospel to them. 
He pointed out that Duff's faith in the potential power of English 
education to secure converts soon influenced almost all the Missionaries 
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working in the field of Indian education. As a result, the English schools 
run by the Missionaries began to expand very rapidly after 1830. 
Mathur, Y.B. (1968) in his paper "Moral and Religious Education in 
India Under the Company and Crown",^^ traced the history of moral and 
religious instruction in Indian education from 1854 to 1946. He examined 
critically the difficuhies involved and the attitudes of the Government, 
the political leaders and the rulers of Indian States under British rule in 
imparting moral and religious instructions in Indian Institutions. He also 
discussed the Missionary's effort in imparting religious education in the 
various schools run by them during the British period. He concluded his 
paper by stressing the need for such moral and religious instruction in 
modem India. 
Singh, Bhanu Pratap (1979) in his paper "Educational Aims in British 
India",^* has attempted to trace out the aims of education in the British 
period of Indian history in consonance with the needs and aspirations of 
the society. He found that, political changes had their repercussions on 
the social, economic, religious, cultural and educational trends in the 
country. Consequently, the indigenous system of education in India 
underwent considerable changes under British rule. He also pointed out 
that the English traders started their business with the idea of founding an 
empire. Missionaries, too, seeking to consolidate political power and 
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spread Christianity gave priority to religion in their school curricula. He 
also found that the main aim of Education in British India was to produce 
competent and loyal clerks for the company and also the propagation of 
Christianity through western knowledge. 
Lamba, Issac C. (1984) in his paper "The Cape Dutch Reformed Church 
Mission in Malawi: A Preliminary Historical Examination of its 
Educational Philosophy and Application (1889-1931)",^^ studied the 
various Missionary works carried out by Dutch Reformed Church 
Mission (D.R.C.M) in the South East African Country of Malawi (known 
as Nyasaland until 1964) from 1889 to 1931. He studied the D.R.C.M.'s 
philosophy and effort in the development of African education in Malawi. 
The D.R.C.M. made its greatest contribution at the village level. Its aim 
had always been to establish a local church which would be self 
supporting and self governing. For this reason it exerted itself to teach the 
people to make better use of the natural resources at their very door. The 
main aim of D.R.C.M. has been to produce a Bible-loving, industrious 
and prosperous peasantry. He also studied the Mission's relations with 
the colonial government and other Missions, including Muslims, in 
matters of educational expansion. 
Rao, O.M. (1988) in his paper "Church Management and Administration 
in North East India",'*^ studied the Baptist Missionaries effort in the 
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management and administration of Churches in North East India. He 
found that there were four major patterns of Church government: 
(i) Autocratic (one man's rule) like the Pope of the Roman Catholic or 
the Patriarch of the Orthodox Churches (e.g. Greek, Syrian and 
Russian). 
(ii) Episcopal (originally derived from Episcopos to mean Shepherd or 
Bishop) like that of the Episcopalian Churches or Methodist which 
are run by a group of Bishops. 
(iii) Presbyterian (derived from Greek Presbyteros, which means an 
elder) like that of the Presbyterian Churches which are run by a 
group of elders. 
(iv) Congregational - like the congregational and the Baptist Churches 
which are run by a group of believers in a democratic way. 
Taher, M. (1988) in his paper "The Population Base of Assam"/' 
studied the growth of population in Assam since pre-historic period to 
the present time. He identified the growth trend, distribution, density, 
trend of urbanization, population composition, social composition, 
literary and religious composition of Assam. He also studied the ethnic 
problem, settlement pattern and the various factors that were responsible 
for the economic backwardness of the region. He investigated the efforts 
61 
of Christian Missionaries towards conversions of indigenous tribal 
population into Christian faith and its impact on the demographic 
composition of the state. He pointed out that the ethnic unrest is one of 
the most important problems hindering socio-economic growth of Assam. 
Madhusudhana, Ontimetta (1989) in his paper "The Church's 
Response to the Realities of North East India"/^ paid tribute to Dr. J.H. 
Thumra, who was one of the pioneers, among the native Baptist 
Missionaries of North East India. He gave an account of the sacrifice and 
whole hearted dedication which Dr. Thumra, made towards the 
development of Eastern Theological College in Jorhat, Assam, which is 
one of the renowned and oldest Christian Theological Institute of whole 
of the North East India. Though, Dr. Thumra belonged to Manipur, but he 
served his whole life for the propagation of Christianity in the plains of 
Assam. 
Nizami, Fareed A. (1991) in his paper "Lamentable Educational 
Conditions in Assam",'*^ studied about the regrettable and deplorable 
educational condition of the Muslim minority in the state of Assam. He 
conducted his study on Miorabari, a small town in the newly formed 
district of Morigaon, inhibited mainly by Muslims of Bengali origin. He 
found that more than 80% of people living in this area are illiterate and 
show no interest in education. Moreover, material facilities of venture 
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primary schools of this area are still poorer than the government schools. 
Even, blackboards are available in 44.64% government and only in 25% 
private schools. He suggested that Town-Committees, the Municipal 
body and various agencies of the state government can co-operate to pool 
their resources to provide better physical facilities to the schools of this 
area. 
Rajawat, M. (2004) in her paper "Modem Age", '*'* studied the historical 
background of development of modem education in India from its very 
beginning i.e., the early Missionary efforts till the Abbott-Wood 
Recommendation of 1936-37. She traced that the English education had 
its beginning in India with the activities of the Christian Missionaries. 
The first of the Missionaries to come to India belonged to the Roman 
Catholic sect. She found that the various sects of Missionaries, viz., 
Franciscan, Dominican, Jesuit and Roman Catholics established four 
kinds of institution in India: 
(i) Portuguese and Latin Language Primary Schools attached to 
Churches and Missionary Institutions. 
(ii) Schools that provide vocational and agricultural education along 
with traditional education, to the orphan children in India. 
(iii) Jesuit colleges for higher education. 
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(iv) Theological training centres, that trained padres and Missionaries. 
Raj Khowa, Suresh Chandra (2005) in his paper "Ancient European 
and Indian Universities", ^^ gave a comparative account of origin and 
development of University education in ancient Europe and India. He 
found that in Europe, with the advent of Christianity, its Missionaries 
established religious educational institutions. These institutions could not 
be raised to the status of Universities till the age of revival began in 12 
and 13'^  centuries. In the 11'^ and 12''' centuries mainly as a result of the 
quickening influence of the Graceo Arabia civilization in Spain and the 
East with which the Christian west was now brought into closer contact 
through Crusades, a new intellectual movement began to stir Western 
Europe. As there was an increasing demand for a freer and a more secular 
system of education which would enable the recipient to enter upon a 
professional career, it was in response to these new demands that the 
Universities of Europe sprang up. He further found that in India the most 
famous ancient University was Takshila, which was established in fourth 
century B.C. Takshila has been described by the Greeks as a great centre 
of education. The other Indian Universities of prominence during the 
Later Middle Ages were those of Odantapuri, Vikramasila, Benaras, and 
Navadwip. 
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Sen, Khagendra, N. (2005) in his paper "Higher Education in India - A 
Historical Retrospect and Analysis," '*^  studied the beginning of Modern 
Higher Education in India, that started with the establishment of the 
Hindu College in 1817. He identified the circumstances which led to the 
establishment of various colleges in India and also discussed the outcome 
of the famous controversy between the 'Anglicists i.e. the Missionaries 
and the Orientalists.' He elaborately explained the Charles Wood's 
Despatch (1854), the act of Incorporation (1857), the Indian University 
Act (1904), the Sadler Commission (1917-19) and also the progress of 
University Education from 1854 to 1902. 
Farooqui, A mar (2007) in his paper "Governance, Corporate Interest 
and Colonialism: The Case of the East India Company",'^ ^ examined the 
reinvention of a giant commercial corporation to an instrument of 
colonial governance. This had its own historical specificity. He delineated 
the importance of the company's political and military activities from the 
eighteenth century onwards which made historians lose sight of the fact 
that the East India Company was after all, only a private business 
company. He studied the conflict between Missionaries and East India 
Company during various stages of latter's rule in India. He further 
focused on the improvisation that the East India Company had to resort in 
order to project itself as a state so as to legitimize its governance. 
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Kochhar, Rajesh (2008) in his paper "Seductive Orientalism: English 
Education and Modem Science in Colonial India", studied the history 
of English education and especially Missionary's effort towards 
development of English education and modem sciences in colonial India 
in a wider context. 
He examined the processes whereby colonialism was generating 
knowledge about Indian society, and India's past, which influenced the 
self-perception of Indians specially those sections of Indian society which 
were exposed with the British colonial education system. 
Ill- Books on Christian Missionary Education: 
Mahmood, Syed (1885) in his book "A History of English Education in 
India", '*^  fumished a full history of the early origin, gradual growth, 
intemal development, and present condition of English education among 
the natives of India. He also briefly traced the early Missionary's efforts 
towards spreading English education among the native Indian masses. He 
also gave an account of various phases of policy which it had undergone, 
and the various measures which have been adopted from time to time, in 
this behalf by the Government. 
Law, N.N.(1915) in his book "Promotion of Leaming in India by Early 
European Settlers", °^ gave a brief account of the efforts made by the 
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early European Missionaries in India for diffusion of education in their 
own community as well as among the natives of this country. He pointed 
out that the European Missionaries educational effort at that time was not 
to spread the blessing of education but were prompted by considerations 
of religious propagation. 
McKenzie, John (1929) edited the book "The Christian Task in India" ^ ' 
which consisted of papers written by various Christian Missionaries, who 
worked in India during the British rule. The writers dealt with all the 
various ends and activities which concerned the works of Christian 
Missionaries in India. They also gave an account of some of the most 
important organized Christian Missionary activities which were being 
carried out in India during the British rule. 
Doren, Alice B. Van (1931) in her book "Christian Education in the 
CO 
Villages of India", tried to prepare a manual which included various 
phases of Christian education in India by the Missionaries with special 
emphasis on Elementary village schools. She emphasized the needs of 
religious education at different levels of education and suggested that 
these fields should be elaborately dealt by the experts in the area. 
Daudpota, U.M. (1937) in his book, "A Survey of Mass Education in 
India", made an attempt to highlight the various aspects of Mass 
education which included Brahmanic education, Buddhistic education. 
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Muslim education and Christian Missionary education during the British 
period. He attempted to depict the actual condition of primary education 
under the British rule and the condition of Mass education before the 
introduction of Montagu-Chelmsford Reforms and also the position of 
Mass education after the transfer of control to local bodies. 
Mukerji, S.N. (1945) in his book "Education in India in the XX 
Century", "^^  gave a bird's eye view of development of education in India 
in the twentieth century. He traced historically about the efforts of 
Missionaries towards the development of modem education during the 
British rule in India. He also discussed some of the important current 
problems of Indian education. He gave a brief account of development of 
Educational Administration, University Education, Secondary and 
Primary Education, Special Education, and Education and National 
Movement. 
Barnard, H.C. (1947) in his book, "A History of English Education 
From 1760", ^ ^ gave a detailed account of history of education in England 
since 1760. He traced the early efforts of Missionaries in educating the 
masses of England before the Industrial Revolution. He also gave an 
account of educational developments in England from the beginning of 
the Industrial Revolution to the present day. 
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Basu, B.D. (1949) in his book "History of Education in India Under the 
Rule of East India Company", ^^  made an effort to trace the advent and 
development of Modem Education in India. The writer tried to explain 
the aim of western education in India from its very beginning i.e. battle of 
Plassey in 1757 till Wood's Despatch of 1854. He pointed out that the 
English system of education in India which is now in vogue in this 
country was not introduced in hot haste but after the mature deliberations 
of nearly a century. The writer also pointed out many instances in which 
the Indians themselves were the pioneer in introducing western education 
in the country. 
Laird, M.A. (1972) in his book "Missionaries and Education in Bengal 
(1793-1837)", tried to highlight the importance of Missionaries 
educational activities to the cultural development of modem Bengal. He 
made a detailed analysis of Missionaries multiple achievements in the 
cultural history of modem Bengal. He took special care to put the work of 
the Missionaries into some perspective by relating it to that of 
Government and of Indians. He also made an attempt to analyse relevant 
aspects of religio-educational situation in contemporary Great Britain. He 
concluded the book with a reassessment of role of Alexander Duff, a 
renowned Baptist Missionary, who was first to establish an outstanding 
successful English School in Calcutta in early nineteenth century. 
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Naik, J.P. and Nurullah, Syed (1974) in their book, "A Student's 
History of Education in India(l800-1973)",^^ narrated in broad outline, 
the main educational developments in India during the modern period of 
its history which began in about 1765. They attempted to give a full and 
comprehensive review of each critical stage in the modem educational 
history of India and tried to explain the important decisions and the 
consequences thereof and also discussed the evolution of the present 
education system. They identified the circumstances that led Missionaries 
to adopt education as a means to spread Christianity in India. 
Boyd, William and Kings, J.E. (1977) in their book "The History of 
Western Education", ^^  gave a detailed account of the development of 
western formal educational activities since its begitming by the early 
Missionaries till the later part of the twentieth century. They gave a 
record of evolution of western education from the Greek period i.e., 
hundred of years before Christ till the begirming of scientific pedagogy in 
the twentieth century. They started each chapter of the book with a brief 
sketch of the outstanding features of the period with which it dealt, by 
way of suggesting past social background. 
Bhatnagar, Suresh (1983) in his book "Indian Education Today and 
Tomorrow", ^^  made an effort to present the problems of education in 
India since Independence. He gave a brief account about the advent of 
/u 
modem English education in India and the difficulties faced by the 
Missionaries in introduction of western education among the Indian 
masses. The writer tried to cover every aspect of education in his book. 
He said that even after independence, our country could not maintain our 
democratic ideals and values. After analyzing the various factors, he 
came to the conclusion that it is all due to our faulty system of education. 
He suggested that the problems of Indian education system can be solved 
only if the persons involved in the process of development of education 
system are devoted to the cause as the dedicated Missionaries did in the 
pgist. 
James, H.R. and Mayhew, Arther (1988) in their book "Development 
of Education System in India", '^ emphasized the contribution of 
Missionaries towards development of modem educational system in 
India. They also studied about the various policies towards the education 
of Indian people; its expansion and the growth of various universities m 
India both by the effort of the private Missionary enterprises and of 
Governments enterprises during the British rule. They also gave a brief 
account of the recommendations of various Committees and 
Commissions on Indian education, specially the problem of eradication of 
illiteracy, and the need for imparting religious or moral education. 
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Ghosh, Suresh Chandra (1989) in his book "Education Policy in India 
Since Warren Hasting",^^ pointed out that the foundation of modern 
educational system in India was laid by the European Missionaries and 
that the Education Despatch of 1854, can be rightfully considered as the 
climax of the East India Company's education policy in India. He also 
presented monograph composing of six essays which have been written 
on the different aspects of education policy in India over the past one 
decade. The essays taken together gave us an insight into many of the 
hitherto unknown factors responsible for the development of various 
educational policies in India. 
Rao, O.M. (1994) in his book, "Focus on North East Indian 
Christianity", tried to elucidate concisely about the traumatic struggles, 
aspirations and turmoil that the North East India, particularly, is presently 
facing. The writer emphasized that North East India has been a neglected 
entity over the years. The author analysed this from the biblical, social, 
economic and political spheres of activity with relation to Missionaries 
and Christian community in North East India. The author also gave an 
account about the struggles of Missionaries in their evangelization efforts 
among the various tribes in the different remote areas of North East India. 
Keitzar, Renthy (1993) in his book "Asian Theology at the Frontiers", "^^  
paid tribute to all the teachers and Reverend Missionaries of Eastern 
/z 
Theological College, Jorhat, Assam. He accounted the efforts made by 
the Missionaries of Eastern Theological College in educating the native 
masses of North East India in Christian Ministry. He also explained the 
chronological development of Eastern Theological College since its 
beginning from 1956 to the present time i.e., 1993. He also brought 
together some papers, written by his colleagues and friends. These papers 
were published in the honour of Missionaries of Eastern Theological 
College of Assam. 
Mukhopadhyay, Marmar and Parhar, Madhu (1999) in their book 
"Indian Education - Developments Since Independence", ^^  tried to 
design it as a symposia volume in which more than one expert can 
comment on the same aspect. There were more than one viewpoint 
available in this volume on issues like primary education, Missionary's 
effort in the education of the disadvantaged groups, sports and physical 
education, educational technology, and open and distance education. The 
writers tried to carry out a benchmark analysis of the development in 
various fields of education since Independence till its fiftieth year. They 
also traced the efforts of early European Missionaries in development of 
modem education in India. 
Sharma, Y.K. (2001) in his book, "History and Problems of 
Education", narrated the history of education since ancient to modern 
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period. He dealt with the historical development of western education and 
the Missionaries efforts towards introduction of modem western 
education in India. He successfully identified the problems of primary, 
secondary and higher education along with an analysis and 
recommendations of different Commissions on Education appointed from 
time to time. 
Rao, O.M. (2005) in his book "Among the Churches of the Hills and 
Valleys of North East India", made an attempt to highlight the 
contribution of American Baptist Missionaries as well as the British, New 
Zealand, Australian and other Missionaries including the American 
Mission Board for their sincere Missionary work in North East India. 
Here, the author accounted of his visit to different churches of North East 
India, either leading a practical team of students or as speaker to 
Conferences or Anniversaries of the Church bodies. He elaborated the 
historical development of various church bodies in North East India. 
While writing about the role of various Church bodies, he also tried to 
highlight the probable reasons for the poor response to the gospel among 
the Assamese. 
Mahmood, Tahir (2007) edited the book "Politics of Minority 
Educational Institutions"^* which contains articles based on the surveys of 
the present state of the rights of the minorities relating to the development 
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of their own institutions. The book contains articles penned by many 
eminent scholars. Though the articles are mainly focused on India, but the 
books also includes some stuff on Pakistan and Bangladesh. Moreover, an 
appendix of the book provides a brief history and profiles of some major 
minority institutions of India, Pakistan and Bangladesh; and a second 
appendix lists the recommendations of the National Minorities 
Commission in respect of education of minorities in India. 
Joyal, Mark, McDougall, Lain and Yardley, J.C. (2009) in their book 
"Greek and Roman Education - A Source Book,"^^ provides the reader 
with a large, diverse and representative sample of the primary evidence 
for ancient Greek and Roman education. The writers emphasize that the 
Modem Western Education which was started by the European Christian 
Missionaries, finds its origins in the practices, systems and schools of the 
ancient Greeks and Romans, A special feature of this source book is the 
inclusion not only of the fiindamental texts for the study of the subjects, 
but also of unfamiliar sources that are not easily accessible, including 
inscriptions on stone and Greek papyri fi-om Egypt. 
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CHAPTER - III 
HISTORY OF MISSIONARY EDUCATION IN ASSAM 
The Missionaries attitude towards non-Christian religions was 
based on literal understanding of Genesis: "Adam was the ancestor of all 
mankind and he had originally worshipped God rightly, but since his fall 
his descendants had deviated in various ways from the true religion." 
The Missionary-minded Christians were, therefore, ready to detect traces 
of God's original revelation in holy books of other religions, but they 
believed that it had become hopelessly corrupted during the passage of 
time, and that it was for them, as the true Ambassadors of Christ, to lead 
non-Christians back to truth i.e., Christianity. "Most of the Missionaries 
hoped that the students who took education at their institutions or some of 
their older students might be converted as a direct result of the teaching 
which they received; such hopes were very seldom realized, but they 
consoled themselves, and with more reason, by regarding their teaching 
as a praeparatio evangelica (preparation for converting to Christianity) 
which would enable their pupils to understand the Christian message 
more fully." On this point there was a distinct difference of opinion, or at 
least of emphasis. On one hand. Bishop Middleton and Alexander Duff 
(famous British Missionaries) regarded western education as a virtually 
* Educating a person inorder to convert him to Christianity. 
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essential for preparation of the heathen mind for the proper understanding 
and acceptance of Christianity. On the other, the English Evangelicals 
saw education simply as one among many of the possible means of 
evangelism. 
"The main limitations of the Missionaries as educators in India was 
that their attitude towards the religion of their pupil, which was marked 
by bigotry and prejudice rather than by any real understanding." Some 
would go further and criticize not only their negative attitude towards all 
religions other than Christianity but also their use of schools as places for 
the presentation of Christianity, on the grounds that the task of the 
educator is to stimulate the development of the essential personality of 
the pupil rather than to try to persuade him to adopt his views on religion 
or anything else, "But the Missionaries would have replied with the 
argument that a man's personality could only realize its fullest and finest 
potential in the service of Christ; without the guidance and inspiration of 
Christian teaching, indeed an educated man was capable of wreaking 
havoc in society."'* The comment which Dr. Kenneth Ingham (a 
renowned British historian) made in a slightly different context is valid 
for the educational work of the Missionaries: "Had they brought to the 
problem a spirit of curious interest in a strange phenomenon instead of a 
burning faith in tlie transcendental nature of their own religion they 
might .... Have become better Oriental Scholars, but they would have 
contributed less to social reform." 
History of Missionary Education in India: 
The history of Missionary Education in India is being discussed 
under the following headings: 
I. Missionary Education in India. 
II. Missionary Education in Assam. 
I. Missionary Education in India: 
The history of Missionary Education in India is again divided under the 
following sub-headings: 
I (a) Missionary Activities by Early European Settlers. 
I (b) Missionary Activities Under the British East India Company. 
I (c) Danish Missionary's Effort in the South. 
I (d) Missionary Efforts of Serampore Trio in Bengal. 
I (e) Missionary Education in Late Eighteenth and Early Nineteenth 
Century. 
I (a) Missionary Activities by Early European Settlers: 
The European religious Missionaries had started coming to India in 
the last phase of the fifteenth century A.D. "First among them to come 
was Vasco-da-Gama, a Portuguese, who landed at Calicut, in Kerala, in 
the year 1498 A.D."^ Afterwards other Europeans such as the Dutch, the 
Danes, the French and the English entered the country gradually. The 
advent of European Missionaries introduced a new phase in the education 
of the country and developed it appreciably. They established various 
schools for the sake of propagating their religion and also for educating 
the children of the Portuguese, the Eurasians and the Indian Converts. 
"Their main centres of operation were Bombay, Goa, Daman, Diu, 
Ceylon, Cittagong and Hoogli, etc."^ 
The Portuguese Missionaries can well be regarded as the founders 
of modem system of Education in India. "The most eminent of all the 
early Missionaries to come to India was St. Francis Xavier, a Portuguese 
Jesuit Missionary. In 1575, he founded a University i.e., St. Anna 
University, at Bandra, near Bombay and established a press at Cochin."* 
Another Portuguese Missionary was De Nobili, whose services in the 
cause of Christianity were remarkable. "The Portuguese established the 
first Jesuit College in 1575 at Goa. In 1580, more colleges were 
established at Goa and other places too."^ 
In the begirming of the seventeenth century the Dutch also 
established their trading companies in India. They started their 
commercial centres at Chinsura and Hoogli in Bengal. There, they 
established some schools for the education of the children of company's 
employees. The Indian children too, were allowed to study in these 
schools. They preached the tenets of the Protestants Church among the 
Christians through educational institutions. They extended the sphere of 
their activities even upto Ceylon. "The French established their first 
trading company in India in the year 1664. They opened theu- factories at 
Mahe, Yaman, Karaikol, Chandranagar and Pondicherry."'^ At these 
places, they started their schools too. They established a secondary school 
at Pondicherry where French language was taught. "In seventeenth 
century the Danes established their factories at Tranquebar near Tanjore 
and at Serampore in Bengal."" 
I (b) Missionary Activities Under the British East India 
Company: The East India Company was a trading company which was 
formed in 1600 A.D. During the initial stage, the Company confined itself 
to commercial activities only, but in 1659, the Court of Directors in 
England explicitly stated that, "It was their earnest desire by all possible 
means to spread Christianity among the people of India and allowed 
Missionaries to embark on their ships." "In 1670, the East India 
Company established their first school at Madras for the education of the 
children of the Portuguese, British and Eurasians." In the initial stage 
Madras was the main centre of settlement for the English. A secondary 
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school was established there in 1673 under the supervision of one Mr. 
Pringal. After Madras, the company made considerable progress in 
educational sphere in the provinces of Bengal and Bombay too. 
In 1698, the British Parliament inserted the famous Missionary 
clause in the company's charter. "This clause directed the company to 
maintain ministers of religion at their factories in India."''* The religious 
ministers were required to learn Portuguese language which was then 
commonly understood by the low grade employees at the company's 
factories. "They had also to apply themselves to learn the native language 
of the country where they shall reside, the better to enable them to 
instruct the local masses, which shall be the servants or slaves of the same 
company or of their agents, in the Protestant religion."'^ 
The importance of Missionary clause contained in the Charter Act 
of 1698, was that, it may be said to have laid the foundation, not only of 
the education of Indian people, but also of the education of the Europeans 
and Anglo-Indian children who lived in possessions of the Company. The 
Indian and the Anglo-Indian children were generally neglected, but the 
Company's Chaplains were anxious to convert them to Christianity and to 
educate them properly. With this object in view, they collected 
subscriptions and established charity schools. 
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"In the years immediately following 1698, the Chaplains of the 
Company seem to have followed the provisions of the charter literally 
and conducted schools in Portuguese which was then the lingua franca at 
the factories of the Company. It was soon given up and English was 
adopted as the medium of Instruction. The oldest charity school to be 
established was St. Mary's School at Madras founded by Reverend W. 
Stevenson in 1715. It was financed by legacies, donations and occasional 
grants from the Company."'^ Such schools were again opened in Bombay 
in 1719 and in Calcutta in 1720, 1731 and 1739. Later on, some charity 
institutions were also founded in Tanjore and Kanpur too. 
"In the year 1781, Warren Hastings set up 'The Calcutta Madrasa' 
for the education of Muslim boys through the medium of Arabic. In 1789, 
'Calcutta Free School Society' was established for giving instruction to 
the European children of Calcutta."'^ In 1791, Jonathan Duncan 
established the 'Benaras Sanskrit College', and in 1800, Lord Wellesley 
established the 'Fort William College' at Calcutta. 'The Calcutta School 
Book Society' was founded in 1817, for supplying suitable text books to 
different schools in Bengal. In 1819, 'the Calcutta School Book Society' 
established several schools in Bengal. "In 1718, Richard Cobbe started a 
school which was known as the 'Bombay Education Society School'. 
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This society organized and financed a number of schools in Bombay, 
Thane and Surat.""^ 
Taken together, the Calcutta Madrasah and the Benaras Sanskrit 
College show the beginning of the Orientalist School of Educational 
Policy. The followers of this school of thought believed that the company 
must not lend any support to Missionary enterprise and to proselytization 
and that it need not make any hasty attempt to teach western knowledge 
to the Indian people, and that its only duty was to follow in the footsteps 
of Hindu and Muslim rulers and to encourage classical learning in 
Sanskrit and Arabic on traditional lines. Moreover, the ancient system of 
education which the Hindus and Muslims had inherited was good enough 
for them for all practical purposes. "The orientalists views were, 
therefore, readily accepted by Court of Directors and between 1765 and 
1813, the principal object of the educational policy of the company was 
to encourage traditional oriental learning in Sanskrit and Arabic and the 
bulk of its educational expenditure was incurred on the maintenance of 
the Calcutta Madrasah and Benaras Sanskrit College."'^ 
I (c) Danish Missionary's Effort in the South: 
The Danish Missionaries were the first among the Protestant 
Missionaries to work in the territories of the East India Company, "The 
famous pioneers of this Mission - Ziegenbalg and Plustschau started their 
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activities at Tranquebar - a Danisii station in the South in 1706."^^ But 
since the Danes did not obtain a footing in India, most of the Danish 
Missionaries which succeeded these pioneers substantially emerged 
themselves with the English colonies in South India, halting where they 
halted and advancing where they advanced. 
Ziegenbalg and his colleagues did considerable Missionary and 
educational work in south India. For example, a printing press in Tamil 
was established in 1713 in Madras. An institution for training teachers 
was opened at Tranquebar in 1716 and, in the following year, two charity 
schools were opened in Madras - one for Portuguese and the other for 
Tamil children. "Ziegenbalg died in 1719 but his work was continued by 
other competent Missionaries amongst whom may be mentioned the 
name of Grundler, Kiemander and Schwartz." Inl717, Grundler started 
a Portuguese school in the White town and a Malabar school in the Black 
town of Madras. "In 1742, Kiemander founded charity schools for 
Eurasians as well as Indians in and near Fort St. David."^^ His work 
became so well known that Clive invited him to Calcutta where in 1758, 
he founded a charity school. Kiemander continued to work in Bengal for 
the rest of his life and did the same pioneer services to that province 
which Ziegenbalg did to Madras. 
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"Schwartz, who was considered as the pioneer of education in the 
Province of Madras, founded a school for European and Eurasian boys at 
Trichinopoly and an English Charity School at Tanjore (in about 
1772)."^^ With the assistance of John Sulivan, a resident at Tanjore, he 
started three schools at Tanjore, Raninad and Shivaganga in 1785 with 
the object of teaching English to Indian children. These may be said to be 
the earliest schools for teaching the English language to Indians and 
Sulivan hoped that they would help the company and the people to 
understand each other and to facilitate dealings of all kinds between them. 
Christianity was not expressly taught (in these schools) nor was any 
deceitful methods used to instill Christian doctrines into the pupil's 
minds. "The Court of Directors was enthusiastic about them and 
sanctioned a grant-in-aid of 250 pagodas per annum for each of them." '^* 
I (d) Missionary Efforts of Serampore Trio in Bengal: 
The Missionaries which worked in Bengal did not obtain any 
sympathetic assistance from the East India Company. They had to 
struggle hard against the hostile attitude of the company, and had it not 
been for the protection given to them by the Dutch settlements at 
Serampore and Chinsura, they would hardly have been able to achieve 
anything at all. 
Kierander, who is regarded to be the pioneer Missionary in Bengal, 
was followed by Dr.William Carey, a representative of the Baptist 
Missionary Society in 1793. He worked for a time at Calcutta; but owing 
to difficulties, finally shifted to Malda where he was superintended in an 
indigo factory and used all his spare time in translating the New 
Testament in Bengali, holding daily religious services for the servants on 
the estate, preaching among the neighbouring villagers and in supervising 
a school he had established, ' in 1799, two other Missionaries - William 
Ward and Joshua Marshman arrived in Calcutta." Their original object 
was to join Carey in his work in North Bengal. But they found that the 
East India Company would not permit them to do so. "They, therefore, 
persuaded Carey to join them and decided to settle down at the Dutch 
settlement of Serampore which was only about 15 miles from Calcutta 
and where the Dutch Governor gave them all the protection they needed. 
Thus, they became famous as 'The Serampore Trio'." 
Indeed, these three friends formed an excellent combination for 
Mission work because "Carey was a great propagandist. Ward was a 
painter and Marshman was a school teacher."^^ They translated and 
printed the Bible in several languages and also issued a number of fracts 
on useful subjects. Within a span of ten years, they franslated the Bible, 
chiefly of the New Testament, and printed it in thirty-one Indian 
languages and dialects, which was regarded as one of the amazing and 
stupendous task in the history of Christianity in India. Their religious 
enthusiasm inspired them to abuse the gods and goddesses of Hindus and 
prophets of Muslims. "They published a booklet titled 'Address to 
Hindus and Mohammedans' which invited much consternation from the 
masses."^* The government, regarded their policy as detrimental to the 
interests of the empire, confisticated their press and sent the Missionaries 
under surveillance to Calcutta. This happened during Lord Minto's term 
of administration. This incident made them more careful in their 
proselytization activities although it did not affect their educational 
activities in any way. "In the year 1794, Carey opened a school at 
Dinajpore and thought of establishing another at Jessore. In 1810, with 
the help of Marshman, he organized the 'Calcutta Benevolent Society' for 
the education of indigent Christians." In this way, by the end of 1817, 
some 15 schools were established in Bengal, and majority of them were 
laid near Calcutta, by the direct or indirect effort of the Serampore Trio. 
I (e) Missionary Educational Enterprise in Late Eighteenth and 
Early Nineteenth Century: 
It can be said that there was a slow growth of Missionary enterprise 
between 1793 and 1813 which was mainly due to hostile attitude of the 
East India Company. In India, the Missionaries were powerless to fight 
against the company's hostile policy. They and their friends in England 
began an intensive agitation with the object of persuading the parliament 
to legislate on the matter and give the necessary freedom and assistance 
to Missionaries working in India. The foremost among those, who 
agitated in England, was Charles Grant - the Father of modern education 
in India. "In the year 1792 Charles Grant published his famous pamphlet 
entitled 'Observation on the State of Society among the Asiatic subjects 
of Great Britain, particularly with respect to morals; and on the means of 
improving it'." "According to Grant the causes of the miserable 
condition of the Indian people were two; ignorance and want of a proper 
religion." Mr. Wilberforce, M.P. of York, also joined Grant in his 
agitation for the sake of Missionaries. In 1793, Mr. Wilberforce wanted to 
annex a clause pertaining to educational reform to the charter of the 
company and sent forwarded a resolution before the British Parliament 
which demanded freedom for Missionaries to work in India. Grant and 
Wilberforce carried on their agitation for nearly twenty years, until it 
resulted to a successful conclusion, i.e., 'The Charter Act of 1813'had 
been issued, and some special clauses concerning Indian education had 
been added to it. "The Charter Act empowered the Missionaries fully to 
go to India and spread education there. This was a unique achievement 
for them."^^ Thus, the period between 1813- 1833, resulted in tremendous 
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growth of Missionary activities in all parts of the company's dominions. 
Various Missionary societies became active and new societies came into 
the field. 
The Baptist Mission had launched its Missionary task mainly at 
Serampore in Bengal. "They established nearly 15 schools in 1815 and 
founded 'The Serampore College' in 1818. The London Missionary 
Society established thirty-six primary schools at Chinsura." Captain 
Stewart of the Church Missionary Society founded ten vernacular schools 
in and around Burdwan. In 1820, a Bishop College was founded at 
Shivpore. "The year 1830, the year of arrival of Alexander Duff, a Scotch 
Missionary, was regarded as an important year in the development of 
educational pattern of Lower Ganges area in India."^^ Because DufPs 
work and efforts on behalf of Missionary's education in Bengal were 
widespread. In Bombay Presidency, the American Mission established a 
school for boys in 1815 and another for girls in 1824. The Scottish 
Mission also started its work in Konkon in 1822. "Dr. John Wilson (a 
Scotch Missionary) founded a school for girls at Bombay in 1829. The 
Church Mission Society founded many schools at Madras between 1815 
and 1835. Mr. Hugh, of The Church Mission Society established nine 
schools in 1817. The Wesleyan Mission, too, established some schools at 
Madras in 1819."^^ Besides the above centres, Ajmer, too, was one of the 
chief centres where the Christians introduced Lancastrian System in local 
schools. In 1823, there were four Missionary schools in Ajmer. 
The Charter Act of 1813 was renewed and modified in 1833. 
According to the contents of this Charter, the Missionaries of other 
countries, apart from England got full freedom to carry on their work in 
India. Prominent among them were the German and American Missions. 
"The Basel Mission Society began work in Mangalore in 1834 and soon 
extended its activities very largely in Kannada and Malayalam 
territory."^^ The period between 1830-1857 was regarded as the period of 
Mission school, because at that time the Mission school exercised a 
dominating influence over Indian thought which it is diflficuh to estimate 
nowadays. "In Bombay, Dr. John Wilson, a Scotch Missionary, founded 
the magnificent college which afterward bore his name. At Madras, 
Anderson and Braidwood opened the General Assembly School in 1837 
which later became the 'The Christian College.' At Nagpur, Stephen 
Hislop of the Church Missionary Society opened the fourth college of the 
society in 1844. In 1853, the Church Missionary Society founded St. 
John's College at Agra. In 1841, Robert Noble opened the 'Noble 
College' at Masulipatam."^^ 
The Despatch of 1854, gave Missionaries full control of 
educational enterprise that would cover the whole country. But the event 
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of 1857, led to an agitation in England that Missionary activities should 
not be encouraged and that a policy of strict religious neutrality be 
adopted. "Thus, the Queen's Proclamation of 1858 adopted a policy of 
strict neutrality in religious matters and gave an assurance to the people 
that Government had neither the right nor the desire to impose 
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Christianity upon India." The Basel Mission Society was first to take 
action along these lines. In 1860, it severed its connection with the 
Government system and reorganized its school hoping to gain possession 
of the whole school system in the provinces of Kanara and Malabar. But, 
unfortunately, their English schools at Cannanore had to be given up 
because the Government had created a similar one in the same place in 
1861. Then, the English School at Calicut was simply crushed out of 
existence owing to an elaborate school plan set down by Government. 
In 1867, the Missionaries sent an urgent request to the Missionary 
Committee asking for reunion with the Government educational system, 
and the Committee complianced, though with heavy hearts. Thus, the 
Missionaries realized that their educational scheme apart from that of the 
Government proved impossibility, and against such rivalry it was unable 
to hold its institutions. It was these difficulties that made the Missionaries 
started an agitation, both in England and in India that led to the 
appointment of the Indian Education Commission in 1882. "On a careful 
consideration of the problem, the Commission came to the conclusion 
that Missionary educational enterprise can only occupy a secondary place 
in Indian education and that Government should not withdraw in favour 
of Missionary managements." This decision of the Indian Education 
Commission convinced the Missions, that the aggressive policy of 
Missionaries needed a revision. "During this period, i.e., 1867-1892, the 
Missionaries met various conferences at Allahabad in 1872, at Bangalore 
in 1878, at Calcutta in 1882 and at Bombay in 1892 with a view to 
discuss a new education policy to guide their work in fiiture."'*° 
It was concluded from the deliberations of all these conferences 
that the Missionaries should rest content with the maintenance of a few 
efficient schools and colleges and should refrain, as far as possible, from 
any large scale expansion of their educational activities. This policy was 
adopted soon after 1892, and the Missionaries have since directed their 
efforts to such fields which have not yet attracted their workers, viz., the 
improvement of Aboriginals, Hill Tribes and other Backward 
Communities. 
II. Missionary Education in Assam: 
The Christian Missionaries landed in Assam in as early as 1626 
A.D. "Two Catholic Portuguese Jesuit Missionaries, Cabral and Cacella 
reached Hajo and Guwahati as t'-?vellers on September 26, 1626 A.D., on 
their way to Tibet from Hoogly.'"*' Though they didn't settle down in 
Assam yet, they were considered to be the first Cliristian Missionaries to 
set foot in Assam. 
"Assam came under the British rule in February 24, 1826, after the 
treaty of Yandaboo was signed between the British and Burmese, when 
the latter was defeated at the hand of the British army."'*^ It was only after 
1826, that the Missionary educational effort started in Assam. From the 
very beginning of the British rule in Assam, Missionary activities were 
favoured by the Government. David Scoot, who was the first agent to the 
Governor-General in North East Frontier, encouraged the establishment 
of a Mission in Guwahati, the chief sadar (headquarter) of the province, 
and he also urged for establishing a Mission school there. "In, 1829, the 
Baptist Missionary Society(B.M.S) or the English Baptists started their 
activities in Assam by opening a branch of Serampore Mission in 
Guwahati on the request of Scoot."'*^ Simultaneously, the Gauhati^ 
Mission School was founded at the initiative of Mr. Adam White, 
Assistant to the Commissioner in Lower Assam, "Mr. White was assisted 
by James Rae, a Scotch Missionary of B.M.S. from Serampore, who later 
on became a teacher of the School."'*'* 
'Guwahati' was known as 'Gauhati' during the British period. 
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"Robertson, the successor of Scott, during his short administration 
(April 1832 - January 1834) was more occupied in the administrative 
work, and had hardly anytime to do something regarding the propagation 
of Gospel. Mr. Francis Jenkins, the next Commissioner of Assam was 
much interested in evangelical activities."'*^ He felt that the backward hill 
people were really in need of a spiritual reformation and education. With 
this object in view, he sent an initiation to Reverend W.H. Pearce, of the 
British Missionary Society in Calcutta. "But instead of sending British 
Missionaries, Reverend Pearce suggested that the American Baptist 
Missionary, already working in Burma, had an interest to work among the 
Shans (a Mongoloid hill tribe of Assam), and therefore, they should be 
invited to Assam.""*^ Accordingly, two American Missionaries, Reverend 
Nathan Brown and Reverend Oliver Cutter were asked to proceed to 
Sadiya, a town in Upper Assam, "In September 1835 they reached 
Calcutta with their families. After a tedious journey of four months in the 
river Brahmaputra, these two Missionaries reached Sadiya on the 23"^ 
March 1836."^^ "They were the first American Missionaries to land in 
Assam, and under their supervision a school house was built and classes 
started in June that very year.""** Thus, simultaneously, two Missions 
started their work in Assam, one in Guwahati, Lower Assam under the 
British Missionary Society (B.M.S.), a branch of the Serampore Mission, 
and the other at Sadiya, Upper Assam under the American Baptist 
Mission. "In 1837, Home Board of Missionaries in America sent two 
more Missionaries with their famiUes to assist the Sadiya Mission in its 
worlc in the frontier region. They were Jacob Thomas and Miles Bronson, 
who reached Sadiya on 17 July, 1837."''^ 
In April 1838, Bronson moved to Jaipur, a place near Sadiya in 
Assam-Nagaland border with his family. In Jaipur, Bronson found that 
the Nagas, one of the local tribes, to be more promising for Missionary 
works than the other hills tribes and decided to work among them. "In 
1839, the Home Board sent Cyrus Barker, another Missionary to Jaipur to 
work among the Nagas."^ *^ But the Missionary's life at Sadiya was not 
safe due to frequent aggression of the Khamtis (a local tribe of Sadiya 
region). Soon, they found that Sadiya was not the proper place to teach 
the Shans, and their attention was naturally turned to the people of the 
plains. Moreover, Barker intended much to work among the Assamese of 
the plains where, he was confident that the Missionaries would be 
successful in their schemes. So, Barker wanted a place where Assamese 
population was more, and from this point of view he decided to settle 
down at Sibsagar, a town in Central Assam. "On 24'*' May, 1841, Barker 
shifted to Sibsagar and established a Mission there."^' Rev. Brown 
followed him. As a result, Bronson was no more encouraged by them to 
stay at Sadiya. "Finally Bronson, too, gave up the work, and came to 
Nowgong (presently known as Nagaon) in October 1841 at the suggestion 
of Jenkins, and started a Mission there." "In Nowgong, Bronson began 
preaching Christianity and commenced his school work at once, and by 
April 1842, was succeeded in establishing a few schools in the 
neighbouring regions with an enrolment of 80 pupils." After a stay at 
Sibsagar for two years. Barker decided to find a third centre for 
Missionary activities. First, he tried to establish a Mission at Tezpur but 
after staying there for two months the idea was dropped. "In 1843, Barker 
opened a Baptist Mission in Guwahati and settled down there." '^* "In 
November 1843, Mr. Cutter, along with his wife, left Jaipur due to attacks 
by the parties of insurgents belonging to hill tribes."^^ He removed the 
printing press establishment from Jaipur and shifted it to Sibsagar. "By 
the end of 1843, the Missionaries were fiiUy established at Sibsagar, 
Nowgong and Guwahati and their role as preacher, translator and 
instructor was no less interrupted."^^ In each of these Missionary centres 
Church was established soon. "In December 1845, the first Baptist 
Church was opened at Guwahati. By January 1845, Brown and Oliver 
Cutter established fourteen schools under the Sibsagar Baptist Mission."^^ 
In addition to these schools, Mr. Cutter maintained one school at his own 
house which comprised of about 20 pupils. They learned English, 
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simultaneously, with their vernacular studies. "The aggressiveness of hill 
tribes was absent in Brahmaputra Valley but the real opposition came 
mostly from the Assamese Brahmins, who became a great obstacle to the 
flow of evangelization."^^ The opposition from the Brahmins were 
confronted in all the three centres, viz. Guwahati, Nowgong and Sibsagar. 
"Apart from these efforts in Brahmaputra Valley, in 1841, 
Reverend Lish of the Welsh Calvinstic Mission started several vernacular 
schools for the pupils of Khasi-Jayantia Hills(the present Meghalaya 
state) at Cherrapunji, Mawsmai and Mawmhut."^^ In 1842, Thomas 
Jones, who succeeded Reverend Lish, decided to instruct the Khasi 
children and adults in the principles of Christian religion through their 
mother tongue and to make use of the Khasis to teach their fellow 
countrymen. Moreover, for the orphans and destitutes, boarding schools 
were established in Nowgong, Guwahati and Sibsagar. "In 1844, Miles 
Bronson established an orphan school at Nowgong with the contribution 
from the English residents of Assam,"^ In addition to this, he also 
established two English schools, one in Nowgong and the other in the 
Khasi-Jayantia Hills. The Nowgong Mission School was also established 
by Miles Bronson in 1846. "Mr. A.J.M. Mills, the Judge of the Sadar 
Dewani Court of Calcutta, came to Assam in 1853 and found that there 
were two schools in the Nowgong Sadar Station established by the 
American Baptist Missionaries, one for the boys with 50 students and the 
other for the girls with an enrolment of 18 students."^' 
The American Baptists had the credit of starting the first school for 
girls in Assam. "In 1844, the first school of this kind was established at 
Sibsagar by Mrs. Cutter and Mrs. Brown. This was followed by two other 
girl schools at Nowgong and Guwahati." Mrs. Bronson had also a Girls 
Boarding School of thirteen scholars and Mrs. Barker had a Girls class of 
three scholars at Nowgong and Guwahati respectively. "In 1946, three 
years after their settlement at Sibsagar, the American Baptist Missionaries 
started the publication of a native monthly newspaper 'Arunudoi Sambad 
Patra' from the Sibsagar Baptist Mission press. It was the first vernacular 
newspaper in Assamese and Reverend O.T. Cutter was its first editor."^^ 
During the famous language controversy of Assam, which started 
after the Despatch of 1854, when the Government tried to impose Bengali 
as the state language and medium of instruction in schools against the 
will of the native Assamese people. The Missionaries wholeheartedly 
supported the native's cause and also tried to replace the then prevailing 
Bengali with local Assamese at the law courts and schools. "Reverend 
Brown and O.T. Cutter produced in 1836, the first Assamese spelling 
book for use in their schools. In 1839, Robinson published a grammar 
book in Assamese; in 1848, Brown published Grammatical Note in 
Assamese."^ "In 1867, Reverend Bronson after a hard labour of 12 years 
published an Anglo-Assamese dictionary from the Baptist Mission press 
ofSibsagar."^^ 
The Revolt of 1857 brought about a radical change in the policy of 
Government towards Missionaries in the whole country. They were 
considered responsible to a great extent for the unfortunate happenings. 
But the Government of Assam, however, thought that the teaching of the 
Bible or any other holy scripture was not objectionable and dangerous, 
particularly, in a hill state like Assam. "So, Mr. W.I.Atkinson, Director of 
Public Instruction, Bengal, in 1860, recommended grant-in-aid to 
Reverend Bronson for the spread of education among the masses of 
Nowgong and Sibsagar."^^ 
The Missionaries also directed their attention to the backward 
remote areas of the plains as well. In 1857, the Church Missionary 
Society opened some schools in the district of Darrang to educate the 
Kachari, Mikir and other non-Aryan tribes confined to that area. These 
schools were placed under the management of Reverend C.H. 
Hesselmeyer, Superintendent of the Tezpur Church Mission. The 
progress of education in these areas was very slow, for until 1881 
enrolment remained more or less the same. "In 1855, apart from a 
Manipuri school at Lakhimpur, three schools for Kacharis and Nagas 
were started in the district of Cachar."^^ "In 1867, an American Baptist 
Mission was established at Goalpara under Reverend I.J. Stoddard, and 
within two years, it established six schools including a Normal School 
with 134 pupils on roU."^* "In 1874, at Nowgong, Baptist Missionaries 
kept up five primary and four other schools entirely from their own 
funds."^^ "In 1881, the number rose to twenty-one; of these, thirteen were 
established in the Chapari Mahals, a backward area of the district of 
Nowgong."^^ 
The above discussion gave a clear picture that the Baptist 
Missionaries were the torch-bearer of the Modem education in Assam. 
They rendered unique service towards the promotion of vernacular 
schools and also for the upliftment of the tribal areas of the region. 
But, since 1850, the Catholic Missionaries from different European 
countries also became actively involved towards educational upliftment 
of the region. At present, most of the Missionary schools in Assam run 
under the supervision of the Catholic Missionaries. As discussed earlier 
that the Catholics Missionaries were first to have landed in Assam in as 
early as 1626, but the Catholic's educational enterprise in Assam began 
only during the later part of the nineteenth century, when "In June 1850, 
Father Robin Bourry, Krick and Bemardi of the Institute of the Foreign 
Missions of Paris reached Guwahati."^' Father Robin tried to learn 
Assamese and established a centre at Bongia, a place near Guwahati. 
Father Krick proceeded to Nowgong and from there to Dibrugarh with 
the intention of going to Tibet. "Father Krick was the first Catholic 
Missionary to reach Dibrugarh, on September 6, 1851."''^ In February 
1854, while trying to make their way to Tibet along the Lohit River, a 
Mishmi(A tribe in Upper Assam) Chief killed Father Krick and Father 
Bourry. In 1860, Mr. Mercier, the Arch Bishop of Dacca is known to 
have visited Dibrugarh. In 1870, Assam was made a part of the Prefecture 
Apostolic (Catholic's Regional Headquarters) of Krishnagar, of West 
Bengal, which was entrusted to the Foreign Missionaries of Milan (Italy). 
"Mr. Jacopo Broy, of the Institute of the Foreign Missions of Milan took 
up residence in Guwahati and looked after the entire 'Assam Missions' 
from this central place. Soon, he went to Nowgong where he built a small 
church. In Guwahati, he built a brick church in 1883." In February, 
1890, the German Salvatorian Missionaries reached Guwahati. Father 
Gallus Schrole and Rudolph Fontaine, of the German Salvatorian Mission 
were the two great Catholic Missionaries of Assam Valley. By this time, 
many Catholics from Chota Nagpur came to Assam to work in the tea 
gardens of the state. "In, 1889, the Prefecture Apostolic of Assam was 
created with headquarters at Shillong, and was entrusted to the German 
Salvatorian Fathers. 
With the outbreak of World War I, the German Salvatorian Fathers 
were forced to return to their country and Jesuits of Calcutta looked after 
Assam till it was entrusted to the Salesians of Don Bosco (Italy) in 
1921."^'' In 1922, the Salesians of Don Bosco arrived in North East. This 
was regarded as the turning point towards development of Missionary's 
Secondary schools in Assam. At present, most of the Missionary schools 
in Assam are under the supervision of Salesians of Don Bosco. From 
1923, Father Piasecki looked after the whole of Assam valley from his 
headquarter at Guwahati. It was from Guwahati that the Missionary 
works in upper Assam, Tezpur, Garo Hills and Bhutan were started. 
Some of the first Catholic Missionaries of Manipur and Nagaland had 
studied at Guwahati. "In 1931, Father Piasecki opened the Dibrugarh 
Mission."^^ 
In the post Independence period, the Missionary's work in Assam 
was not only confined to its educational efforts. But, instead, it has 
extended its activities in the various spheres of social services like 
establishment of Vocational and Technical Institutes for orphans, 
boarding for working girls and women, old-aged homes, creches, 
hospitals, dispensaries, press and publications units, etc. But these 
Missionary institutions flourished ftill when the Catholic Missionaries 
through their well organized administrative system established their 
institutions in every nook and comer of the state. 
At present, the whole of the Missionary activities in Assam is 
controlled by it's headquarter in Guwahati, which is called the 
'Archdiocese of Guwahati.' It is headed by the 'Archbishop' and under 
his leadership the whole of the Missionary work in entire Assam is 
controlled and governed. This 'Archdiocese' is ftirther divided into sub-
headquarters known as 'Diocese' and, at present, in Assam there are four 
'Diocese' under 'Archdiocese' of Guwahati. These are (a) Diocese of 
Dibrugarh (b) Diocese of Tezpur (c) Diocese of Diphu and (d) Diocese of 
Bongaigaon. Each of these Dioceses has a unique history of development 
which is briefly discussed in the following paragraphs. 
In 1951, the Diocese of Shillong, which was then the headquarter 
of the Missionary work in Assam was bifurcated and the Diocese of 
Dibrugarh was created with Reverend O. Marengo, as the First Bishop. 
"On lO"' May, 1964, His Holiness Pope Paul VI visited Tezpur, and the 
Diocese of Shillong was once again divided and the Diocese of Tezpur 
was created and Reverend O. Marengo, who was then the Bishop of 
Dibrugarh was transferred to Tezpur and on August 23, 1964, he became 
its first Bishop."^^ In 1969, Shillong Diocese was raised to the status of 
Metropolitan See (district under the Archbishop) and a new Ecclesiastical 
Province (Arch Diocese) of ShiUong-Guwahati was created and 
Reverend Hubert D' Rosario was transferred from Dibrugarh to Shillong 
as its first Arch Bishop. The Archdiocese of Shillong-Guwahati was 
divided again in 1973 to form the Diocese of Tura (in Meghaiaya). The 
next division of Shillong-Guwahati Archdiocese led to the creation of 
Diphu diocese on 5"" December 1983, detaching the district of Karbi 
Anglong from the Archdiocese of Shillong-Guwahati and district of 
North Cachar Hills from the Diocese of Silchar. Reverend Mathai 
Kochuparampil was appointed as the first Bishop of this new Diocese. 
Further bifurcation of Shillong-Guwahati Archdiocese was made in 
1992 with the creation of Guwahati Diocese. "Pope John Paul II erected 
the Diocese of Guwahati on 30 March, 1992. The Archdiocese of 
Guwahati was erected by Pope John Paul II on 1^ ' August, 1995." ''' The 
Diocese of Bongaigaon was carved out of the Archdiocese of Guwahati 
in 2000, and it consists of Baksa, Barpeta, Bongaigaon, Chirang, Dhubri, 
Kokrajhar, and Nalbari districts of lower Assam that covers the surface 
area of 13,630 sq. km. 
One of the most important aspects of the Missionary's work in 
entire North Eastern region in the post independence period was that in 
mid-sixties soon after the Chinese war, the north eastern region as a 
whole had become a disturbed area. The Government had great difficulty 
in stopping the unrest in Nagaland, Mizoram, Tripura, Manipur and 
recently in Assam itself. Violence became part of daily life in North East 
India as a whole. So, in the midst of these disturbances the Missionaries, 
especially, foreign Missionaries became the target of the attack. "The 
anti-Missionary movement began to increase after the Chinese invasion 
and by 1968, it made headlines in the country's news media and ushered 
in an open policy of the Government to restrict the foreign Missionaries 
in North-East India. The reason the Government gave was that North-
East India had become a 'Sensitive area'." In 1968, the Baptist Christian 
Community had a protest conference with the Roman Catholics about this 
at Dibrugarh on the campus of the Don Bosco High School. "By 1974, 
most of the foreign Missionaries had left from all over North-East India, 
and the last one, a Nursing Superintendent of Guwahati Mission Hospital, 
Miss Mary Suderman, left in 1984."''^ 
In the last quarter of the twentieth century, two important 
developments took place in the entire Missionary works of Assam. 
(i) From the beginning of the Missionary work in Assam, both the 
Foreign as well as Indian Missionaries opened their work uniformly for 
the entire masses of the state, but in the recent times, the Indian Catholic 
Missionaries did extensive work among the Tribals and Hill people of the 
state and found them to be more ripe field for their proselytization 
activity. The conversions among these hill people of animistic 
background were great compared to the Assamese, who with their ancient 
Hindu faith did not respond well to the Christian Gospel. 
(ii) Likewise, it is noticed that with the opening up of the tea 
plantations in North-East India and the importation of the tea-garden 
labourers from other parts of India, the Missionaries found that these 
alien settlers were more receptive to the Gospel, as conversions took 
place on a large scale. So, a marked shift took place in the Mission work 
in the plains of Assam, i.e., from the town and villages of the Assamese 
to the tea settlement areas. Thus, at present, though most of the 
Missionary institutions like schools, hospitals, orphanages, women's 
hostels, old-aged homes, creches, presses etc., were maintained in urban 
centres like Guwahati, Nagaon, Jorhat, Sibsagar, etc., the work in the 
plains of Assam has became largely a rural Mission work. 
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CHAPTER IV 
DEVELOPMENT OF SECONDARY EDUCATION IN 
ASSAM 
Secondary education occupies a very strategic position in the 
modem age. It comes in between primary and higher education and 
extends into the spheres of both. As an intermediate link, it sets the pace 
for the lower stage and provides the foundation for the higher. What basic 
understandings and skills receive emphasis in primary education is 
determined largely by the objectives, content and methods of teaching 
followed in the high schools. On the other hand, the quality of education 
in colleges and universities depends on the scholastic foundations laid in 
the high schools. 
Infact, whenever, the low standard of university education is 
analysed, the responsibility is very readily shifted to secondary schools 
for not sending up students with quality education to higher studies. "It is 
difficult, therefore, to improve the quality of primary education or to raise 
the standards at the university level without improving the quality of 
learning and teaching in the high schools."' 
besides, for a large majority of people, the secondary education is 
the final stage of education after which they enter into practical life and 
take up employment in government, semi-government and private sector. 
The efficiency in employment, to a large extent, depends on the quality of 
secondary education. Therefore, the Secondary Education Commission 
Report is quite clear and emphatic on the point that, "The aim of 
Secondary Education is to train the youth of the country to be good 
citizens, who will be competent to play their part effectively in the social 
reconstruction and economic development of their country. For the proper 
fiinctioning of democracy, the centre (the Central Government) must see 
that every individual is equipped with the necessary knowledge, skill and 
aptitudes to discharge his duties as a responsible and cooperative 
citizen."^ 
Development of Secondary Education in India: 
It is, generally, believed that the present system of secondary 
education in India was developed by the Britishers. However, there are 
different points of view regarding the origin of secondary education in 
India. It is said that its origin was traced to Macaulay's Minute (1835) or 
the efforts of Christian Missionaries or to the private institutions set up in 
Calcutta in the later part of the eighteenth and earlier part of the 
nineteenth centuries. 
The provisions of Wood's Despatch (1854) gave a further stimulus 
to the rapid growth of the secondary educaton in India. "The diffusion of 
the improved Arts, Science, Philosophy and Literature of Europe, in 
short, of European knowledge, have become the avowed aim of the 
Indian education. This aim could be obviously promoted by the 
expansion of the then existing types of English school." The most 
important demerits that resulted in Secondary Education after the 
Despatch were that, mother-tongue was neglected and English became 
the medium of instructions. 
The Hunter Commission, appointed in 1882 to report on the 
progress of education in the country, was quick to realize that the system 
had become too heavy and much stress was being laid on literary 
education and that primary education was being neglected. It 
recommended that Government should withdraw as early as possible 
from the direct management of secondary schools and should encourage 
the establishment of privately managed high schools with liberal grant in 
aid and concentrate on the expansion of facilities for primary education, 
"In 1902, Lord Curzon, appointed the University Commission, 
which suggested remedies for the growing evils in secondary education 
and measures to raise the standard of entrance examinations, and it also 
made some recommendations, which in effect worsened the situation.""* 
As a result of the recommendations of the Commission, the 
administration of secondary education wa^ virtually transferred to 
universities, and sciiools had to be recognized by universities before 
sending their students for the matriculation examination. 
In 1917, the Calcutta University Commission (also known as 
Sadler Commission) was appointed under the Chairmanship of Sir 
Michael Sadler to enquire into the state of higher education in the 
province. The Commission submitted its report in 1919, which was 
regarded as the first systematic attempt to deal with the problems of 
secondary education in India. "The Commission recommended that 
matriculation should not be the proprietary stage of entrance for the 
university education, but before joining the university there should be 
another stage i.e. Intermediate stage after the Matriculation. This led to 
the creation of a new type of institutions called the 'Intermediate 
Colleges' and also for the setting up of 'Board of Secondary and 
Intermediate Education'."^ 
In 1929, the Hartog Committee on Secondary Education was 
appointed, which made the following recommendations for further 
upliftment of Secondary Education in the country. 
(a) "Diversified courses should be introduced after the middle 
stage. 
(b) Diversification of more boys to industrial and commercial 
careers at the end of the middle stage, preparatory to special 
instruction in technical and industrial schools. 
(c) Improvement in the training of teachers, and to ameliorate their 
present service conditions. The committee remarked that in no 
province was the pay of the teacher sufficient to give him the 
status which his work demanded."^ 
The Sapru Committee, appointed in 1934 by the U.P. Government 
also endorsed the introduction of diversified courses. 
Soon, the British Government in 1937, invited two British experts, 
Messers Abbot and Wood, to advise them on problems of educational re-
organization with special reference to vocational education at the 
secondary stage. "The Abbot-Wood Report recommended the 
establishment of vocational institutions, polytechnic, technical and 
commercial high schools, and likewise these vocational institutions were 
started in several provinces." 
During the World War II, the Central Advisory Board of Education 
(CABE) appointed a comprehensive Commission known as the Sargent 
Commission in 1944, after Sir John Sargent, who was then Educational 
Advisor to the Government of India. "It assessed the educational 
requirements of the country as a whole, and recohunended a system of 
universal, compulsory and free education between the age of six and 
fourteen. The Middle or the Senior Basic School being the final stage for 
a majority of the pupils, and so, a variety of courses at the secondary 
stage should be introduced after which students may join universities or 
industrial and commercial profession." 
The next landmark in the development of secondary education in 
free India was the appointment of the University Education Commission 
in 1948 under the Chairmanship of Dr. S. Radhakrishnan. Though its 
primary concern was university education, it reviewed secondary 
education and made some important recommendations. "University 
Education Commission thickly underlined that our Secondary Education 
remains the weakest link in our educational machinery and needs urgent 
reforms, and recommended that students should be admitted to 
universities after twelve years of study at High School and Intermediate 
College. It also recommended a three-year degree course."^ 
The Central Advisory Board of Education in its 14**' meeting held 
in January 1948, recommended the appointment of a Secondary 
Education Commission and reiterated its recommendation again in 
January 1951, and in September 1952 the Government of India set up a 
Secondary Education Commission under the Chairmanship of Dr. A. 
Lakshmanaswami Mudalair, Vice-Chancellor of Madras University. "The 
recommendations of this Commission brought forth the following 
changes in the field of secondary education: 
(1) The Higher Secondary Programme was extended to 11 years. 
(2) Stress was laid on the establishment of multipurpose schools. 
(3) The curriculum was made comprehensive and varied. 
(4) Objective testing was given importance. 
(5) Schemes for welfare of teachers were proposed."' 
The next important landmark in the history of development of 
Modem Secondary Education was the appointment of Indian Education 
Commission in 1964, under the Chairmanship of Dr. Daulat S. Kothari. 
In the context of the establishment of this Commission, the central 
government stated on July 14, 1964, "that the Commission had been 
appointed to reflect upon and advise the government on educational 
policies, national standards of education, and the potential for 
development in every sphere of education." " 
With reference to the prospectus of this Commission, it was said 
that it was a kind of 'Magna Carta' for teachers. In it, emphasis had been 
given to national and social services, salaries of teachers, the three 
language formula, etc. This preface led to many important turning points 
in the sphere of education. Of these, the three language formula became a 
subject of considerable discussion. 
The National Policy on Education (1986), was another important 
step towards the development of Secondary Education in India. Our 
country was on the threshold of twenty-first century, when the 
parliament, during the budget session of 1986 discussed and adopted 'The 
National Policy on Education 1986'. Immediately after the budget session 
the Ministry of Human Resource Development published the 'Programme 
of Action' in which the Ministry outlined some schemes to be 
implemented through the National Policy on Education. "The 
'Programme of Action' would cover the following important field of 
education: (1) Early Childhood Care and Education (2) Elementary 
Education, Non-Formal Education and Operation Blackboard (3) 
Secondary education and Novodaya Vidyalayas (4) Vocationalization of 
Education (5) Higher Education (6) Open University and Distance 
Education (7) Rural University (8) Research and Development (9) 
Women Education (10) Minorities Education (11) Adult Education (12) 
Language Development, etc." 
Infact, from the above discussion it is well accepted that the 
modem education in India was the contribution of British people. 
Missionaries played a vital role in making the vast, successful and 
systematic shape of our modem education. It is rightfully accepted that 
the honour of being pioneers in modem educational system in India goes 
to the Missionaries. In the beginning of the British period, the East India 
Company was employed to perform all the state functions i.e. executive, 
judicial, legislative and economic. Therefore, the British Government in 
India showed a current of enthusiasm in establishment of Schools, 
Madrasas, Pathsalas, Colleges, etc. in all over the country during that 
period. Thus, it can be said that the Hunter Commission gave a shape to 
the entire system of our education whereas University Education 
Commission and Sadler Commission gave a concrete shape to higher 
education. 
Development of Secondary Education in Assam in the Pre-
Independence Period: 
In Assam, when it came under the British rule with its occupation 
on 24"^  February 1826, it was difficult to find a person who could read 
and write. For the smooth functioning of administration, the British 
government imported office assistants from the neighbouring province 
like Bengal, which was much advanced in education at that time. But it 
was possible only for a short time. "Among the entire population of 
Assam comprised of the nobility, priestly class, official aristocracy 
(revenue officials) and the labour class. But education was confined only 
to the priestly section and to the Scriber (Kakatis)".'^ 
David Scott, the first Agent to the Governor-General, North-East 
Frontier, realized that the introduction of any scheme for secular English 
education, affecting the monopoly of priestly class, would be repulsive, 
as it would create great dissatisfaction and resentment among the priestly 
class, which might be prejudicial to the interests of the British 
Government. "Scott, therefore, left the indigenous system undisturbed 
and continued to make grants of lands to these institutions."' 
Later on, T.C. Robertson, who succeeded Scott as Agent to the 
Governor-General in April 1832, felt that the position of the Government 
would be jeopardized unless immediate steps were taken to educate the 
local people through English education, with a view to absorbing them in 
Government Services. He drew up an elaborate plan under which a 
number of English institutions were to be started with the aid of the 
Moravians (Christian Missionaries from Moravia, now in Czech Republic 
in Europe), who were then readily available. 
On 23"^ ^ January, 1834, Francis Jenkins, succeeded Robertson as the 
Commissioner of Assam and Agent to the Governor-General in the 
North-East Frontier. Within a few months of his assumption of office, he 
was much worried about the lesser number of Assamese in every field of 
employment, particularly in Government Offices. 
"Accordingly, he proposed to start a few schools to impart English 
education in each station of Goalpara, Guwahati, Darrang, Nagaon and 
Bishwanath, and to place them under the superintendence of the 
European residents." 
A similar attempt was made by Captain James Mathie, the 
Collector of Guwahati. In August 1838, on representation of some of the 
headmen of a few villages, Mathie laid a scheme of village education 
before the Government. The Government referred the proposal of 
Mathie to the General Committee of Public Instruction of the Presidency 
of Bengal, but the latter with its adherence to the 'downward-filtration 
theory' refused to supervise these schools that aimed mass education. 
However, "Mathie's scheme, received a strong support from the Supreme 
Government."'^ Accordingly, in August 1838, the Commissioner of 
Assam established twenty-one village English schools in the district of 
Kamrup (Guwahati). 
In 1840, Jenkins submitted a plan to the Government for 
establishing some English schools in Upper Assam, a place almost 
destitute of educational institutions. "Towards the end of 1840 the plan 
was forwarded to the General Committee by the Government with a 
request to furnish an estimate of expenditure required to open a school at 
Sibsagar and branch schools at Jorhat and Jaipur."'^ 
"The Resolution of ll'^ October 1844, of Lord Hardinge, the 
Governor-General of India, laid down that, even in the selection of 
persons to fill the lowest offices under the Government due consideration 
should be given to those who could read and write." 
In Assam, the resolution had its effect more in the expansion of the 
Anglo-Vernacular education than that of pure English education. "The 
local authorities thought that in the backward State like Assam, it would 
not be possible to improve pure English education and hence they 
resolved that Anglo-Vernacular schools should only be the instrument for 
the promotion of education in Assam."'^ 
In June 1853, the Lieutenant Governor of Bengal sent Mr. A.J.M. 
Mills, a judge of the Sadar Diwani Court of Calcutta to Assam, to survey 
the administrative and political difficulties of the province. "According to 
Mills, since British occupation of Assam, English education extended 
largely in this province and had done much good to the people. He 
noticed that the principal stimulus to English education was an attraction 
towards Government services."^" 
The Despatch of 1854 rejected the 'Downward Filtration Theory'. 
It declared that higher education should be extended widely to masses. 
"With this object in view the despatch suggested the Government of India 
to establish :. Zilla (district) school in every district where opportunities 
for the higher education would make the students more useful member of 
the society."^' Accordingly, the existing vernacular schools at Guwahati 
and Sibsagar were considered suitable to be turned into secondary 
schools. 
At the end of 1861-62, Guwahati and Sibsagar schools were 
affiliated to the Calcutta University to send up candidates for the 
Matriculation Examination (University Entrance Examination), and, thus, 
for the first time an opportunity was offered to the students of the 
secondary schools in Assam to send up candidates for that examination. 
Till the year 1882, secondary education was exclusively a concern 
of the government. "But, the Indian Education Commission (Hunter 
Commission) of 1882, found that despite rapid expansion during 1854 to 
1882, the number of schools was not sufficient from the point of view of 
the total population." This unsatisfactory progress led the Commission 
to think that, "the only way to achieve success was the gradual 
withdrawal of Government from direct enterprise leaving the expansion 
of secondary education to efficient private bodies on grant-in-aid basis."^^ 
In Assam, too, these recommendations were fully carried out, and as a 
result, within a very short period the number of schools and the students 
increased enormously. "In course of twenty years (i.e. in 1902), the 
Government High School numbered ten with a numerical strength of 
2,411 students." '^* 
It was found that towards the close of the nineteenth century the 
expansion of English education through private enterprises had greatly 
succeeded. But most of the schools conducted by private agencies were 
inefficient, ill-equipped and poorly staffed. The remedy was, therefore, 
sought by Lord Curzon through the new policy, i.e. the Government of 
India's Resolution of 1904, which clearly laid down that: "Whether these 
schools are managed by public authority or any private person and 
whether they received order from public funds or not, the Government is 
bound in the interests of the community to see that the education provided 
in them is sound." The immediate effect of the implementation of the 
resolution in Assam was the closure of a number of secondary schools. 
Again, in 1913, the Government of Assam decided to provincialize 
the majority of the aided high schools at sub-divisional headquarters and 
to encourage the establishment of middle schools where there was no 
high schools. "It also decided to improve the existing aided high schools 
by increased grant-in-aid in order to enable them to secure and retain the 
services of a reasonably well-qualified staff."^^ 
In 1929, the Hartog Committee Report suggested that vocational 
and technical education should be made compulsory at the secondary 
stage. "Accordingly, the Government of Assam proposed a scheme to the 
Central Government, and named it as 'Education Reconstruction Scheme' 
for development of vocational and technical education in the secondary 
schools of the state."^^ But the scheme could not be implemented due to 
lack of fund. 
From 1937 onward, 'Mother tongue' became the medium of 
Instruction in all the secondary schools of Assam, which resulted in 
enormous growth of students in secondary schools. The following table 
No. 1 shows the expansion of High Schools and Middle English Schools 
in Assam from 1919-20 till Independence. 
Table No. 1: Expansion of High Schools and Middle English Schools 
in Assam From 1919-20 to 1946-47 
Year 
1919-20 
1936-37 
1946-47 
High Schools 
38 
84 
191 
Middle-English Schools 
258 
466 
742 
Source: "Education in Assam 1947-48," Govt, of Assam. 
It should be noted that before Independence Assam had three types 
of schools, which are given below: 
(1) Middle English Schools or M.E. Schools: These schools had 
classes from III to VI standard and English was taught as the compulsory 
subject of the core curriculum. 
(2) Middle Assamese Schools or Middle Vernacular or M.V. 
Schools: It had classes from III to VI standard and English was not 
compulsory in these schools. 
(3) High Schools: These schools had classes from III standard to X 
standard. Till 1937, the medium of Instruction in these schools were 
English and students at the end of X class had to appear in the 
matriculation examination conducted by Calcutta University. 
Development of Secondary Education in Assam in the Post-
Independence Period: 
The most remarkable landmark in Assam's education just after 
India gained Independence was the establishment of the first University, 
i.e., Gauhati University, in 1948. Since then the responsibility of 
administration of all the secondary schools in Assam was transferred to 
Gauhati University. Earlier these schools were under the administration 
of Calcutta University. After Independence, the number of secondary 
schools and middle schools in Assam grew very rapidly. It can be judged 
from the table No. 2 given below: 
Table No. 2: Expansion of High Schools and Middle Schools in 
Assam From 1947-48 to 1951-52 
Year 
1947-48 
1951-52 
No. of High 
Schools 
191 
289 
No. of 
Students 
68,762 
1,02,894 
No. of Middle 
Schools 
742 
1108 
No. of 
Students 
90,613 
1,07,649 
Source: "Education in Assam, 1952-53," Govt, of Assam. 
On 23'^ '* September, 1952, the Government of India set up the 
Secondary Education Commission, under the Chairmanship of 
A.L.Mudalair, for reconstructing the curriculum of Secondary education 
in the country. The Commission found various weaknesses in secondary 
education programme and made recommendations to remove these 
shortcomings. 
The Commission gave some hnportant recommendation such as 
"(1) under the new organizational structure, education should commence 
after four or five years period of primary or senior basic education and 
should include (a) the Middle or Senior Basic or Junior Secondary stage 
of 3 years and (b) the Higher Secondary Stage of 4 years. 
(2) Multipurpose schools should be established wherever possible to 
provide varied courses of interest to students with diverse aims, aptitudes 
and abilities. 
(3) All states should provide special facilities for agricultural education in 
rural schools and such courses should include Horticulture, Animal 
Husbandry and Cottage Industries." 
"The Commission also recommended that the total duration of the 
school course should be reduced from 12 years to 11 and felt that the 
Indian youth, who would be about 17 years of age at the time of 
completing the school course, would be mature enough to enter the 
University. It also opined that the Intermediate stage of education (which 
took about 12 to 13 years to complete in the pre-independence period) 
could be completed in a period of 11 years if the curricula were recast and 
better teaching methods were adopted. Its recommendations, therefore, 
crystallized in a pattern in which total duration of the primary course was 
7 or 8 years (which may be subdivided into two stages of 4+3 or 5+2 or 
5+3) and that of the secondary course was 4 or 3 years, making a total of 
11 years of university schooling." 
The Commission suggested that in order to achieve the above 
recommendations, the secondary education curriculum should be 
redesigned. Accordingly, the Government of India enacted a new 
organizational pattern of secondary education and ordered the State 
Government to implement it with immediate effect. The Government of 
Assam too started a new 11 years high school course and transformed its 
various high schools into either Higher Secondary Schools or Multi-
purpose Higher Secondary Schools. 
"The Commission suggested 7 (seven) streams of diversified 
courses for the Higher Secondary and Multi-Purpose schools which were 
as follows: 
(a) Humanities stream, 
(b) Science stream. 
(c) Technical stream. 
(d) Commerce stream. 
(e) Agriculture stream. 
(f) Fine Arts stream. 
(g) Home-Science stream." 
Due to financial constraints the schools of Assam could manage to 
ojffer only 3 (three) streams out of the 7 (seven). As a result, the schools 
of Assam could not fulfill the objectives of Mudalair Commission which 
wanted to develop the interest for vocational and technical streams of 
education among secondary school students. 
After the Mudalair Commission recommendations, there was 
enormous growth in the number of high schools and higher secondary 
schools in Assam. The following table No. 3 shows the expansion of high 
schools and higher secondary schools in Assam from 1955-56 till 1961-
62. 
Table No. 3: Expansion of High Schools and Higher Secondary 
Schools in Assam From 1955-56 to 1961-62 
Year 
1955-56 
1960-61 
1961-62 
No. of High 
Schools 
438 
722 
783 
No. of Students 
in High 
Schools 
1,47,002 
2,22,928 
2,41,716 
No. of Higher 
Secondary 
Schools 
-
32 
41 
No. of students in 
Higher Secondary 
Schools 
-
22,005 
28,301 
Source: "Education in Assam, 1961-62", Govt, of Assam. 
The Indian Education Commission (1964-66) Report was rightfully 
considered to be the beginning of a new era in Modem Indian School 
Education. Since then the growth of high schools in Assam was 
remarkable. 
The Commission examined the issue of the structure of education 
thoroughly and stated: "As far back in 1919 the Calcutta University 
Commission proposed that the dividing line between the university and 
secondary school should be drawn at the intermediate examination, which 
came after 12 years of education. Similarly, the University Education 
Commission (1948) recommended that students should be admitted to the 
university after the completion of twelve years of study, and that the first 
degree course should be of three years duration. According to the 
Committee on Emotional Integration (1962), the 11 years period of 
school education was inadequate preparation for entrance to the 
university, and the lengthening of the course by one year was deemed 
necessary. At the Conference of the State Education Ministers held in 
1964, it was resolved that a 12 years course of schooling before 
admission to the degree course was the goal towards which the country 
must work. We are in full agreement with these recommendations."^' 
In 1967-68 there were 69 Higher Secondary or Multipurpose 
Schools and 1118 High Schools in Assam. "After the publication of the 
said Commission's report, the Government of Assam decided not to 
convert the high schools into the 11 year higher secondary pattern as 
recommended by the Mudalair Commission, and that they should now 
follow the 10+2 pattern, i.e. 10 years of High School and 2 years of 
Higher Secondary course". 
The Secondary Education in Assam, prior to 1962, was dually 
controlled, by the Gauhati University and by the Department of 
Education of the Government of Assam. "The University was concerned 
with the academic side and the Government with the administrative side. 
This arrangement was found to be defective and in 1962, the Secondary 
Education Board of Assam (SEBA) was created. Formerly, the Director 
of Public Instruction, Assam, was the chairman of the Board (ex-officio). 
On May 1, 1974 a full-time Chairman was appointed with a view to 
improve the performance of this Board. Some Education officers were 
also appointed who organize seminars and discussions on problems 
related to secondary education in Assam." The office of the Board is at 
Chandmari in Guwahati. The secondary education work undertaken by 
Gauhati University is now undertaken by the Secondary Education Board 
of Assam. However, the inspection and supervision of secondary schools 
is still undertaken by the Department of Education, Government of 
Assam. In the administration of the schools, the Government of Assam 
has full control over Government schools and indirect control over the 
aided schools through grants-in-aid. 
Since 1966, after the Kothari Commission Report was published 
till 1973, not a single new higher secondary school was established in 
Assam. But after 1973, there was a tremendous growth in the number of 
secondary schools in the state which is shown in the table No.4 given 
below: 
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Table No. 4: Expansion of High Schools and Higher Secondary 
Schools in Assam From 1973-74 to 1983-84 
Year 
1973-74 
1976-77 
1980-81 
1983-84 
No. of high schools and higher 
secondary schools 
1,498 
1,665 
1,994 
2,441 
No. of students 
4,28,808 
4,68,706 
5,88,206 
7,42,340 
Source:Officc of SEBA (Chandmari, Guwahati, Assam). 
All high schools and higher secondary schools, receiving grant-in-
aid under the deficit system, were provincialized in Assam from 01.10.77. 
There is, however still a distinction between the old type of Government 
schools and the present provincialized schools. All expenses of 
government schools are borne by the Government whereas only the 
salaries of the teachers of provincialized schools are paid by the 
Government. 
The National Policy on Education (NPE) of 1986 suggested 
implementation of the 10+2+3 pattern of education. It made a statement 
on the subject, which is reproduced below: 
"It will be advantageous to have a broadly uniform educational 
structure in all parts of the country. The ultimate objective should be to 
adopt the 10+2+3 pattern, the higher secondary stage of two years being 
located in schools, colleges or both according to local conditions." 
According to the NPE (1986), secondary education should be 
imparted on the basis of Science, Arts, Social Science and Commerce 
Stream. Vocational education is also to become a compulsory part of high 
school education. There was also provision for establishment of 
'Novodaya Vidyalayas' in remote areas of the country, in order to 
provide opportunities of education to the backward communities of the 
society. 
Moreover, the National Policy on Education, 1986 felt that "the 
most noticeable development had been the acceptance of a common 
structure of education throughout the country and the introduction of 
10+2+3 system by most states."^^ However, there were a few states, 
which had implemented the scheme partially by keeping the senior 
secondary stage a part of college education. In view of this, the NPE-
1986 (as modified in 1992) had stated: 
"The National System of Education envisages a common 
educational structure. The 10+2+3 structure has now been accepted in all 
parts of the country. Regarding the further break up of the first 10 years 
efforts will be made to move forwards an elementary system comprising 
5 years of primary education and 3 years of upper primary, followed by 2 
years of high school. Efforts will be made to have the +2 stage accepted 
as a part of school education throughout the country". ^  
The Government of Assam too, implemented the new educational 
policy and both the quantity as well as quality of secondary schools (rural 
and urban both) increased to a great extent, which is shown in the table 
No.5 given below: 
Table no. 5: Expansion of Rural and Urban High Schools in 
Assam From 1986-87 to 2006-07 
Year 
1986-87 
1991-92 
2001-02 
2006-07 
No. of High 
Schools in rural 
areas 
1,902 
2,221 
2,649 
2,816 
No. of High 
Schools in 
urban areas 
328 
864 
1,272 
1,436 
No. of total 
schools 
2,236 
3,085 
3,921 
4,252 
No. of students 
6,38,482 
8,50,882 
11,02,734 
12,72,346 
Source:Office of SEBA (Chandtnari, Guwahati, Assam). 
In the Post Independence period, it was found that maximum 
expansion of high schools took place during the period 1986-87 to 1991-
92, in which the number of high schools increased to 38.34%. Among 
them the rate of increase in high schools in rural areas was found to be 
16.77% and that in urban areas was found to be 163.4% i.e., the number 
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CHAPTER-V 
ANALYSIS OF DATA 
Analysis and interpretation of data is most meaningful and 
important step in research studies. It is considered to be the core of the 
whole research work and it helps to find out the actual results of the 
study. 
The analysis of data in the present study is based on the data 
collected by the investigator from 125 Missionary High Schools of 
Assam, out of 134 Missionary schools located in different districts of the 
state. The analysis of data has been made regarding the following aspects 
of Missionary schools in Assam; 
(1) Establishment of Missionary Schools and its Location; 
(2) Infrastructural Facilities; 
(3) Curriculum; 
(4) Medium of Instruction; 
(5) Annual Income; 
(6) Aimual Expenditure; 
(7) Teaching and Non-Teaching Staff; 
(8) Administrative Set-up; 
(9) Comparison of Results of Missionary Schools and the Government 
Schools. 
(1) Establishment of Missionary Schools and its Location; 
The sample comprised of 125 Missionary High Schools in different 
districts of Assam. Of all these 1 (one) school was established in 19^*^  
century, 7 (seven) schools were established between 1900-1946 (i.e. 
before Independence). The rest of schools, i.e.,117 (one hundred 
seventeen) were established after independence. In the post-Independence 
period, out of 117 (one hundred and seventeen) schools, 68 (sixty eight) 
schools were established between 1948-1986 and remaining 49 (forty 
nine) schools were established between (1987-2007). The oldest among 
all these Missionary schools is the 'Nowgong Mission High School' 
which was established in 1846 in Nagaon district and it is the oldest 
Missionary school in whole of the North-East India. It was established by 
the renowned American Baptist Missionary Reverend Miles Bronson, 
near the bank of river Kolong in Nagaon. At present, it is in the heart of 
Nagaon town. The latest among all these is the St. Claret School 
established in 2005 at Kochugaon in Kokrajhar district. Out of the 7 
(seven) schools established between 1900-1947, i.e., before 
Independence, 1 (one) each is located in the district of Golaghat, Kamrup, 
Dibrugarh, Goalpara, Sonitpur, North Cachar Hills and Barpeta. During 
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the period 1948-1986, 68(sixty-eight) Missionary schools were 
established. During the last two decades i.e. from 1987-2007, 49 (forty-
nine) Missionary schools were established. The decade, 1995-2005 is of 
special importance as during this period, much progress was made in 
establishment as well as upliflment of Missionary schools in Assam. 32 
(thirty two) schools are established in the last decade. 7 (seven) of them 
are established in Bongaigaon district alone. The following table-I shows 
the number and period of establishment of Missionary schools in Assam. 
Table-I: Number of Schools and the Period of Establishment 
S.No. 
1. 
2. 
3. 
4. 
Number of Schools 
1 
7 
68 
49 
Period of Establishment 
19* century 
1900-1947 
1948-1986 
1987-2007 
Missionary schools in Assam are evenly established in the state. 
These schools rendered their services to nearly every district of the state. 
The following table-II gives the number of Missionary schools located in 
different districts of Assam. 
Table-II: No. of Missionary Schools in Different Districts of Assam 
S.No. 
1. 
2. 
3. 
4. 
No. of Districts 
7 
6 
5 
3 
No. of Schools 
1-3 
4 - 6 
7 - 9 
10 and above 
This table shows that there are 3 districts in Assam having 10 or 
more Missionary schools. These three districts are Tinsukia in Upper 
Assam, Kamrup in Lower Assam and Karbi Anglong, which is a hilly 
district, located in Central Assam. Out of these, maximum Missionary 
schools are located in Kamrup district which has 13 schools. Least 
number of Missionary schools are located in the Central Assam districts 
of Morigaon and Darrang, each of them has only one Missionary school 
within its periphery. 
2. Infrastructural Facilities: 
Infrastructural facilities have been analysed under the following 
headings: 
2(i) Buildings; 
2(ii) Rooms Available; 
2(iii) Hostel Facilities; 
2(iv) Library; 
2(v) Computer Education; 
2(vi) Furniture; 
2(vii) Transportation Facilities; 
2(viii) Laboratory Facilities; 
2(ix) Health Centre; 
2(x) Play-grounds; 
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2(i) Buildings: 
All the Missionary schools in Assam have their own buildings. 
Most of the buildings are Pakki( concrete cemented structure) and has 2-4 
storeys foundation. The only exception is St. Peters School (Mushalpur) 
in Nalbari district which has Kacchi(made of sand and mud) building. But 
recently the school has acquired 10 acres of land and has planned a full 
campus with primary and high school section, as well as separate boys 
and girls hostels and also teacher's quarters. It is seen that most of 
Missionary schools in their initial stages give more emphasis on acquiring 
of large plot of lands. 
The land area acquired by Missionary schools varies from 0.5 acres 
to 25 acres. Schools having larger land area i.e. more than 20 acres are St. 
Mary's High School in North Lakhimpur, St. Mary's Convent School in 
Dibrugarh, Christ Jyoti School in Nagaon, Don Bosco School 
(Baghchung) in Jorhat, Don Bosco School in Tezpur districts etc. 
Moreover, the land area possessed by the Missionary schools is 
increasing because the schools are trying to acquire the agricultural lands 
adjoining to their schools by purchasing it from the local farmers. Least 
area of land is occupied by Don Bosco School ( Dergaon) in Golaghat 
district which have only 0.5 acres of land. 
Details of land area of Missionary schools have been briefly shown 
in table-Ill given below: 
Table-Ill: Number of Missionary Schools and Area of Land 
Occupied 
S.No. 
1. 
2. 
3. 
4. 
5. 
Number of Missionary Schools 
12 
49 
37 
16 
11 
Land Occupied 
Less than 5 acres 
6 - 10 acres 
11 -15 acres 
16 -20 acres 
Above 20 acres 
The table indicates that 12 Missionary schools are having less than 
5 acres of land while 49 schools are having land between 6-10 acres. 37 
schools are having land area between 11-15 acres and 16 schools are 
having land area between 16-20 acres. Only 11 schools have more than 
20 acres of land. 
Most of the Missionary schools are located in congenial and 
healthy surroundings. They are located in the suburban region or in the 
outskirts of the city which is free from noise and disturbances. Moreover, 
majority of the Missionary schools have facilities for expansion and 
extension of the school buildings. 
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2(ii) Rooms A^^ilable: Missionary schools in Assam generally have the 
necessary rooms required in the schools. 
Details of the rooms in Missionary schools are shown in the table-
IV given below: 
Table-IV: Number of Schools and Rooms Available 
S.No. 
1. 
2. 
3. 
4. 
Number of Schools 
31 
54 
16 
24 
Rooms available 
10-20 
2 0 - 3 0 
3 0 - 4 0 
40 and above 
31 (thirty one) of the Missionary schools are having 10-20 rooms 
and 54 (fifty four) of them are having rooms between 20-30. 16 (sixteen) 
schools are having rooms between 30-40 and 24 of the schools are having 
either 40 or above rooms. 
Out of the 31 (thirty one) schools having 10-20 rooms, 2 (two) 
schools are having least number of rooms i.e., 12 rooms. These two 
schools are Don Bosco School (Bengtol) in Kokrajhar district and St. 
Peter's School (Mushalpur) in Nalbari district. 
Don Bosco School in Guwahati is one of the bigger schools which 
have more than 50 rooms. Out of the 24 bigger schools which are having 
more than 40 rooms, important of them to be mentioned are Apostolic 
Carmel School (Digboi) in Tinsukia, St. Mary's Convent in Dibrugarh, 
Kristo Jyoti School in Golaghat, Don Bosco School (Baghchung) in 
Jorhat, St. Claret School (Borjhar) in Kamrup, Christ Jyoti School in 
Nagaon, St. Mary School in North Lakhimpur district, etc. 
Nearly all the Missionary schools are well protected by boundary 
wall or fences. Their school buildings are planned in a way wherein the 
free movement of the inmates is possible. Most of the Missionary schools 
have the room facilities for the following purposes. 
(i) Principal's Office 
(ii) School Office 
(iii) Staff Room 
(iv) Library 
(v) Reading Room 
(vi) Assembly Hall 
(vii) Auditorium 
(viii) Store Room 
(ix) Laboratories 
(x) Class Rooms 
(xi) Doctor's Room 
(xii) Sports Room 
(xiii) Urinals and Lavatories. 
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Almost all the Missionary schools have proper and sufficient 
facilities of lighting and fans. The drinking water facilities are sufficient 
and are hygienic in order. They are having proper sanitary arrangements 
and adequate number of Urinals and Lavatories. 
2(iii) Hostel Facilities: 
As regards the hostel facilities, most of the Missionary schools 
have residential facilities with separate accommodation for boys and 
girls. 89 (Eighty-nine) Missionary schools have hostel facilities with 
accommodation of students in between 18-300. One of residential school 
is Don Bosco School (Dhekiajuli) in Sonitpur district which has the 
maximum number of 275 hostelers. The school which has the least 
number of hosteler is Don Bosco School (Haflong) in North Cachar Hills 
district which has 18 resident students. 
One of the very surprising aspects of resident students of 
Missionary schools is that most of the students belong to the backward 
tribes from the hilly and remote areas. They are Christian converts and 
have very poor economic condition and educational backgrounds. 
Dormitory system of accommodation is provided in most of the 
Missionary schools, where beds are arranged in rows in a big hall so as to 
accommodate 20-30 pupils. Resident members in the Missionary schools 
have to follow strict time table wherein the morning prayer in the Church 
is compulsory for every resident members. In Missionary schools, dining 
hall facilities is provided, where students take their food collectively in a 
big hall. However, in some of the Missionary schools, the food is cooked 
in the kitchen and the students have to make queue for taking their food 
in a particular time in front of the window of the kitchen. More or less the 
resident students of Missionary schools have a very well supervised 
hostel life which is very conduce to develop ideals of citizenship. The 
students also enjoy special love and care endowed upon them by 
dedicated Missionary Nuns and Fathers. 
2(iv) Library: 
Maximum numbers of Missionary schools have a very satisfactory 
library facility. Out of 125 schools, 86 of them have a separate room for 
library, where books are kept in racks and almirahs. In some schools 
where there is no separate library room, the library books are kept in the 
racks and almirahs kept in the office and also in the Principal's room 
itself Some of the schools where library facilities are found to be highly 
satisfactory are; Don Bosco school in Guwahati, Don Bosco School in 
Dibrugarh, Little Flower School in Dibrugarh, St. Marys School in 
Guwahati, Apostolic Carmel School (Digboi) in Tinsukia, Don Bosco 
School in Tezpur, Don Bosco School (Diphu) and Don Bosco School 
(Hamren) in Karbi Anglong districts. In all these schools, library books 
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are purchased every year, daily newspapers and magazines are also a 
regular feature. Latest and useful books are purchased quite regularly. 
There is one full time Librarian in each of these schools. Generally, the 
students get books for a week's duration. Teacher's advice is sought 
while purchasing the subject books. In many schools, a special period in a 
week is allotted for library, in which the students are trained to use the 
library. The Don Bosco School in Guwahati and Don Bosco School 
(Hamren) in Karbi Anglong district have rich libraries with a collection 
of over 5000 books. These schools also organize annual book exhibition 
in which renowned publishers are invited. The teachers and students can 
also purchase books from the said exhibition. 
2(v) Computer Education: 
As far as computer education is concerned, 84 Missionary schools 
have separate room for computer laboratory. Generally, computer 
education is compulsory upto VIII standard. Maximum schools have a 
very well planned and sophisticated computer laboratory and qualified 
teachers to teach computer education. The school charges extra money as 
computer fee from students from class V to VIII. Some of the schools 
which have good facilities for computer education are St. Mary's School 
in Dibrugarh, Christ Jyoti School in Nagaon, Don Bosco School in 
Guwahati, Don Bosco School in Dibrugarh, Little Flower School in 
Dibrugarh, St. Mary's School in Guwahati, Don Bosco School in Jorhat, 
Carmel School (Digboi) in Tinsukia districts,etc. 
2(vi) Furniture: 
It has been found that all the Missionary schools prefer desks and 
benches instead of chairs and tables for the classroom. These are properly 
arranged and are convenient for work and are also suitable for the correct 
postures of the pupil. Apart from the classrooms, the library, the reading 
room, the principal's room, the staff room and the office of the schools 
are found to be well-fiimished and properly arranged. 
2(vii) Transportation Facilities: 
Bus facilities are provided by 67 Missionary schools. In some cases 
bus facilities are also provided by private bus owners, who run their buses 
on contractual basis for transportation of both the teachers and the 
students. Christ Jyoti School in Nagaon and St. Mary's School in North 
Lakhimpur has more than 10 such buses which provide facilities for the 
transportation of teachers and students. 
2(viii) Laboratory Facilities: 
Most of the Missionary schools have well fiimished and equipped 
science laboratory. Important schools having well equipped science 
laboratories are Don Bosco School in Guwahati, St. Mary's School in 
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North Lakhimpur, Don Bosco School in Jorhat, Don Bosco School in 
Dibrugarh, Don Bosco School Tezpur, Apostolic Carmel School (Digboi) 
in Tinsukia, Don Bosco School (Dhekiajuli) in Sonitpur districts, etc. 
2(ix) Health Care Facilities: 
The majority of Missionary schools have a separate room which 
serves as the school health clinic. It provides facilities to look after the 
health of the pupils and for the treatment of minor diseases and injuries. 
Some schools are found to have a mini Health Care Centre under the 
charge of a qualified medical officer, in which the resident members are 
admitted in case of minor illness. 
2(x) Play-grounds: 
All the schools have facilities of playground within its campus. The 
area of playground varies from 1 acre to 10 acres. Some schools such as 
Don Bosco School in Dibrugarh, Christ Jyoti School in Nagaon, 
St.Mary's School in North Lakhimpur, St.Mary's School in Dibrugarh, 
Don Bosco School (Baghchung) in Jorhat, etc. have playground which 
covers more than 8 acres. 
(3) Curriculum: 
The curriculum is the sum total of all the learning which are learnt 
by the pupils through various activities of the educational institutions. 
If we see the curriculum of Mission schools in its historical 
perspective, we find that it was entirely different from the present 
curriculum. The ulterior objective of Missionary education, from its 
commencement, was to impress upon the minds of the children with the 
sentiments of Christianity and to prepare them to read the Holy Scriptures 
in their own mother-tongue which was believed to be the most suitable 
language to communicate the content. But in Assam, the Missionaries had 
to face a number of difficulties to work out their plan in the backward and 
tribal areas. The dialects spoken by the hill tribes were purely 
monosyllabic having neither written character nor books and literatures of 
their own. Since it was not feasible to prepare textbooks in different 
dialects, so, the Missionaries sought to introduce English as the medium 
of instruction. 
At present, most of the Missionary schools in Assam are English 
medium schools which follow the syllabus prescribed by the Secondary 
Education Board of Assam (SEBA). Out of 125 Missionary schools, 110 
schools conduct their X class final examination under the affiliation of 
SEBA. 12 schools are affiliated to Central Board of Secondary Education 
(CBSE). 3 schools are affiliated to Indian Council of Secondary 
Education (ICSE). The following table-V shows the Board of affiliation 
of Missionary schools in Assam. 
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Table-V: Number of Missionary Schools and Board of Affiliation 
S. No. 
1. 
2. 
3. 
Number of Missionary Schools 
110 
12 
3 
Board of Affiliation 
SEBA 
CBSE 
ICSE 
Some of the important Missionary schools which are under 
affiliation of SEBA are Don Bosco School in Guwahati, St. Mary's 
School in North Lakhimpur, St. Mary's Convent School in Dibrugarh, 
Christ Jyoti School in Nagaon, Don Bosco (Baghchung) in Jorhat, 
Nowgong Mission High School in Nagaon, etc. Important schools under 
the affiliation of ICSE are Apostolic Carmel School (Digboi) in Tinsukia 
and Apostolic Carmel School (Chinnamara) in Jorhat and Don Bosco 
School (Darangamela) in Nalbari district. Some of the important schools 
which are affiliated under CBSE are St. Xavier's School (Harmuthy) in 
North Lakhimpur, Carmel School (Tezpur) in Sonitpur, Don Bosco 
School in Kokrajhar district, etc. In most of the Missionary schools, 
through they are affiliated to SEBA, but upto VII standard they prescribe 
the books which are prescribed by the ICSE (Indian Council of 
Secondary Education) and NCERT (National Council of Educational 
Research and Training), and from VIII standard to X standard, they 
follow the books prescribed by SEBA-
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The Missionary schools which are under SEBA, the core 
curriculum for classes IX and X includes: 
(a) English 
(b) General Science (Physics, Chemistry and Biology) 
(c) Social Studies (Civics, History and Geography) 
(d) Mathematics 
(e) Alternative English (Advanced English) 
The students have to opt two optional subjects; one each from the 
following two groups: 
(i) Assamese"*, Hindi"*, Bodo"*, Bengali'' (^ indicate elementary course) 
(ii) Advanced Mathematics, History, Geography, Computer Science. 
All the Missionary schools have the options to offer Assamese"* and 
Hindi as second language. But there are only a few schools which also 
have the provision to offer Bodo and Bengali as the second language. 
These schools include Jesus Mary School (Bijni) in Bongaigaon, St. 
John's High School (Barama) in Nalbari, St. Peter's School (Mushalpur) 
in Nalbari, St. Paul's High School (Gauripur) in Dhubri, St. Joseph's 
School (Bengtol) in Kokrajhar district. 
From the second group of optional subject i.e., from Advance 
Mathematics, History, Geography and Computer Science, the schools 
provide option either to opt Advanced Mathematics or History. But there 
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are some schools which provide opportunity also to opt Geography or 
Computer Science. This is because they have good laboratory facilities as 
well as qualified teachers to teach Geography and Computer Science. 
These schools includes Christ Jyoti School in Nagaon, Don Bosco School 
in Diphu, Don Bosco School in Tezpur, Nowgong Mission High School 
in Nagaon, Don Bosco School in Guwahati, St. Mary's Girls High School 
in Guwahati, etc. 
Apart from this, the other compulsory subjects in all the 
Missionary schools upto VIII standard includes: 
(i) Moral Education 
(ii) Computer Education 
(iii) Work Experience 
(iv) Health and Physical Education 
In almost all the Missionary schools, at least three periods in a 
week are allotted for moral education. The book prescribed for moral 
education is known as Moral Science. The subject is usually taught by 
qualified (B.Th) Missionary Nuns and Fathers. The content in the moral 
science books includes stories of Prophets from Bible, lives and teachings 
of Christian Saints and religious leaders and also lesson of moral values 
from other Christian Holy Scriptures etc. Its contents aim to cultivate the 
virtues like honesty, tolerance, fel'-^w-feeling, truthfulness, justice. 
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sincerity, self-control, freedom and temperance among the pupils in the 
light of Christian doctrines. In all the Missionary schools, apart from the 
National Anthem, Sermons from The Bible are read in the school 
Assembly as well as before the closing of the school. Moreover, in the 
Missionary schools, having hostel facilities, morning congregation prayer 
in the church is compulsory for all the resident students irrespective of 
their caste and religion. 
Work experience is an integral part of general education in all the 
Missionary schools and is compulsory upto VIII''^  standard. Schools have 
qualified teachers and facilities required for training in art, painting, 
pottery, music, basket-weaving, bamboo-craft, clay modeling, gardening, 
etc. Some of the important schools which have satisfactory facilities to 
impart the above mentioned programmes of work experience are St. 
Mary's Convent School in Dibrugarh, Little Flower School in Guwahati, 
St. Mary's School in North Lakhimpur, Christ Jyoti School in Nagaon, 
Don Bosco School (Diphu) in Karbi Anglong, Don Bosco School 
(Lichubari) in Jorhat, St. Paul's School in Majuli, Don Bosco School 
(Sarupathar) in Golaghat, Don Bosco Girls Ursuline Convent School in 
Jorhat, etc. Moreover, in Missionary Schools, due place is given to 
manual work. In most schools, a period is allotted in a week in which 
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pupils themselves cleanse the school premises, decorate rooms and keeps 
the lawns tidy. 
Among the physical education activities; athletics, indoor and 
outdoor games, mass drill, cycling etc., are organized in almost all the 
Missionary schools. Most schools have qualified Physical Education 
teacher and infrastructural facilities to conduct various outdoor and 
indoor games and events. The schools having these facilities includes 
Don Bosco School in Guwahati, Don Bosco School in Dibrugarh, St. 
Mary's School in North Lakhimpur, Kristo Jyoti School (Bokakhat) in 
Golaghat, Christ Jyoti School in Nagaon, St. Mary's School in Dibrugarh 
districts, etc. 
Moreover, planned picnics, educational tours, visits to 
government's workshops, farms, commercial and industrial 
establishments, etc., are some of the important features of co-curricular 
activities in Missionary schools. 
Apart from this. Missionary schools undertake literary activities 
like preparing wall-magazines, editing school magazines, recitation, 
symposium, debates, brain thrust and competitions in essay writing, story 
writing and versification, etc. There are well developed programmes of 
artistic hobbies like drawing, painting, decorating and beautifying the 
school premises and preparation of charts, models and exhibits. The 
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Missionary schools also celebrate Parent's day, Teacher's day, Children's 
day, etc. apart from the 'Annual School's Sports Week' and 'Cultural 
Week' in which cultural activities like drama, folk songs, folk dance and 
musical performance, civic activity like house-management, etc. are 
organized. To sum up, it is found that the Activity Centred Curriculum is 
followed in most of the Missionary schools, which goes a long way round 
in fostering all round development of the pupil's personality. 
To communicate the content effectively, the Lecture-cum-
Demonstration Method, Question-Answer Method, Project Method and 
Learning by Doing Method of teaching are applied in Missionary schools. 
(4) Medium of Instruction: 
At present, in Assam, though instructions are imparted in English 
in Missionary schools, yet the vernacular medium remains the keynote of 
their educational policy. Recognizing the importance of vernacular 
medium, the Missionary English medium schools in Assam have made 
both Assamese and Hindi, as compulsory subjects from class I to class 
VIII. In classes IX and X, the students have to choose any one optional 
subject either from Assamese or Hindi as a fourth subject (elementary 
course). In some schools, located in the districts of Udalguri, Darrang, 
Bongaigaon, Kokrajhar and Nalbari, there is also provision to choose 
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either Bodo or Bengali as an optional fourth subject, because of 
dominance of Bodo and Bengali speaking population in these districts. 
Moreover, there are also a few Missionary schools in Assam in 
which the medium of instruction is either Assamese or Bodo. In such 
Assamese and Bodo medium Missionary schools, English is included 
only as a general compulsory subject in the core curriculum from class V 
to class X. 
The following table-VI indicates the number of Missionary schools 
and their medium of instruction. 
Table-VI: Number of Missionary Schools and Medium of Instruction 
S.No. 
1. 
2. 
3. 
Number of Missionary Schools 
115 
8 
2 
Medium of Instruction 
English Medium 
Assamese Medium 
Bodo Medium 
The table shows that there are 115 Missionary schools in which the 
medium of instruction is English. Some of these important schools are; 
St. Mary's School in Lakhimpur, St. Joseph's School in Tezpur and Don 
Bosco School (Tangla) in Udalguri. Though these schools are English 
medium schools, yet they have different sections in which the instructions 
are imparted in Assamese medium also. There are (8) eight full fledged 
Assamese medium Missionary schools in Assam, namely, Don Bosco 
High School (Sarupathar) in Golaghat, St. Mary's School in Dibrugarh, 
Don Bosco School (Dhekiajuli) in Sonitpur, Don Bosco School (Tangla) 
in Udalguri, St. Joseph's High School in Tezpur, St. Joseph's High 
School (Barpeta Road) in Barpeta, St. Joseph's School (Bengtol) in 
Koicrajhar and St. Mary's Assamese Medium High School in North 
Lakhimpur. 
The 2 (two) Bodo medium Missionary schools in Assam are St. 
Joseph's Bodo Medium School (Bengtol) in Kokrajhar and Jesus Mary 
School (Bijni) in Bongaigaon. 
(5) Annual Income of Missionary Schools: 
There are different sources of income in various Missionary 
schools of Assam. Generally, schools have regular sources of income in 
terms of monthly fee as well as annual admission fee, charity fees, 
donations from aristocrat parents, politicians, NGO's, etc. Moreover, the 
schools get donations on regular basis from aristocrat Christians of the 
locality and also from outside the locality of the school. The Missionary 
schools in Assam do not get any grant from the Government. The 
monthly tuition fee of day scholars in the Missionary schools varies from 
Rs. 100 to Rs. 500. The following table-VII gives the details of monthly 
tuition fee in Missionary schools. 
Table-VII: Monthly tuition fees in the Missionary Schools 
S. No. 
1. 
2. 
3. 
Number of Schools 
24 
79 
22 
Monthly tuition fee (in Rs.) 
100-200 
200 - 300 
301 and above 
The above table shows that in most of the Missionary schools the 
monthly tuition fee is in between Rs. 200 to Rs. 300. There are 79 schools 
in which the monthly fee is in between Rs. 200 to Rs. 300. There are 22 
schools in which monthly tuition fee ranges between Rs. 301 and above. 
Some of the schools which charges high tuition fee are Don Bosco School 
in Guwahati, Don Bosco School in Dibrugarh, Christ Jyoti School in 
Nagaon, St. Mary's School in Guwahati, St. Mary's School in North 
Lakhimpur, Little Flower School (Maligaon) in Guwahati, St. Claret 
School (Borjhar) in Kamrup district, etc. There are 24 schools in which 
the monthly tuition fee varies in between Rs. 100 to Rs. 200. Some of the 
schools which have monthly fee between Rs. 100 to Rs. 200 are Don 
Bosco School (Dhekiajuli) in Sonitpur, Don Bosco School (Hamren) in 
Karbi Anglong, St. Peter's School (Mushalpur) in Nalbari, Don Bosco 
School (Bengtol) in Kokrajhar, St. Xavier's School (Salana) in Nagaon, 
St. Fransis School (Borogaon) in Guwahati, SFS High School (Jonai) in 
Dhemaji, etc. There is one school i.e. Don Bosco Assamese Medium 
School (Dhekiajuli) in Sonitpur districts which is getting some grant from 
the Government for it Middle English (M.E.) Section i.e. for Class V to 
VII, which is Government aided. The school receives Rs. 6 lakhs 
annually, which is utilized only for its M.E. Section. This school gets near 
about 2,00,000 (two lakhs) rupees from students as monthly tuition and 
annual admission fee. The school also gets near about 60,000 (sixty 
thousand) rupees from donations and charity annually. 
Generally, Missionary schools gets donations and charity from 
local politicians or other high profile local V.I.P.'s, who are invited as the 
chief guests in the annual fimctions of the schools and meetings. In most 
of the Missionary school, students are admitted from elite and aristocrat 
families who can afford to pay high fee and donations. Sometimes, 
parents make donations to provide certain infrastructural requirement like 
building of rooms, toilets, boundary walls, roads, etc. of the school 
campus. Just to cite a concrete instance, in Don Bosco School (Lichubari) 
in Jorhat district, a road within the school campus was built by the local 
M.L.A., whose son is enrolled in the school as a day scholar. A signboard 
at the beginning of the road bears the name of its donator. 
Admissions in Missionary schools are made on the basis of a test 
and interview of the students. In some schools, interview of the parents 
are also conducted to judge their qualification, family background and 
also their financial status in order to ascertain that they are able to afford 
the high fees, which is higher than other public and government schools. 
Some Missionary schools which conduct interview of parents are 
Don Bosco School in Guwahati, St. Mary's School in Guwahati, St. 
Mary's Convent School in Dibrugarh, Christ Jyoti School in Nagaon, 
Don Bosco (Lichubari) in Jorhat, Don Bosco (Baghchung) in Jorhat, Don 
Bosco School in Dibrugarh, etc. 
It has been found that the financial position of the Missionary 
schools is sound because of high fees, financial support in the form of 
charity contribution, donations by the foreign Missionary trustees and 
some individual foreigners having Missionary zeal, from various 
developed countries of Europe and America. 
The admission and monthly fees in Missionary schools which are 
located in plain districts of Bramaputra Valley, viz. Kamrup, Jorhat, 
Nagaon, Dibrugarh. Sibsagar, Tinsukia, etc. are higher as compared to the 
hilly and tribal districts of the state. This is because the plain districts 
have higher number of high caste and aristocrat population who can 
afford high fees for the education of their children. The hilly districts viz. 
Karbi Anglong, North Cachar Hills, Kokrajhar, Bongaigaon, Nalbari, 
Udulguri, Darrang, etc. are dominated by tribals and other backward and 
schedule caste population, which are not educationally conscious as well 
as financially sound to afford higher fees of the Missionary schools. 
Some Missionary schools, located in these backward districts, sometimes, 
face financial crisis due to non-payment or irregularities in the payment 
of fees by the students. Some schools which face this problem includes 
Don Bosco School (Hamren) in Karbi Anglong, Don Bosco School 
(Bengtol) in Kokrajhar, Don Bosco School (Dhekiajuli) in Sonitpur, St. 
Peter's School (Mushalpur) in Nalbari, Jesus Mary School (Bijni) in 
Bongaigaon districts, etc. 
Apart from above mentioned sources, another important source of 
annual income of the Missionary schools is that they have a few seats 
which are reserved for admission on the basis of donations which is much 
higher than the general admission fee. The following table-VIII shows the 
yearly income of Missionary schools in Assam. 
Table VIII: Annual Income of Missionary Schools 
S.No. 
I 
2. 
3. 
4. 
5. 
6. 
Number of Schools 
8 
39 
33 
20 
18 
7 
Income (in Rs.) 
Less than 10 lakhs 
10,00,001-20,00,000 
20,00,001-30,00,000 
30,00,001-40,00,000 
40,00,001 - 50,00,000 
Above 50 lakhs 
A great variation has been found in the annual income of different 
Missionary schools in Assam. The variation differs from locality to 
locality, due to change in population pattern, the number of students (both 
day scholars and resident members), the number of employees (teaching 
as well as non-teaching),etc. 
Out of 125 (one hundred and twenty five) Missionary schools, 8 
(eight) schools are found to have income which is less than 10 lakhs 
rupees annually. The school which has the lowest income is St. Peter's 
School (Mushalpur) in Nalbari district, in which the annual income is 
about 4,80,000 (four lakhs and eighty thousand) rupees. A maximum of 
39 (thirty nine) schools are found with an annual income between rupees 
10,00,001 (ten lakhs one) to 20,00,000 (twenty lakhs). 33 (thirty three) 
schools are found to be getting annually 20,00,001 (twenty lakhs one) to 
30,00,000 (thirty lakhs) rupees. 20 (twenty) schools are found to have 
income between 30,00,001 (thirty lakhs one) to 40,00,000 (forty lakhs) 
rupees aimually. 18 (eighteen) schools are found to have annual income 
between 40,00,001 (forty lakhs one) to 50,00,000 (50 lakhs) rupees. Only 
7 (seven) schools are found to have annual income of about more than 
50,00,000 (fifty lakhs) rupees. These schools with higher amount of 
annual income are located in the important towns (district headquarters) 
of the state which have high percentage of upper caste and educationally 
conscious aristocrat population. Some of the Missionary schools which 
has higher annual income of more than 50 lakhs rupees are Don Bosco 
School (Haflong) in North Cachar Hills, Don Bosco School (Diphu) in 
Karbi Anglong, Don Bosco School in Guwahati, Don Bosco School 
(Baghchung) Jorhat, Apostolic Camel School (Digboi) in Tinsukia, Little 
Flower School in Dibrugarh, Christ Jyoti High School in Nagaon, St. 
Mary's High School in Barpeta, St. Mary's High School in North 
Lakhimpur, etc. These schools have a good number of enrolments too. 
Because of the financial strength, these schools are providing better 
facilities to the students as well as teachers as compared to other 
Missionary schools of the state. 
(6) Annual Expenditure: 
The major annual expenditure of Missionary schools is being 
discussed in the following paragraphs: 
A. Payment of Staff Salaries: The staff salary (per employee) of the 
Missionary schools have been found to be ranging between rupees 1000 
(one thousand) to 10,000 (ten thousand) per month (the range includes 
salaries of both non-teaching and teaching staff). More than 45 (forty 
five) Missionary schools pay more than 20,00,000 (twenty lakhs) rupees 
as staff salaries per annum. Such schools are Apostolic Carmel School 
(Digboi) in Tinsukia, Don Bosco School (Haflong) in North Cachar Hills, 
Don Bosco School in Guwahati, Christ Jyoti School in Nagaon, Don 
Bosco School in Dibrugarh, Don Bosco School (Diphu) in Karbi 
Anglong, St. Mary's School in Barpeta, etc. Some schools like Don 
Bosco School (Haflong) in North Cachar Hills district is spending more 
than 28,00,000 (twenty eight lakhs) rupees on the staff salary. It has more 
than 40 (forty) members of staff, which includes both teaching and non-
teaching staff. Don Bosco School in Guwahati and Apostolic Carmel 
School (Digboi) in Tinsukia are spending more than 30,00,000 (thirty 
lakhs) on the staff salaries. Both these schools are having more than 50 
(fifty) teaching and non-teaching staff. 
It was found that in, at least, 25 (twenty five) schools, the 
expenditure on the staff salaries are less than rupees 10,00,000 (ten lakhs) 
per annum. These are rather smaller schools with lesser number of 
students and staff and are located in smaller towns with the dominance of 
tribal and other backward class population. St. Peter's School 
(Mushalpur, Baksa) in Nalbari district is spending nearly 3,50,000 (three 
lakhs fifty thousand) rupees on staff salaries. It is a smaller school and 
has 14 (fourteen) staff. 
It was found that in some Missionary schools, the teachers are not 
getting salary regularly due to lack of funds and irregularities in the 
payment of fees by the students. Most of the students in these schools 
belong to tribal and backward communities who are economically very 
weak. Some such schools are Don Bosco School (Bengtol, Chirang) in 
Kokrajhar, Don Bosco School (Dhekiajuli) in Sonitpur, Don Bosco 
School (Hamren) in Karbi Anglong, Francis of Assisi School (Chapaguri) 
in Bongaigaon and St. Paul's (Majuli) in Jorhat district, etc. The salaries 
of the staff in such Missionary schools are also very low. 
B. Hostel Expenditures: The majority of the Missionary schools 
have hostel facilities with separate accommodation for boys and girls. 
Hostel facilities are also provided for Missionary Brother and Sister 
Trainees, who are regular visitors to the schools. Their course of study 
includes training for management of Missionary schools. Generally, in 
the residential Missionary schools, majority of the resident students 
belong to backward and hills tribes from remote areas. They are Christian 
converts from economically and educationally backward families. Most 
of these resident students are provided free fooding and lodging facilities. 
However, some of them have to pay some nominal fee annually. The 
school administration also provides free clothing and also other essential 
facilities to these converted Christian children. 
Some of the resident students of the schools also belong to highly 
educated non-Christian aristocrat families. They pay a fixed monthly 
hostel fee for fooding and lodging facilities. The hostel fee varies from 
Rs. 750 to Rs. 2500 per month. The variation differs from locality to 
locality, depending upon population pattern and facilities available in the 
school. The schools which charge low hostel fee are Don Bosco School 
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(Haflong) in North Cachar Hills, St. Mary's School in North Lakhimpur, 
St. Mary's School in Dibrugarh, Don Bosco School (Hamren) in Karbi 
Anglong, Don Bosco School (Dhekiajuli) in Sonitpur districts, etc. 
The schools which charges higher hostel fees of more than rupees 
2000 (two thousand) are Kristo Jyoti School (Bokakhat) in Golaghat, Don 
Bosco School (Diphu) in Karbi Anglong, Don Bosco School in Guwahati, 
etc. It was found that in most of the residential schools, the hostel 
expenditure is much higher than the money collected as hostel fees 
because of free fooding and lodging facilities to some poor students. The 
school administration themselves are bearing these excess expenditures. 
The expenditure on the fooding in the schools vary from rupees 10,000 
(ten thousand) to 2,00,000 (two lakhs) per month. Don Bosco School 
(Dhekiajuli) in Sonitpur district is spending about rupees 2,00,000 (two 
lakhs) per month on food. St. Mary's School in Dibrugarh and Kristo 
Jyoti school (Bokakhat) in Golaghat districts are also spending near about 
rupees 2,00,000 (two lakhs) per month on food. The range of food 
expenditure depends on the number of enrolment of the resident students. 
Don Bosco School (Haflong) in North Cachar Hills is spending only 
rupees 10,000 (ten thousand) per month on food. The school has only 18 
(eighteen) resident students. 
(C) Electricity Expenditure: All the Missionary schools in Assam are 
having electricity facilities. The annual expenditure on electricity ranges 
from 4,000-25,000 rupees per annum. A meager amount of money is 
charged from the students annually to meet the electricity expenses. The 
rest of the electricity payment is made by the school administration. The 
variation on the electricity expenditure depends upon location and size of 
the school. The schools located within the municipality (urban) area of 
the city has high electricity expenditure because in urban areas the rate of 
per unit consumption of electricity is just double in comparison to the 
rural areas. The schools which are having high electricity expenditure are 
also larger in size with more number of rooms. Some such schools which 
are having high expenditure on electricity i.e. more than rupees 20,000 
per annum are Don Bosco School in Guwahati, Little Flower School in 
Dibrugarh, Don Bosco School (Dhekiajuli) in Sonitpur, St. Mary's 
School in Guwahati, etc. Schools with low electricity expenditure are 
usually smaller schools located in suburban region. One such school is St. 
Peter's School, (Mushalpur) in Nalbari district. It is a small school 
located in the rural area with 137 (one hundred thirty seven) students and 
has 12 (twelve) rooms. 
(D) Printing Expenditure: The printing expenditures of the schools 
range from 2,000 (two thousand) to near about 1,50,000 (one lakh fifty 
thousand) rupees annually. Some of the schools have their own printing 
machine and they also have the responsibility to conduct examination of 
other Missionary schools located in the adjoining districts which falls 
under their diocese. These schools, which serves as the diocese 
headquarters has to supply the Half Yearly and Annual examination 
question papers to other Missionary schools within their diocese. Some 
such schools which have high printing expenditure are Don Bosco School 
in Tezpur, Don Bosco School (Diphu) in Karbi Anglong, Don Bosco 
School in Guwahati, St. Mary's School in Dibrugarh, Christ Jyoti School 
in Nagaon, etc. Some schools, such as St. Peter's School (Mushalpur) in 
Nalbari and Don Bosco School (Dhekiajuli) in Sonitpur have low printing 
expenditure of less than rupees 10,000 (Ten thousand) annually. St. 
Peter's School of Nalbari is spending only Rs. 3,000 as printing 
expenditure annually. 
Besides the above mentioned expenditure, the Missionary schools 
have to spend on other expenditures such as repairing and maintenance of 
school building, new constructions, purchase of books and teaching aid 
materials like chalks, dusters, blackboards, etc. These miscellaneous 
expenditure ranges from 10,000 (ten thousand) to 4,00,000 (four lakhs) 
rupees annually. Moreover, the Missionary schools have to spend a huge 
amount of money to purchase books, as all the books to the poor resident 
students are provided free of cost by the school. 
(7) Teaching and Non-teaching Staff: 
Details of the teaching and the non-teaching staff; regarding their 
qualifications and salaries, and the facilities provided to them by the 
Missionary schools in Assam have been discussed in the following 
paragraphs: 
The Missionary schools have teachers numbering from 12 (twelve) 
to 50 (fifty). The number of teachers varies in accordance with the size of 
the school and the student's enrolment. However, some exceptional cases 
are there. The Don Bosco School (Hamren) in Karbi Anglong district has 
only 15 (fifteen) teachers for 800 (eight hundred) students. Apart from 
these 15 appointed teachers, the Religions Fathers and Sisters are also 
engaged in teaching. The religious Fathers and Sisters have to do the 
entire academic and non-academic works of the school. All the teachers 
of this school have Graduate degrees and 6 (six) of them are trained 
teachers. The teacher's salary is in the range of 1,500 to 4,000 rupees, 
which is very low in comparison to the scales of pay of teachers in other 
government schools. But it was found that, in some cases, the teachers 
were never getting salaries regularly due to financial crises. 
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St. Peter's School (Mushalpur) in Nalbari district has only 12 
(twelve) teachers, which is lowest among the Missionary schools. The 
school has only 137 (one hundred thirty seven) students. The teacher's 
salary ranges between 1,200 to 3,000 rupees per month. The Missionary 
schools, providing low salary are located mostly in the interior areas of 
the educationally backward districts of Assam viz. Karbi Anglong, 
Kokrajhar, North Lakhimpur, Nalbari, Bongaigaon, Goalpara, North 
Cachar Hills, etc. Some of the schools with low salary are Don Bosco 
School (Bengtol) in Kokrajhar, Don Bosco School (Dhekiajuli) in 
Sonitpur, St. Anthony's High School (Mariani) in Jorhat, St. Francis 
Assisi School (Borhola) in Jorhat, Holy Cross School (Noajan) in 
Golaghat, Don Bosco High School (Damra) in Goalpara, Christ King 
High School (Gogamukh) in North Lakhimpur districts, etc. 
On the other hand, there are also some very good Missionary 
schools which have more than 45 (forty five) teachers. These schools are 
located in town areas in the important district headquarters of the state. 
These schools have more than 1200 (twelve hundred) students. The 
teachers are also enjoying a better salary of almost 4,000 to 8,000 rupees 
per month. The most important point is that, they are getting it regularly. 
Some of these schools, which provide better facilities with good salaries 
to the teachers, are Apostolic Carmel School (Digboi) in Tinsukia, Don 
Bosco School in Guwahati, St. Mary's School in North Lakhimpur, 
Christ Jyoti School in Nagaon, Don Bosco School in Dibrugarh, etc. 
Almost all the teachers in these schools are graduate, which is minimum 
qualification for appointment. Some of the teachers have Postgraduate 
degrees with computer knowledge of diploma or certificate level. Some 
teachers in these schools also have B.Ed. (Bachelor of Education) or 
Diploma in teaching (D.T.) qualification. Generally, in Missionary 
schools of Assam, B.Ed, degree is not an essential qualification for 
teaching. On the other hand, in Apostolic Carmel School (Digboi) in 
Tinsukia district, B.Ed, or Diploma / Certificate in teaching is essential 
for appointment of teachers. It is one of the most reputed Missionary 
schools of Assam, with about 50 (fifty) teachers and about 1300 (thirteen 
hundred) students. Out of 50 teachers, 28 (twenty eight) are having B.Ed, 
degrees and rest having D.T. (Diploma in Teaching) or Montessori 
Training qualification. The Principal is also engaged in teaching and is 
having B.A., B.Ed., B.Th. and M.S.W. degrees. Religious Sisters are also 
engaged in teaching. The teachers, here, are enjoying a better salary 
which ranges between 5,000 to 8,000 rupees per month. There are 8 
(eight) non-teaching staff who works in library and office. They are paid 
salaries in range of rupees 4,000 to 6,000 per month. Some of the school 
employees are provided with residential facilities also. 
The other important Missionary school is the Christ Jyoti School in 
Nagaon district, with 38 (thirty-eight) teachers and about 1400 (fourteen 
hundred) students. All the teachers are graduates and 18 (eighteen) of 
them are trained graduates. Their salaries is in range of 4,000 (four 
thousand) to 10,000 (ten thousand) rupees per month. There are about 30 
(thirty) non-teaching staff who works in library, office and in press. The 
school provides transportation facilities to teachers and students. There 
are school buses with drivers and conductors. The non-teaching staff are 
paid salaries in the range of rupees 2,000 (two thousand) to 4,000 (four 
thousand) per month. The school administration has built a Christian 
residential colony near the school campus, and some teachers are 
provided free residential facilities therein. 
The Don Bosco School (Bengtol) in Kokrajher district does not 
have any non-teaching staff. All the non-academic works of school are 
done by religious Brothers and Sisters. The Principal, himself is actively 
engaged in teaching and has B.A., B.Ed., B.P.H., and B.Th. degrees. 
It was found that the Missionary schools have atleast, one 
computer teacher with professional qualifications. Moreover, in all the 
schools the Principal is engaged in teaching and all of them are having 
Bachelor degree in Christian Theology. 
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8. Administrative set-up: 
Administrations of all the Missionary schools in Assam are 
generally undertaken by both External and Internal Administrative 
Bodies. The External Administrative Body is responsible for looking after 
the financial matters, development of infrastructural facilities, designing 
of curriculum, etc 
The headquarter of External Administrative Body of all the 
Missionary schools in Assam is centrally located in Guv^ahati, which is 
called the 'Archdiocese of Guwahati'. It is headed by the 'Archbishop' 
and under his leadership the whole of the Missionary work in entire 
Assam is controlled and governed. This 'Archdiocese' is fiirther divided 
into sub-headquarters known as 'Diocese' and in Assam there are four 
'Diocese' under the 'Archdiocese' of Guwahati. These are; (a) Diocese of 
Tezpur (b) Diocese of Diphu (c) Diocese of Bongaigaon and (d) Diocese 
ofDibrugarh. 
The diagrammatic chart showing the Administrative set-up of 
Missionary schools is given on the next page: 
ADMINISTRATIVE SET-UP OF MISSIOINARY SCHOOLS IN 
ASSAM 
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(Each Council/Commission, namely Bible, Evangelization, Youth, Health, etc. is 
headed by a Chairperson) 
Each of the Dioceses has the adjoining districts under its control. 
The Archdiocese of Guwahati, itself looks after the Missionary activities 
in the districts of Kamrup, Goalpara and Nagaon. 
The Diocese of Tezpur comprises the civil districts of Darrang, 
Dhemaji, Lakhimpur and Sonitpur on the north bank of the Brahmaputra; 
Kaliabor, Rupahihat, and Samaguri subdivision of Nagaon district on the 
lower bank of Brahmaputra in Assam; and East Kameng and West 
Kameng, Karum Kumei, Lower Subansiri, Papumpare, Tawang, Upper 
Siang and East Siang, Upper Subansiri and West Siang districts of the 
mountainous Arunachal Pradesh. 
The Diocese of Diphu comprises of the whole of Karbi Anglong 
and North Cachar Hills district, and also Hojai and Lumding subdivisions 
of Nagaon district. At present the Diocese has 16 parishes and 9 sub-
centres. The Missionary team of the Diocese is made up of the Diocesan 
Priests, the Salesians, the Missionaries of St. Francis de Sales (msfs), the 
Jesuits, the Franciscan Brothers, Religious Women belonging to 18 
different congregation, numerous full time catechists (Christian religious 
teachers), village catechists and other youth leaders. 
The Diocese of Bongaigaon is consisting of Baksa, Barpeta, 
Bongaigaon, Chirang, Dhubri, Kokrajhar and Nalbari districts of Lower 
Assam. There are 22 parishes, 19 diocesan priests, 20 religious priests, 6 
Brothers and 114 Religious Women in the Diocese. The Christian 
population consists mainly of tribals, with the Bodos forming the single 
largest group. Santhals, Adivasis, Garos and Rabhas are the other major 
groups. The general population comprises of Koch and Koch 
Rajbanshies, the Assamese and the Bengalis. Dhubri and Barpeta districts 
have Muslim majority. 
The diocese of Dibrugarh comprises the whole civil districts of 
Dibrugarh, Golaghat, Jorhat, Sibsagar and Tinsukia in Assam and the 
districts of Changlang, Dibang Valley and Lohit Tirap in Arunachal 
Pradesh. 
The districts in which 'Diocese' are located act as the sub-
headquarters of External Administrative Body of all the Missionary 
schools of the districts which are under the supervision of that particular 
'Diocese'. 
Each 'Diocese' has officials like Vicar General, Financial 
Administrator, Chancellor, Secretary, etc., and also several Diocesan 
Consultants. These officials have their respective duties to be performed 
for the smooth functionmg of the 'Diocese'. Moreover, each 'Diocese' 
has a separate 'Education Department' in which the Chairperson, is 
usually selected from most qualified Religious Fathers or Sisters, who 
have a very good academic, administrative and management skills. 
All the Missionary schools has the centralized examination system. 
The Diocese headquarters are responsible for setting question papers and 
conducting the half-yearly and annual examinations, from class V to VIII, 
of all the Missionary schools located in the districts which is under the 
jurisdiction of that particular Diocese. 
The Diocese of Dibrugarh has 38 (thirty eight) schools, the Diocese 
of Tezpur has 18 (eighteen) schools, the Diocese of Diphu has 15 
(fifteen) schools, the Diocese of Bongaigaon has nearly 30 (thirty) 
schools and the Archdiocese of Guwahati itself has nearly 24 (twenty-
four) schools under their jurisdiction. The Missionary schools located in 
the three districts of the Barak Valley region i.e., Cachar, Hailakandi, and 
Karimganj falls under the 'Diocese of Aizawl' in Mizoram. 
The 'Diocesan officials' holds the meeting of the Administrative 
Authorities of the schools which falls under its Diocese atleast once in 
three months and make programmes for the fiirther development of 
schools. 
The Internal Administration Body consists of all the teaching and 
non-teaching staff of the school. This Body looks after the internal matter 
of the school. In all the Missionary schools, the decisions taken by both 
the Administrative Bodies are implemented by the Internal 
Administrative Body. The educatiop5>' environment of the school depends 
upon the functioning of the Internal Body. The preparation of time table, 
allocation of teaching work to teachers, conducting admission tests, 
evaluation of examination answer-books, etc., is the responsibility of the 
Internal Administrative Body. 
However, both the Bodies have the right to make consultations on 
any major aspect, like school management, administration, modification 
in curriculum, etc. of the school. The agreement of both the 
Administrative Bodies is necessary for taking final decision on major 
issues and policies of the school. 
9. Comparison of the Results of Missionary Schools and the 
Government Schools: 
Missionary Schools of Assam have performed tremendously in X'^  
class final examination conducted by Secondary Education Board of 
Assam (SEBA) in comparison to other Government and Private 
institutions of the state. The survey of Missionary schools revealed that 
their last 10 years results of Xth class final examination is outstanding in 
comparison to the overall results of whole of the state of Assam which is 
shown in the table-IX given below: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
1998 
1999 
2000 
2001 
2002 
2003 
2004 
2005 
2006 
2007 
31.23 
32.13 
38.69 
33.27 
40.87 
44.11 
49.79 
53.07 
53.54 
54.93 
Table-IX: Comparison of Results of X*** class of Secondary Education 
Board of Assam (SEBA) and Missionary Scfaiools 
SI. Year Overall results of X' class in X' class result of Missionary 
No. Assam (SEBA) (in percentage) Schools (in percentage) 
85.75 
87.62 
87.25 
82.75 
84.25 
91.36 
86.38 
96.21 
92.86 
93.38 
Source: Office of SEBA (Secondary Education Board of Assam) Chandmari, 
Guwahati, Assam. 
The table clearly shows that the percentage of pass out in the 
Missionary schools is very high in comparison to the over all result of the 
whole state of Assam. There is steady increase in the overall number of 
pass out since the year 2002. The overall percentage of pass out in SEBA 
(54.93 %) was highest in the year 2007, whereas in Missionary schools 
the percentage of pass out in the same year was 93.38%. The highest 
percentage of pass out m the Missionary schools was 96.21% in 2005, 
whereas in SEBA it was 53.07% in the same year. 
The following bar diagram also shows the comparison of results of 
X* class of SEBA and Missionary schools during the years 1998-2007. 
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Fig. Bar Diagram Showing the Comparison of Results of X'^  Class of Secondary 
Education Board of Assam (SEBA) and Missionary Schools During the Years 1998-
2007. 
The Bar diagram clearly indicates that the result of Missionary 
schools are far better than the overall result of SEBA. But there was 
gradual increase in the result of SEBA from 2002 onwards. This was 
mainly because, earlier the X* class examination was conducted on the 
syllabi of both the IX^ *" and X* class, i.e., the students had to study the 
syllabi of two years to appear in the X*** class final examination, which 
was too heavy. But, from 2001 onwards the syllabi was bifiircated and 
only the course of the X* class is to be studied for the final examination. 
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FINDINGS AND SUGGESTIONS 
The present study led the following major findings: 
1. The history of Christian Missionary's educational effort is very 
old. It started from the days of Jesus Christ itself, with the divine 
revelation to him, which directs the Prophet to teach his people about the 
tenets of Christianity and the mystery of creation of the Universe which 
led them to understand the true light of the truth. 
In India, the Missionaries were regarded as the pioneers of 
western education, who arrived in the country as Chaplains to the 
Christian employees of the European Traders. The Portuguese 
Missionaries were the first, who initiated the modem system of education 
in India, when St. Xavier started a University near Bombay in 1575 A.D. 
Afterwards, the other Europeans such as the Dutch, the Danes, the French 
and the English Missionaries started their educational efforts. They 
established various schools for the sake of propagating their religion and 
also for educating the children of the European traders and for the new 
Indian converts. Their main centres of operation were Bombay, Goa, 
Madras, Daman, Diu, Poona, Bengal, etc. 
In the beginning of the British rule in India, the East India 
Company maintained an attitude of sympathy with the Missionary's 
enterprises. But, the incident, like the Revolt of 1857, made the East India 
Company become a staunch opponent of all attempts of proselytization 
and tried to keep the Missionaries out of their territories as far as possible. 
As far as the Missionary's educational effort in Assam is 
concerned, it got initiated in the early 19'^  century, when the British 
Baptist Missionaries started a Mission in Guwahati in 1829 A.D. 
However, the Missionary's presence in the State can be traced back to 
early 17 century, when two Catholic Missionaries, named, Cabrel and 
Cacella reached Hajo and Guwahati on September 26, 1626 on their way 
to Tibet from Hooghly. The educational efforts by the Missionaries 
started in Assam only when it came under the British rule in February 24, 
1826A.D. 
The American Baptist Missionaries were first to work in Assam. 
They started their Mission work from Sadiya (now in Tinsukia district), a 
frontier town near Indo-Chinese border in 1836, with a view to preach the 
Gospel to the Shans (a Mongoloid tribe) and Chinese. Soon, the 
Missionaries found that Sadiya was not the proper place to teach the 
Shans and their attention was naturally turned to the people of the plains 
and their work in the plains of Assam began from 1846. The Missionaries 
established their centres in the important towns along the south bank of 
Brahmaputra River like Nagaon, Guwahati, Sibsagar, etc. The American 
Baptists had also the credit of starting schools for girl in Assam. In 1844, 
the first school of this kind was established at Sibsagar. The first 
Assamese news-magazine, 'Arunudoi', was published by the American 
Baptist Missionaries in 1846. They tried to replace the then prevailing 
Bengali with local Assamese at the law courts and schools. They also 
wrote books and translated the Bible into Assamese. Reverend Miles 
Bronson, the pioneer American Baptist Missionary, who was credited 
with upholding the Assamese language at crucial time, wrote the first 
Assamese-English dictionary, which was later published in 1867. 
It was in 1850, when the Catholic Missionaries from different 
European countries also became actively involved towards educational 
upliftment of the region. At present, most of the Missionary schools in 
Assam are under the supervision of the Catholic Missionaries. 
One of unportant aspects of Missionary education in the 
plains of Assam is that, the dominant Hindu society in the Brahmaputra 
valley created an impenetrable wall for the Missionaries to access into the 
hearts of the people in most of the places. But with the opening up of the 
tea plantations in North-East India and the importation of tea garden 
labourers from other parts of India, the Missionaries found that these 
alien settlers and also the backward hill-tribe people were more receptive 
to the Gospel, as conversion took place among these people in a large 
scale. 
It was also found that introduction of modem education by the 
Missionaries into the society of the hill-tribes of Assam was a big step 
towards a change of their century-long social structure. It was significant 
to note that the Missionaries were successful to inculcate a feeling among 
these backward communities, that race and creed would not deprive them 
from getting a job or a comfortable life under the patronage of the 
Govenmient like the other Aryan races achieved, if they could fulfill the 
required educational qualifications. 
Thus, it is found that the history of Missionary Education in Assam 
is neither a very old nor a new one, and they are the torch bearers of 
modem education in the state, who rendered unique services towards the 
promotion of both English and Vernacular schools and for the upliflment 
of the tribal areas of Assam. 
2. Development of Secondary Education in Assam can be traced 
back in 1826, when Assam came under the East India Company. David 
Scott, the first Agent of the East India Company in North-East Frontier, 
tried to improve the indigenous schools soon after his arrival in 1826. 
T.C. Robertson, who succeeded Scott in April 1832, realized the 
importance of English education and felt the urgent need to educate the 
local Assamese people through English education with a view to provide 
employment opportunities in Government services. Francis Jenkins, who 
succeeded Robertson on 23'^ '* January 1834, as the Commissioner of 
Assam and Agent to the Governor General in North-East Frontier, 
proposed the Central Government to start a few English schools to impart 
English education in each district of Goalpara, Guwahati, Darrang, 
Nagaon and Bishwanath, Thus, the first English school in Assam was 
established at Guwahati by the General Committee of Public Instruction 
in Bengal on 15 June 1835. It was known as the 'Gauhati Seminary' 
which is at present the 'Cotton Collegiate School'. In 1841, another 
school was started at Sibsagar. Some Assamese young men, educated in 
these schools were also appointed in the Company's offices. This 
encouraged the upper class of the society to study English and, therefore, 
the demand for English education increased considerably. In 1878, there 
were ten district high schools in Assam. Gradually, secondary schools 
were started in all the districts of Assam. In 1900-1901, there were 20 
high schools in Assam. Out of these schools, ten were government, five 
aided and five were private. 
There was much development of secondary education in Assam 
after 1912, when Assam was separated fi-om East Bengal and given the 
status of separate province. Again, in 1937, when Assamese was made 
the medium of instruction in secondary schools of Assam instead of 
English, it led to the rapid increase in the number of students in secondary 
schools. 
In post Independence period, the Government of India appointed 
different Commissions on education like University Education 
Commission (1948-49), Secondary Education Commission (19532-53), 
Indian Education Commission (1964-66) to make recommendations for 
improvement and development of education. The National Policy on 
Education (1986) was strong enforcement for the development of 
education in the whole country. In Assam too, as a result of these 
Commissions and NPE (1986) recommendations, there was rapid growth 
in field of secondary education both in terms of quality as well as 
quantity. It can be judged jfrom the fact that in 1947-48 the number of 
high schools in Assam was 191, with 1,02,894 students, which in 1991-
92 rose to 3,085 schools with 8,50,882 students. At present, there are 
more than 4000 high schools in Assam with the total strength of more 
than 12 lakhs students. 
3. The beginning of the Missionary schools in Assam in a 
systematic manner is traced back in the early 19^ *^  century. But it paced up 
in the 20^ ^ century, especially after independence. Maximum number of 
Missionary schools came into existence after 1947. Out of 125 (one 
hundred twenty five) Missionary schools on which the study was 
conducted, 117 (one hundred seventeen) were established after 1947. The 
rate of expansion of Missionary schools was more rapid during the last 
two decades, i.e., 49 (forty nine) Missionary schools were established 
between the period 1987 to 2007. 
4. It was found that the Missionary schools have very satisfactory 
infrastructural facilities. The school buildings are properly planned with 
pleasing architectural features. The buildings have sufficient number of 
rooms to facilitate separate rooms for library, conference hall, staffs 
room, principal's room, etc. This helps in the smooth ftinctioning of the 
Missionary schools. 
Some of the important points regarding the infrastructural facilities 
available in the Missionary schools are mentioned below: 
(a) Most of the Missionary schools in Assam are located outside the 
municipality area or in the sub-urban region. They are located in the areas 
which have congenial and healthy surrounding, which is fi"ee from noise 
and disturbances. 
(b) In most of the Missionary schools, classrooms are adequate and 
meet the requirement of the student's strength. The classrooms have 
proper ventilation facilities and sufficient provisions of lighting and fans. 
In some of the schools where the numbers of students are more, each 
class is divided into 2-3 sections in order to reduce overcrowding in the 
classrooms. 
The surrounding of the school's buildings are clean and hygienic. 
The schools are well protected by boundary walls or fences. As Assam is 
geographically located in the rainy belt, the Missionary schools here have 
a very well developed and well planned drainage system so as to avoid 
water logging in the surroundings during rainy season. The schools have 
very attractive and beautiful gardens and flower beds which makes the 
school buildings more picturesque. It is found that Missionary Nuns and 
Sisters along with female inmates of the hostels are actively involved in 
gardening during the evening hours. All these facilities provide great 
boost for the better academic achievements for the students. 
(c) In contrast to the classroom facilities, the hostel facilities in the 
Missionary schools of are found below the standard in comparison to the 
other public schools. Nearly one-fourth of the Missionary schools do not 
have hostel facilities. In the hostels, it was found that most of the irmiates 
are Christian converts who belong to backward hill tribes or poor tea 
garden labourers. Most of them are provided with free fooding and also 
with free books and other essential items like clothes, medicines, etc. In 
some hostels, there is no separate dinning room and, therefore, the 
students have to taice their food in rooms where they reside. This creates 
problems to the students. Most of the hostels have dormitory system, in 
which several beds are arranged in rows in a single large hall and 
maximum number of students are allotted to reside therein. This indicates 
lack of proper educational environment to study for the hostelers. Toilet 
facilities are satisfactory with separate provisions for boys, girls and the 
staff. 
Keeping in view the problems of hostel life, there is urgent need to 
provide better facilities. At least, arrangement for separate dinning hall 
and reading room should be made. It will create conducive environment 
for education. 
It was also found that in most of the Missionary schools, residential 
accommodation is provided to the Principals, Missionary Sisters, Fathers 
and Brothers and also the various non-teaching staff within the school 
compound. 
5. Maximum number of Missionary schools are English medium 
schools, which are affiliated to Secondary Education Board of Assam 
(SEBA). Apart from the books prescribed by SEB A, most of the schools 
include compulsory moral and computer education in its core curriculum. 
The syllabi also include teaching of mother-tongue, Assamese and Hindi, 
which is compulsory upto VIII standard. 
It was found that in Missionary schools co-curricular activities get 
special attention. Sports and social services are compulsory for all. 
Among the physical education activities, athletics, indoor and outdoor 
games, mass drill, cycling, regular parades, etc. are organized. The 
schools also have a host of literary activities, which includes the 
preparing of wall-magazine, editing school magazine, recitation, 
symposium, debates, essay writing, story-writing and brain thrust. 
Moreover, well developed schemes of artistic hobbies like drawing, 
painting, decorating and beautifying the school premises and preparation 
of charts, models and exhibits are special features of Missionary schools. 
Planned picnics and educational tours are organized in most of the 
schools. Due place is also given to manual work. The pupils themselves 
clean the premises, decorate rooms and keep the lawns tidy. They go to 
the nearby villages in batches under the charge of various house teachers, 
and does 'Social Service', which includes preparing suitable drainage, 
providing first aid and cleaning the surroundings. Most of the schools 
have workshops wherein art, painting, pottery, bamboo-craft, basket 
weaving, fabric painting, clay-modelling, etc. are taught. 
Moral education is compulsory in the Missionary schools of 
Assam. 2-3 periods are allotted in each week for a special subject called 
Moral Science. Pupils are trained to be upright, alert, active, honest, 
courageous, tolerant, and well-disciplined. It was found that activity-
centred curriculum is followed in Missionary schools. But, the curriculum 
needs modifications. Emphasis should be laid on native languages, 
national values and Indian cultural heritage. 
6. The medium of instruction in the Missionary schools of Assam, 
is generally, found to be English. Out of 125 (one twenty five) 
Missionary schools, 115 (one hundred fifteen) are English medium 
schools, 8 (eight) are Assamese medium and 2 (two) are Bodo medium 
schools. However, in the English medium schools, Assamese, Hindi and 
Bodo languages are also taught with due importance. The Missionary 
schools emphasized English as a medium of instruction because it served 
as a binding factor for the diverse hills and tribal communities of the 
whole of North-East India, Moreover, the rapid growth of Missionary 
schools during the last two decades is also due to the fact that English, at 
present, is the foremost international language. There has been a long 
controversy regarding English as medium of instruction in Missionary 
schools. English is definitely the language of our former rulers and it was 
introduced in Missionary schools deliberately for proselytizing the native 
masses so that they imbibe western cuhure. But as long as EngHsh 
continues to be the chief language of administration or even the associate 
language, emphasis on English in Missionary Schools is definitely 
justified. Moreover, sound knowledge of English is required for all the 
civil services examinations like I.A.S., I.P.S., I.F.S., etc. 
7. The main source of income in Missionary schools is from 
student's monthly tuition and annual admission fees. All the expenses of 
the school, such as staff salaries, hostel expenditure, printing charges and 
other miscellaneous expenses, etc. are all met, mainly out of the income 
generated through the tuition and admission fees of the students. 
It was found that the student's fees in the Missionary schools are 
much higher as compared to other public and Government schools. They 
are usually criticized as being undemocratic and unsocialistic as these 
schools are meant only for the aristocrats who can afford to pay high fees. 
But it was found that the schools are bound to charge high tuition fees 
because they provide excellence teaching, balanced food, and adequate 
games facilities, besides arranging a variety of clubs, hobbies and 
associations on a continuing basis. Moreover, they are not getting any 
financial assistance from the Government or any other non-governmental 
agencies. Most of the schools are found to get some financial support 
from foreign Missionary trustees and also from aristocrat individual 
foreigners having Missionary zeal. These financial aids are utilized for 
bearing the expenses of poor students of Christian converts residing in the 
hostels of the school. 
8. It was found that the teaching staff in most schools are sufficient 
with satisfactory qualifications. But their salaries and other service 
conditions are not at all satisfactory as compared to the teachers of 
government schools. The salaries of the teachers are very low and they 
lack security of service. In most of the schools, teacher's work load is 
very heavy, and they have to look after other non-teaching works also. 
However, there are no any fixed criteria of selection or eligibility norms 
for recruitment of teachers in Missionary schools. Consequently, some 
schools recruit substandard teachers with very low salaries who are 
usually women candidates or Christian converts belonging to backward 
communities, schedule castes and schedule tribe population. 
Problems of teachers in Missionary schools and their remedial 
measures: 
(a) As the salaries of the teachers £ire low, so the salary should be 
enhanced and minimum salary should be fixed according to the 
government norms. 
(b) Selection of teachers is not governed by any uniform selection 
criteria or any fixed eligibility norms. It should be uniform as in the 
Government run schools and a nominee of the Department of Education 
should be included in the Managing Board of Missionary schools. There 
should be a proper Selection Board to appoint teachers. 
(c) It was found that the teachers are appointed purely on 
temporary basis and there is no any job security. Moreover, no prior 
notice is given to teachers for discontinuation from their duties. It is 
suggested that the teachers should be appointed on probation which 
should be not more than one year. After completion of the probation 
period, the teacher's service should be confirmed. If the services of any 
teacher are no longer required, one month notice should be given or one 
month's salary should be paid. 
(d) The Missionary schools do not follow any fixed age of 
retirement for their teachers. The teachers are also devoid of retirement 
benefits such as pension scheme, provident fiind, insurance policies, etc. 
It is suggested that these benefits should be given to teachers since these 
are integral part of service condition. Moreover, as recommended by 
Indian Education Commission, that Triple Benefit Scheme, i.e. Pension-
Cum-Provident Fund-Cum-Insurance should be instituted for all the 
teachers of the Missionary schools. 
(e) There is a problem of trained teachers in the Missionary schools 
of Assam. Degree of Education or Diploma in teaching is not an essential 
qualification for appointment of teachers. Therefore, most of the schools 
appoint untrained teachers. Moreover, there is shortage of trained 
teachers in Assam due to insufficient number of teacher's training 
colleges in the state. Training of teachers will enhance teacher's 
competence in teaching. Under the circumstances, it is necessary to 
introduce in-service teachers training programme for untrained teachers 
of the Missionary schools. Apart from this, there should be a provision of 
orientation and refresher courses for teachers. Moreover, B.Ed, should be 
made essential qualification for the appointment of teachers in the 
Missionary schools. 
9. Some Missionary schools, located in the backward and hilly 
districts of Assam are found to be suffering due to non-payment or 
irregularities in the payment of fees by the students. Lack of financial 
resources has impinged upon the quality of education in these schools and 
had also adversely affected their hostel life, playgrounds, libraries, 
teaching materials, teaching and non-teaching staff, etc. These schools are 
found to be running on deficit budget. On the contrary to this, renowned 
Missionary schools are located in the urban headquarters of the important 
districts. The students in these schools belong to upper class and 
aristocrat families. This group of population is educationally conscious 
and economically sound, and can afford high fees and other expenditure 
for best educational facilities for their children. 
10. Admissions in Missionary schools are made on the basis of 
admission test and interview. The interviews of parents are also 
conducted in order to assess their educational qualification and their 
economic status to know whether they can afford the high fees of the 
school. Some seats are reserved for the children of the V.I.P's and state or 
central government employees. 
It is suggested that, the admissions to the Missionary schools 
should be governed by well defined admission policy. Every promising 
student must be able to get admission in Missionary schools. For this 
purpose all promising students who cannot afford to pay the high fees, 
should be given scholarships and stipends. The government should 
provide a good number of scholarships for the poor and deserving 
students to study in Missionary schools. 
11. Nearly half of the Missionary schools provide bus facilities to 
both the students and teachers. The bus fare is charged fi*om the student 
on monthly basis while the teachers are provided this facility fi-ee of cost. 
In some schools, bus facilities are provided by private bus owners on 
contractual basis for transportation of both the teachers and students. 
12. Missionary schools emphasizes continuous pattern of 
evaluation of the student's performance by teachers with active 
cooperation from the parents. The teachers write the student's progress 
and abilities on the student's school diary at regular interval and the 
parents had to provide remarks and feedbacks to confirm their awareness 
about the progress of their ward. The school diaries of the students are 
checked by the class teacher at regular intervals. Students are assigned 
homework and their assessment is made by the concerned subject teacher 
on daily basis. Moreover, half-yearly and annual examinations upto VIII 
standard are conducted by the autonomous examinations board located in 
the 5 (five) Missionary sub-centres of Assam. These sub-centres serve as 
the Examination Controller Centre for the Missionary schools located to 
its adjoining districts. It provides the base for external assessment of the 
student's performance. This system of evaluation is very helpful for 
maintaining certain uniform standards at the end of each session and also 
provides incentives for better teaching and learning. Beside this, internal 
terminal examination at an interval of 3 (three) months, weekly tests, 
written assignments along with viva-voce are special features of 
evaluation in Missionary schools. 
13. After independence, Missionary education in Assam is 
dominated by the Catholic Missionaries. All the important schools, 
established after Independence, are run by them. The foreign 
Missionaries, who initiated Missionary education in Assam, had left the 
region due to government restrictions. But their associates are still active 
and they manage most of the schools. At present, the caretakers and 
workers, in these Missionary schools are Indian Christian, who mainly 
belongs to the southern Indian states of Kerala, Tamil Nadu, Andhra 
Pradesh and Kamataka. Beside them, there are some local converts who 
mainly belongs to Bodo, Santhal, Adivasis, Kachari, Miri, Garos, Rabhas, 
Naga and Mishmi groups. Some of the important Missionary Groups 
running most of the Missionary schools in Assam are the Salesians of 
Don Bosco, Salesians Sisters of Don Bosco, Daughters of St. Paul, The 
Franciscans, The Jesuits, The Salvatorians, The Monfort Brothers of St. 
Gabriel, The Venerini Sisters, The Missionary Sisters of Mary Help of 
Christians, The Sacred Heart Congregation for Women (Kerala), 
Missionary Society of St. Thomas the Apostle, Sisters of Our Lady of 
Fatima, Sisters of St. Joseph of Cluny, The Sisters of Little Flower of 
Bethany, etc. 
14. The administrative set-up of the Missionary activities in Assam 
is found to have a systematic ladder. They have both administrative and 
academic bodies to administer and run the Missionary schools in a 
systematic manner. The External Administrative Body (Administration) 
and the Internal Administrative Body (Academic) perform their duties in 
collaboration with each other to run the schools in accordance with the 
rules framed by these bodies. The External Administrative body is very 
well organized and centrally controlled. The whole of the Missionary 
educational activities in the state of Assam is under the Archdiocese of 
Guwahati, which have four Suffragans (sub-centres); i.e. the Dioceses of 
Bongaigaon, Dibrugarh, Diphu and Tezpur. Each of them is having the 
adjoining districts under its control. 
15. Problems of Missionary schools in Assam and their remedial 
measures: 
(i) One of the great problems of Missionary schools in Assam is that, 
during the recent years they are vehemently criticized. It is argued that 
they are non-indigenous. These have been transplanted from foreign 
countries into Assam and the curriculum, method and organization 
followed is that of Foreign Public Schools. But though the Missionary 
school system is no doubt a legacy of the Britishers, there have been 
considerable modification in this system in the post-independence period 
so as to make it in line with the national aspirations, objectives and needs. 
In free India, there has been re-modelling of the whole educational 
policies in accordance with our needs and democratic, economic, social 
and secular aspirations. The Missionary schools also have not lagged 
behind in ciianging their character. A number of old features of the 
Missionary schools have been discarded and some new features are 
coming up. 
(ii) Missionary schools are accused of being undemocratic and 
unsocialistic as these are meant only for the aristocrats who can afford to 
pay very high fees. But going deep into the situation, it is found that the 
criticism of this system is not to abolish the Missionary schools but to 
remove the financial considerations for admission. The school system 
should be designed in such a manner which is acceptable to the masses. 
(iii) Missionary schools are again criticized of generating social 
stratification, cultural alienation and ideological exclusiveness. They are 
accused that the products of these schools suffer from sophisticacy and 
arrogance. They consider themselves privileged class meant to rule 
others, and they are not familiarized with the actual condition that exists 
in the lower strata of our society. 
The criticism is accepted to some extent, and it is suggested that 
the Missionary school should not be a special or exclusive institutions 
and their education should not be isolated from the main stream. It must 
be open to all children irrespective of caste, creed, community, religion, 
economic conditions or social status. 
(iv) Another criticism against the Missionary schools of Assam is the 
English as the medium of instruction in most of the schools. In this 
connection, it is found that steps are taken to make regional languages as 
medium of teaching in place of English. In a number of Missionary 
schools, though English is the main medium of instruction but the official 
languages such as Hindi, Assamese, Bodo or the other mother-tongues 
have been introduced from the lower classes as the medium of 
instruction. Moreover, the mushrooming of Missionary schools in Assam 
during the last few decades is due to the fact that, the parents are reluctant 
to send their wards to the Government schools, where the medium of 
teaching is Assamese. It is because of the importance of English language 
on the national and international level. Moreover, the Missionary schools 
have shown excellent performance in the High School Board 
Examination (X^^  standard) conducted by the Secondary Education Board 
of Assam (SEBA) during last 10 years. This has attracted most of the 
guardian to admit their wards in the Missionary schools. 
By considering the above findings about various aspects of 
Missionary schools in Assam, it is summarized that these schools are the 
hallmark of excellence of any good educational system. They played a 
very vital role towards the development of secondary education in 
Assam. Inspite of the various criticisms made against Missionary schools. 
they exists on account of the special faciUties and the quality of education 
they impart. The weaknesses of Missionary schools do not warrant actual 
closing down of these schools but modifying their organization and 
schooling so as to bring these schools in tune with the indigenous 
requirements and aspirations of the people of Assam. The future 
development and modification in Missionary schools will bring about an 
overall development in the whole pattern of secondary education in the 
state of Assam. 
Thus, the present study indicates that Missionary schools are 
superior schools where quality education is imparted in an environment 
which is physically ideal and administratively independent. They enjoy 
unrestricted freedom to teach, and exercise undisturbed choice to admit 
students. They appoint the staff without any interference from outside, 
decide their courses of study, standards of examination and administer 
their institutional affairs without any interference from the government. 
They are run by high-powered autonomous bodies and do not receive or 
relish outside grant-in-aid. Naturally, they charge high tuition fees 
because they provide excellent teaching, balanced food, and adequate 
games facilities. In this way. Missionary schools are the pressing need for 
the proper development of secondary education in Assam. Without their 
valid inspiration and significant contributions, the task of raising 
academic standards of the traditional government run secondary schools 
of the state would be difficult. The Missionary schools serve as the 
centres of "quality education" and should be encouraged and patronized 
by all right thinking people. 
SUGGESTIONS FOR FURTHER STUDIES 
> A Comparative Study of Curriculum of Christian Missionary 
Schools in Assam and Other States of India. 
> A Comparative Analysis of Educational Programmes, 
Infrastructural Facilities and Financing Pattern of Christian 
Missionary Schools and Government Schools in Assam. 
> The Contribution of Christian Missionaries Towards Development 
of Secondary Education in Assam in Pre and Post Independence 
Period: A Comparative Study. 
> The History of Contribution of Christian Missionaries Towards 
Development of Modem Education in North East India. 
> Analytical Study of the Present Scenario of Christian Missionary 
Schools in Assam. 
> The Contribution of Christian Missionaries Towards Educational 
Development in Various Tribes of Assam: A Comparative Study. 
> A Comparative Study of the Contribution of Christian Missionaries 
Towards Development of Secondary Education in Assam and 
Other States of North-East India. 
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APPENDIX - 1 
QUESTIONNAIRE 
APPEAL 
Mr. Sayeedul Haque, a research scholar, Department of Education, A.M.U., Aligarh 
is working for his Ph.D. thesis entitled "Contribution of Christian Missionaries Towards 
Development of Secondary Education in Assam Since Independence" under my 
supervision. He is approaching you to collect data required for his research work. 
The questiormaire has been developed to generate as much data as possible about 
educational programmes, infrastructural facilities, fmancial pattern, curriculum and 
methodology of teaching in the Christian Missionary schools of Assam. The objective is to 
find out the contribution of Missionary schools towards the development of secondary 
education in Assam since independence. 
The data will be kept confidential and will be used only for research work. However, 
if the respondent does not like to disclose his / her identity, he / she may not write his / her 
name on the questionnaire. 
Sincere cooperation from the respondents will enable us to have authentic data. We 
hope to get active cooperation and support in this regard. 
(Dr. All Ahmad) 
Professor & Supervisor 
Department of Education 
A.M.U., Aligarh. 
QUESTIONNAIRE 
INSTRUCTION FOR FILLING UP THE QUESTIONNAIRE 
Please go through the following instruction before filling up the questionnaire: 
i) Write clearly in blank spaces: 
ii) Put tick (V ) mark where required on the responses of your choice carefully. 
A. General Information about the Respondent: 
1. Name : 
2. Address : 
3. Age : 
4. Sex : Male ( ) Female ( ) 
5. Marital Status : Married ( ) Unmarried ( ) 
6. Educational Qualification (Please Mention): 
7. Other qualification (if any): 
8. Status in the Institution: Principal/Teacher/Manager/Administrator/Advisor/Any other 
B. About the Institution (School): 
1. Name and address of the school: 
2. Date / year of establishment: 
3. Location of the school: Rural ( ) Urban ( ) 
4. Total number of students enrolled: 
5. Is there any arrangement of hostel facilities? Yes ( ) No ( ) 
6. Total number of resident students: 
7. Is the school co-educational institution: Yes ( ) No ( ) 
8. Total area of the school (in acres): 
9. Is there any managing body? Yes ( ) No ( ) 
10. Is the fooding: Free ( ) Paid ( ) Paid and free both ( ) 
11. Whether the school has a playground? Yes ( ) No ( ) 
12. What are the timings of the classes? Forenoon ( ) Afternoon ( ) 
Evening ( ) 
C. Stair (Teaching & Non-Teaching): 
1. Total number of teachers: 
2. What is the essential academic qualification for the appointment of a teacher? 
(Please mention) 
(i) At Primary level: 
(ii) At Secondary level: 
(iii) At Senior Secondary level: 
3. Is B.Ed. / Dip. in teaching / Certificate in teaching essential for appointment of 
teachers? Yes ( ) No ( ) 
4. Total number of trained teachers: 
5. Whether the principal is engaged in teaching? Yes ( ) No ( ) 
6. Total number of non-teaching staff: 
7. Whether the following staff are available? Please Tick (V ) mark, 
(i) Administrative ( ) 
(ii) Section Officer ( ) 
(iii) Other Clerical Staff ( ) 
(iv) Attendant ( ) 
(v) Trained Counsellor ( ) 
8. Is residential facility provided to the staff? Please Tick (V ) mark, 
(i) Principal ( ) 
(ii) Teacher ( ) 
(iii) Non-Teaching Staff ( ) 
9. Is there any Health Care Unit? Yes ( ) No ( ) 
D. Infrastructural Facilities: 
(i) Building: 
1. Whether the building is (Please Tick V mark) 
Pakki ( ) Kacchi ( ) 
2. Whether it is: Owned ( ) Rented ( ) 
3. Total number of rooms in the school building 
4. Is there any conference hall? Yes ( ) No ( ) 
5. Is there any teacher's staff room? Yes ( ) No ( ) 
6. Are there following laboratories available? 
(a) Science Lab Yes ( ) No ( ) 
(b) Computer Lab Yes ( ) No ( ) 
(c) Technology Lab Yes ( ) No ( ) 
(d) Home Science Lab Yes ( ) No ( ) 
(e) Any other (Please mention) 
7. (a) Whether there is bus facilities for transportation of 
(i) Teacher Yes ( ) No ( ) 
(ii) Students Yes ( ) No ( ) 
(b) If yes, number of buses in the schooh 
(il) Library: 
1. Is there any separate hbrary building? Yes ( ) No ( ) 
2. Total number of books in the library: 
3. Total number of library staff: 
4. What is the system of borrowing the books from library? (Please tick V marks) 
(a) Through library card 
(b) By entering name and class in a register 
5. For what period the book is issued? 
(a) For one week only 
(b) For two weeks 
(c) For one month 
(d) For the whole session 
6. Total number of books purchased during the years: 
( 
( 
( 
( 
( 
( 
) 
) 
) 
) 
) 
) 
(a) 
(b) 
(c) 
(d) 
(e) 
2005-2006 
2004-2005 
2003-2004 
2002-2003 
2001-2002 
Whether following is being subscribed in the library? 
(a) Newspapers ( ) 
(b) Magazines ( ) 
(c) Gazettes ( ) 
(d) Journals ( ) 
(e) Any other (Please mention): 
(iii) Classroom: 
1. Isthenumber of rooms sufficient for the students? Yes ( ) ' No ( ) 
2. Average number of students in a section: 
3. Are classrooms well ventilated? Yes ( ) No ( ) 
4. What is the reading arrangement in the class (Please tick V marks) 
(a) Chairs-Table ( ) 
(b) Desk-Benches ( ) 
E. Financing Pattern: 
(i) Sources of Income (in Rs.) per annum: 
1. From Govt, aid, Rs. : 
2. Admission Fee, Rs. : 
3. Fees from day scholars, Rs.: 
4. Fees from resident members, Rs.: 
5. Charity Fees, Rs. : 
6. From Donation, Rs. : 
7. Any other source (Please mention) Rs.: 
(ii) Mode of Expenditure (in Rs.) per annum: 
1. Staff Salary (i) Teaching (Rs.: ) 
(ii) Non-Teaching (Rs. : ) 
2. Light and water, Rs.: 
3. Food, Rs.: 
4. Printing charges, Rs. : 
5. Purchase of games and sports items, Rs.: 
6. Purchase of books, Rs.: 
7. Contingent expenditure, Rs. : 
8. Other (Please mention), Rs. : 
F. Objectives: 
What are the objectives of Christians Missionary Education in Assam? 
(Please tick V mark) 
(i) To impart modem education in the remote area of the State. ( ) 
(ii) To impart contemporary formal education in tribal areas. ( ) 
(iii) To introduce common medium of instruction in ethnically diversified tribal society of 
the State. ( ) 
(iv) Developmentofpersonality and improvement of vocational efficiency. ( ) 
(v) Development of democratic and secular values. ( ) 
(vi) Development of scientific temperament. ( ) 
(vii) Development of fiindamental social, moral and spiritual values through religious 
instruction. ( ) 
Any other objectives (Please mention) 
1 
2 
3 
G. Curriculum: 
1. Name of the Board to which the school is affiliated 
CBSEC ) ICSE ( ) SEBA ( ) 
(a) Subjects of core curriculum: 
(i) Maths ( ) 
(iii) Social Science ( ) 
(ii) Science 
(iv) English 
(v) Any other subject (Please mention): 
(b) Optional subject 
(i) Commerce 
(iii) Arabic 
(v) Assamese 
(vii) Geography 
(ix) Home Science 
( 
( 
( 
( 
( 
) 
) 
) 
) 
) 
(ii) Advance Maths ( ) 
(iv) Persian ( ) 
(vi) History ( ) 
(viii) Physical Education ( ) 
(x) Drawing ( ) 
(xi) Any other subjects (Please mention): 
(c) Compulsory subjects: 
(i) Moral Education ( ) (ii) English ( ) 
(iii) Assamese ( ) (iv) Hindi ( ) 
(v) Any other subject (Please mention): 
1. Whether the curriculum includes religious and moral education? 
Yes( ) No( ) 
2. Do you revise the curriculum from time to time? 
Yes( ) No( ) 
3. Are there any provisions for vocational education like handicraft, etc.? 
Yes( ) No( ) 
4. Is there any provision for the following co-curricular activities in your institution? 
Please tick V mark. 
(a) Games and sports 
(b) Swimming 
(c) Debate 
(d) Boys Scouts 
(e) Girls Guide 
(f) Quiz competition 
(g) Founder's Day Celebration 
(h) Other National and International Day Celebration (Please mention the name) 
H. What are the methods of teaching in your school? 
Methods of Teaching (Please V mark) 
(a) Textbook Method 
(b) Translation Method 
(c) Direct Method 
(d) Discussion Method 
(e) Lecture Method 
(f) Demonstration Method 
(g) Experimental/Scientific Method 
(h) Project Method 
(i) Problem solving method 
I. Please mention the performance of the school for class X"* (Board) Examination 
for the last 10 years: 
Year 
2007 
2006 
2005 
2004 
2003 
2002 
2001 
2000 
1999 
1998 
Total no. of 
students appeared 
Total no. of 
students passed 
No. of 
l^Div. 
No. of 
2nd 
Div. 
No. of 
3"* Div. 
Overall 
percentage 
of results 
Please mention specific problems of your institution, if any, in order of priority: 
1 
2 
3 
4 
5 
(Signature of the Respondent) 
Date: 
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LIST OF INTERVIEWEES 
S.No. Name Designation 
Reverend Dr. Ontimetta 
Madhusudana Rao 
Retired Principal of Eastern Theological 
College, Jorhat, Assam. 
2. Dr. A.R. Barua Retired Professor of Assam Agricultural 
University, Jorhat, Assam (a devoted 
Christian Missionary) 
3. Father G.P. Amalraj Principal, St. Xavier's School, Duliajan, 
Dibrugarh, Assam. 
4. Father John Former Principal, Christ Jyoti School, 
Nagaon, Assam. 
5. Father Sebastian Head of the Council of Education, 
Diocese of Tezpur, Sonitpur, Assam. 
6. Dr. Renthy Keitzar Principal, Eastern Theological College, 
Jorhat, Assam. 
7. Father Emilba Principal, Don Bosco School, Lichubari, 
Dist. Jorhat, Assam. 
Father Mathew 
Thomas 
Chancellor and Consultor, Diocese of 
Diphu, Dist. Karbi Anglong, Assam. 
Father Thomas, M. Chairperson, Evangelization 
Commission, Archdiocese of Guwahati, 
Dist. Kamrup, Assam. 
10. Father Jose Muloparampil Consultor, Diocese of Dibrugarh, Dist. 
Dibrugarh, Assam. 
11. Brother Pradeep Dutta Member of Senate of Priests, Diocese of 
Dibrugarh, Dist. Dibrugarh, Assam. 
12. Mr. Patrick Bania A Catholic Teacher, Christ Jyoti School, 
Dist. Nagaon, Assam 
13. Mr. Julius Toppo A member of the Catholic Church, 
Premnagar, Dhing Road, Dist. Nagaon, 
Assam. 
14. Sister Donotha Musahary A Missionary Nun of Sacred Heart of 
Jesus, Nagaon, Assam. 
15. Father Prakash Founder of Christ Jyoti School, Dist. 
Nagaon, Assam. 
16. Mr. Philip David Dausy Former Teacher, Nowgong Mission High 
School, Dist Nagaon, Assam. 
APPENDIX - III 
LIST OF CHRISTIAN MISSIONARY SCHOOLS IN ASSAM 
S. No. Name of the School 
1. Apostolic Carmel School 
2. Don Bosco Girls High School, 
Ursuline Convent 
3. Don Bosco High School 
4. Don Bosco School 
5. St. Anthony's High School 
6. St. Paul's School 
7. St. Francis Assisi School 
8. Don Bosco High School 
(Assamese) 
9. Don Bosco High School 
(English) 
10. Don Bosco School 
11. Holy Cross School 
12. Kristo Jyoti School 
13. Sacred Heart School 
14. Don Bosco School 
15. Holy Name School 
16. Model English School 
17. St. Joseph's High School 
18. St. Joseph's School 
19. St. Peter's School 
Area of Location 
Cinnamara 
Cinnamara 
Lichubari 
Baghchung 
Mariani 
Jengraimukh, Majuli 
Borhola 
Sarupathar 
District 
Jorhat 
Jorhat 
Jorhat 
Jorhat 
Jorhat 
Jorhat 
Jorhat 
Golaghat 
Sarupathar 
Dergaon 
Naojan 
Bokakhat 
Golaghat Town 
Amguri 
Sibsagar Town 
Lakwa 
Moranhat 
Sonari 
Nazira 
Golaghat 
Golaghat 
Golaghat 
Golaghat 
Golaghat 
Sibsagar 
Sibsagar 
Sibsagar 
Sibsagar 
Sibsagar 
Sibsagar 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
Don Bosco High School 
H.F.C. Model School 
Little Flower School 
Montfort School 
St. Mary's Convent 
St. Mary's School (Assamese) 
St. Mary's School 
St. Xavier's School 
St. Xavier's School 
Apostolic Carmel School 
Bosco Bible School 
Holy Child School 
Savio School 
St. Mary's School 
St. Patrick's School 
St. Stephen's School 
St. Thomas School 
St. Vincent's School 
Don Bosco School 
Don Bosco High School 
Don Bosco High School 
Don Bosco High School 
Don Bosco School 
Holy Child School 
Convoy Road 
Namrup 
Dibrugarh Town 
Chabua 
Dibrugarh Town 
Dibrugarh Town 
Nahiirkatia 
Duliajan 
Teporgaon 
Digboi 
Hijuguri 
Hijuguri 
Tinsukia Town 
Margherita 
Philobari 
Bardoloi Nagar 
Sadiya 
Jagun 
Doom Dooma 
Guwahati 
Maligaon 
Sonaighuli 
Boko 
Krishna Nagar, 
Guwahati 
Dibrugarh 
Dibrugarh 
Dibrugarh 
Dibrugarh 
Dibrugarh 
Dibrugarh 
Dibrugarh 
Dibrugarh 
Dibrugarh 
Tinsukia 
Tinsukia 
Tinsukia 
Tinsukia 
Tinsukia 
Tinsukia 
Tinsukia 
Tinsukia 
Tinsukia 
Tinsukia 
Kamrup 
Kamrup 
Kamrup 
Kamrup 
Kamrup 
44. Little Flower School Maligaon, Guwahati Kamrup 
45. 
46. 
47. 
48. 
49. 
50. 
51. 
52. 
53. 
54. 
55. 
56. 
57. 
58. 
59. 
60. 
61. 
62. 
63. 
64. 
65. 
66. 
67. 
Montfort School 
St. Claret School 
St. Francis de Sales School 
St. Francis School 
St. Mary Girls High School 
St. Mary's Girls High School 
St. Patrick's School 
Christ Jyoti High School 
Don Bosco High School 
Don Bosco High School 
St. Thomas High School 
Nagaon Mission High School 
Loyola English Medium High 
School 
St. Xavier's High School 
Don Bosco High School 
Nirmala High School 
St. Thomas School 
Jyoti Nivas High School 
Don Bosco (Eng. Medium) 
High School 
Sacred Heart High School 
St. Joseph's High School 
(English Medium) 
St. Paul's High School 
Don Bosco High School 
(Assamese Medium) 
lO'^MileGuwahati 
Borjhar, Guwahati 
Satgaon, Narengi 
Borogaon, Guwahati 
Guwahati Town 
Chenikhuti 
Nazirakhat, Tepesia 
Dhing Road 
Hojai 
Lumding 
Kathiatoli 
Nagaon Town 
Nagaon Town 
Salana 
Damra 
Damra 
Bhalukdubi 
Jagiroad 
Tezpur 
Mazgaon, Tezpur 
Tezpur 
Rangapara 
Dhekiajuli 
Kamrup 
Kamrup 
Kamrup 
Kamrup 
Kamrup 
Kamrup 
Kamrup 
Nagaon 
Nagaon 
Nagaon 
Nagaon 
Nagaon 
Nagaon 
Nagaon 
Goalpara 
Goalpara 
Goalpara 
Morigaon 
Sonitpur 
Sonitpur 
Sonitpur 
Sonitpur 
Sonitpur 
68. 
69. 
70. 
71. 
72. 
73. 
74. 
75. 
76. 
77. 
78. 
79. 
80. 
81. 
82. 
83. 
84. 
85. 
86. 
87. 
88. 
89. 
90. 
91. 
Auxillum Girls High School 
Don Bosco High School 
Christ Jyoti High School 
Don Bosco High School 
Sacred Heart High School 
Sacred Heart High School 
Don Bosco High School 
SFS High School 
SFS High School 
Christ King High School 
St. Mary's High School 
St. Xavier's High School, 
CBSE 
Don Bosco High School 
Assumption School 
Christ The King School 
Don Bosco School 
Don Bosco School 
Don Bosco School 
Holy Family School 
Kristu Jyothi School 
Little Flower School 
Nirmal Niketan School 
St. Joseph's School 
St. Mary's School 
Tangla 
Tangla 
Mazbat 
Dimakuchi 
Rowta 
Udalguri Town 
Silapathar 
Dhemaji Town 
Jonai 
Gogamukh 
North Lakhimpur 
Harmutty 
Mangaldai 
Chokihola 
Dongkamokam 
Hamren 
Jirikyndeng 
Umswai 
Japrajan 
Dokmoka 
Manja 
Kauripahar 
Dolomara 
Diphu 
Udalguri 
Udalguri 
Udalguri 
Udalguri 
Udalguri 
Udalguri 
Dhemaji 
Dhemaji 
Dhemaji 
North 
Lakhimpur 
North 
Lakhimpur 
North 
Lakhimpur 
Darrang 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
Karbi Anglong 
92. 
93. 
94. 
95. 
96. 
97. 
98. 
99. 
100. 
101. 
102. 
103. 
104. 
105. 
106. 
107. 
108. 
109. 
110. 
111. 
Don Bosco School 
Don Bosco School 
Sacred Heart School 
St. Agnes School 
Don Bosco High School 
St. Joseph's High School 
(Assamese Medium) 
St. Joseph's High School 
(English Medium) 
St. Mary's High School 
Stella Marris School 
Don Bosco High School 
St. Antony's High School 
St. Claret School 
St. Joseph's Assamese Medium 
School 
St. Joseph's Bodo Medium 
School 
St. Joseph's English Medium 
School 
St. Joseph's School 
St. Mathew's High School 
St. Xavier's High School 
Francis of Assisi School 
Jesus Mary School (Bodo 
Medium) 
Diphu 
Haflong 
Umrongso 
Haflong 
Doomni 
Barpeta Road 
Barpeta Road 
Barpeta Road 
Kahara, Sorupeta 
Bengtol, Chirang 
Gossaigaon 
Kochugaon 
Bengtol, Chirang 
Bengtol, Chirang 
Bengtol, Chirang 
Dingdiga 
Soraibil 
Dotma 
Chapaguri 
Bijni 
Karbi Anglong 
North Cachar 
Hills 
North Cachar 
Hills 
North Cachar 
Hills 
Barp>eta 
Barpeta 
Barpeta 
Barpeta 
Barpeta 
Kokrajhar 
Kokrajhar 
Kokrajhar 
Kokrajhar 
Kokrajhar 
Kokrajhar 
Kokrajhar 
Kokrajhar 
Kokrajhar 
Bongaigaon 
Bongaigaon 
(Chirang) 
112. 
113. 
114. 
115. 
116. 
117. 
118. 
119. 
120. 
121. 
122. 
123. 
124. 
125. 
126. 
127. 
128. 
130. 
131. 
132. 
133. 
134. 
Jesus Mary School (English 
Medium) 
Little Flower School 
Montfort School 
St. Clare's School 
St. Mathew's School 
St. Martin's High School 
St. Peter's School 
St. John's High School 
St. Joseph's High School 
St. Peter's School 
Don Bosco School 
St. Jude's School 
St. Paul's High School 
St. Stephen's School 
Holy Cross School 
Oriental High School 
Don Bosco High School 
St. Capitanio High School 
St. Vienny's High School 
St. Thomas High School 
Rowland's High School 
St. Anthony's School 
Bijni, Chirang 
Chapaguri 
Battabeiri, Abhyapuri 
North Salmara 
Gurubhasa 
Ballamguri Village, 
Bijni 
Kwilamwila 
Barama 
Baganpara 
Mushalpur 
Daranga Mela 
Tatpara, Bahalpur 
Gauripuri 
Gauripuri 
Sonai Road, Silchar 
Silchar Town 
Ramnagar, Silchar 
Kwarpar, Silchar 
Kalain, Silchar 
Karimganj Town 
Karimganj Town 
Badarpur 
Bongaigaon 
Bongaigaon 
Bongaigaon 
Bongaigaon 
Bongaigaon 
Bongaigaon 
Bongaigaon 
Nalbari 
(Baksa) 
Nalbairi 
(Baksa) 
Nalbari 
Nalbari 
Dhubri 
Dhubri 
Dhubri 
Cachar 
Cachar 
Cachar 
Cachar 
Cachar 
Karimganj 
Karimganj 
Karimganj 
APPENDIX - I V 
GLOSSARY 
Chapel A place used for Christian Worship, other than a 
cathedral or parish church. 
Chaplain Clergyman of an institution. Like a private Chapel 
of a ship or regiment, etc. 
Christened 
Archbishop 
Bishop 
Gospel 
Scotch 
Shans 
Parish 
Vicars 
Preparatio evangelica 
Heathen 
Admit to the Christian Church by baptism. 
A chief bishop. 
A Clergyman of high rank. 
Teaching of Christ. 
Of Scotland or its people. 
A Mongoloid tribe residing in North East India, 
China and Myanmar. 
An area with its own church and Clergyman. 
A member of the clergy incharge of a parish. 
Educating a person in order to convert him to 
Christianity. 
A person who does not believe in an established 
religion. 
Oriental A native of the Eastern world. 
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Tracts 
Jesuit 
A pamphlet with a short essay, especially on a 
religious subject. 
A Roman Catholic religious order. 
Tenets A firm belief or principle. 
Lingua Franca A common language used among people whose 
native languages are different. 
Proselytization 
Eurasian 
Indigo 
New Testament 
Old Testament 
Seek to convert to a religion. 
Of mixed European and Asian parentage. 
A deep blue dye or colour. 
The books of the Bible telling the life and 
teachings of Christ. 
The books of the Bible telling the life and 
teachings of Moses. 
Aboriginal 
Sadar 
Gauhati 
Existing in a country from its earliest times. 
Headquarter. 
Guwahati was known as Gauhati during the British 
period. 
Evangelical 
Nagas 
Khamtis 
Preaching the Gospel. 
Natives of Nagaland State in North-East India. 
A local tribe of Sadiya Region in Upper Assam 
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Khasis 
Khasi and Jayantia Hills 
Prefecture Apostolic 
Diocese 
Arch-Diocese 
Native tribe of Meghalaya in North-East in India. 
Meghalaya was known as Khasi and Jayantia Hills 
during the British Period. 
Catholic's Regional Headquarter. 
District under the care of a Bishop. 
Chief Diocese 
